





especially between the middle-class
urban group and the remainder, and the
fact that most young people enter the
labour market with purely academic
qualifications (those who had completed
elementary or general secondary educa-
tion accounted for 60% of the total
sample and the subsamples for the three
areas), which thus acquire in practice the
final-diploma status so much discussed in
the theory.

Large numbers of the 20 to 25-year-olds
interviewed were in some form of
regulated education or training (Table 2).

Given that the age-range covered starts
six years after the age at which com-
pulsory education is completed in Spain
(soon to be raised), these participation
rates are certainly high, although they
vary sharply from one type of area to
another.

In terms of training routes we still need to
determine whether and to what extent
those who attend regulated courses are
the same people from year to year or
whether, on the contrary, significant
numbers leave and re-enter the system (a
phenomenon which would be
camouflaged by the time series shown in
Table 2).

A first pointer is the fact that the propor-
tion of young people completing a period
of regulated education between the ages
of 20 and 25 ranges from 64.3% in the
middle-class urban area through 41.8%
in the working-class area to 28.6% in the
rural area; in each case the percentage ex-
ceeds that for students aged 20, the age at
which their number is greatest, showing
that some of the routes through regulated
education are discontinuous, with some
rotation, i.e. entries into and departures
from the system. Table 3 gives an idea of
the dimensions of this phenomenon.

Table 3 shows that the proportion of
young people in this age group who inter-
rupt their education ranges between 25
and 40%, depending on the type of area:
significant percentages in each case.

This fact, along with the disparity bet-
ween the numbers of young people who
have undertaken secondary or university
education and the numbers with the rele-
vant qualifications, also shows that a
significant proportion spend several
years in a phase of education which they
fail to complete and for which they
therefore receive no qualification; while
such periods of study constitute a failure

Table 2
Percentages in regulated education in each age group
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Age MCUA WCA RA
20 58.2 344 26.9
21 474 26.3 22.2
22 456 20.5 20.5
23 38.6 20.0 19.2
24 36.1 16.7 15.1
25 324 15.5 10.8

Table 3
The routes taken through regulated education by
20 to 25-year-olds

(%)

MCUA WCA RA
Short initial period (1 to 2 years) 21.2 29.1 30.1
Long continuous period
(3 years or more) 55.7 31.5 41.2
Interrupted period 23.7 39.7 28.7
100 100 100
(192) 177 (80)
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in terms of qualifications, they never-
theless form a real part of the education
of young people.

Turning finally to the duration of
regulated education between the ages of
20 and 25, the average number of years
of education during the six years ana-
lysed (among those who undertake at
least one) is 4 in the middle-class urban
area, 3.2 in the working-classareaand 3.9
in the rural area.

As to the types of courses attended, all
those still in education when aged 20 to
25, apart from a small number of 20-year-
olds who are still completing their
regulated secondary schooling (whether
general or vocational), are university
students.

H Short courses

(non-regulated courses of shorter dura-
tion than regulated courses)

Table 4 shows the percentages of young
people who attend non-regulated courses
each year. The data indicate that the fre-
quency of non-regulated education tends
to rise with age (throughout the 20 to 25
age range). There is thus a measure of
complementarity and substitution as bet-
ween non-regulated and regulated educa-
tion, though the two types are often
undertaken simultaneously.

The most important fact to emerge is the
quantitative  significance of non-
regulated short courses in the education
and training of young people, albeit with
differences between the various areas.

The next question concerns the extent to
which attendance of short courses coin-
cides in time or alternates with regulated
education. The figures shown in Table 5
show the proportion of young people,
undergoing only regulated education and
the proportion attending only non-
regulated short courses. To avoid the ex-
cess of data that would result from show-
ing the figures for every year, the table
reflects the situation only at the extremes
of the age range under analysis. This is
sufficient for our purposes.

As we see, the numbers in all types of
training differ markedly from one area to
another (and especially between the
middle-class urban area and the other
two). Also worth noting are the large
percentage totals for each of the three
situations covered by Table 5, together
with the fact that each represents a
significant proportion of educational ac-
tivity and that non-regulated courses do
not necessarily follow and complement
regulated courses but are often attended
at the same time.

27












do not relate to a common objective
or build one upon the other.

Internal incoherence exists in three
fairly common forms: 1. students
working long hours in a job which has
no educational content and indeed is
a major obstacle to the continuation
of their education; 2. ‘survival’ routes
within public programmes of paid
training and employment for young
people, the various aspects of which
lack any common training logic
beyond that of survival; and 3. routes
based on ‘fashionable subjects’, lack-

ing any capacity for critical
discrimination, characteristic  of
families possessing adequate
economic but scant cultural
resources.

B Routes marked by a wide range
(generally wider than in the preceding
category) of coherent training. Their
components are linked and lead
towards an implicitly or explicitly
defined training objective.

Final remarks

B Is this a Spanish
phenomenon?

In its details and formal aspects (educa-
tional phases, etc.) this analysis un-
doubtedly relates to the Spanish — and,
in some respects, only to the Catalan —
situation, but beyond such details and
formal aspects the phenomenon of young
people constructing their training pro-
cess from numerous components and the
difficulties they must overcome if they
are to achieve this effectively relate to a
broader geographical framework, which
certainly includes the Member States of
the European Community.
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That this analysis, as an abstract model,
applies to a wider geographical area than
Spain alone was shown by the interest
aroused when it was presented and
discussed at recent meetings organized or
jointly organized by CEDEFOP of
representatives of recognized social
research bodies in all the Community
countries. At these meetings (at Sitges
and Castelgandolfo in 1989 and Berlin in
1990), which focused on methodologies
for analysing the integration of young
people into working life, frequent
reference was made to the concrete forms
assumed in other Community countries
by the phenomena which we have out-
lined in this article in relation to one part
of Spain.
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The Community itself has been helping
directly, with its various initiatives to
provide more and more varied training
for young Europeans in the various
Member States. With the free movement
of labour from 1993 onwards, the range
of training available to all Europeans will
grow, as will the range of skills needed to
gain access to it and use it to the full.

Over the next few years the trends out-
lined in this article, far from dying away,
will thus tend to be reinforced.

Bellaterra, April 1990
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