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Abstract. Chinese is considered by many as ‘the language of the future’,
offering endless opportunities for commercial markets and exchanges on
many levels. Nevertheless, studies of Chinese, particularly in translation
faculties, have not kept abreast of this new challenge. This paper offers a
historical overview of undergraduate and postgraduate Chinese-Spanish
translation studies in Spain. The two universities, in Barcelona and Granada,
that teach Chinese-Spanish translation are described, as are the subjects that
they offer on both their undergraduate courses. The postgraduate course in
Barcelona is also outlined. The paper delves into lecturer and student profiles,
teaching methodologies, materials available and methods of assessment. A
brief analysis of the relationship between the labour market and university
training in Spain is offered, and the current state of research in this specific
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language combination in translation is described. Data for this paper has
been drawn from a survey of trainers and postgraduate students of
Chinese-Spanish translation in Spain, from academic literature and from the
authors’ own experience as translators, trainers and researchers. To
conclude, the merits and shortcomings both in training and research in
Chinese-Spanish translation in Spain are highlighted, and future perspectives
in the field are considered.
Keywords. Chinese-Spanish translation, Translation training, Spain, Research, Professional translation
Introduction
The main purpose of this paper is to outline the development of
Chinese-Spanish translation studies – both training and research – in Spain.
At the same time, we will briefly look into the relationship between
translation programmes and the market. In order to do so, we have gathered
data from three major sources: lecturers’ and postgraduate students’ opinions
through survey questionnaires;2 academic literature; and last, from our own
experience in four key areas, namely, as translation and interpreting graduates,
as professionals with experience in the Spanish translation market, as trainers
of Chinese-Spanish translators and, finally, as researchers in the field. We
will focus on Chinese-Spanish translation training and research in Spain.
While including data from elsewhere would certainly be of interest, this is
beyond the scope of the present study and remains a topic for future research.
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The students’ questionnaires were not specifically designed for this study; instead, we used
previously gathered surveys designed to obtain feedback about their opinion on masters
courses in Chinese-Spanish translation.

An important part of this study was a questionnaire survey conducted
between September and November 2006, which was administered to all the
lecturers teaching or having taught Chinese-Spanish translation at Spanish
universities. The questionnaire comprised a total of eighteen questions, falling
into

six

categories:

personal

information,

educational

background,

professional experience, methodology and impressions about translator and
interpreter training, personal engagement in research and future perspectives.
The purpose was to gather data to be used as the basis for a better understanding of the current state of affairs.
Of the fifteen questionnaires that were sent out, eleven (73%) were
completed and returned. Participants’ experience in professional translation
ranged from four to twenty-five years, with an average of twelve years. The
four people who did not complete the questionnaire were no longer engaged
in any Chinese-Spanish translation programme and their previous participation in such programmes was rather short-lived.
Brief history of Chinese-Spanish translation and interpreting training
in Spain
Institutions
There are two institutions offering Chinese-Spanish translation training in
Spain, namely the University of Granada (UGR) and the Autonomous
University of Barcelona (UAB). It is worth mentioning that Spain still lacks a
degree in Sinology or Chinese Studies and that the teaching of Chinese
language in Spain has traditionally been linked to translation and interpreting
schools, where Chinese is a second foreign language (C language).3 This
3

A Language: The student’s native language. Translators and interpreters work into this

means that students start learning it from scratch as undergraduates and are
therefore not expected to achieve a high level either in language skills or in
translation competence. In this context, emphasis is placed on developing
students’ passive language skills and basic knowledge regarding the use of
translation tools and techniques.
The University of Granada was the first institution in Spain to include
Chinese in its translation degree in 1978, followed by the Autonomous University of Barcelona ten years later. At that time, these studies were part of a
three-year programme (BA), which in 1992 was transformed into a four year
programme (BA with Honours), in which students started translating from
Chinese with a slightly better command of the language, although still not
good enough to be competitive in the labour market on graduation. This
transformation led to the creation of Translation Studies as a new field of
study, along with Departments of Translation and Interpreting as well as Ph.D.
programmes in Translation Studies.
As far as undergraduate degrees are concerned, since 2000 the supply of
China-related studies has expanded and diversified into multidisciplinary
programmes more related to social sciences than philology or translation. In
the academic year 2004/2005 the Master of Arts degree in Professional
Chinese-Spanish Translation and Interpreting4 offered by the Department of
Translation and Interpreting of the Autonomous University of Barcelona
appeared on the scene, filling a gap in provision of professional training, not
only at the national level but possibly also at an international one, as can be
language. B Language: A language other than the student’s native language, usually the
first foreign language, of which they have perfect command, and into which they may work
in translation and interpretation. C Language: The C language is a passive foreign language
from which a translator or interpreter will work into the A language.
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seen from the nationality and profile of the students wishing to enrol.
In sum, there has been a slight but significant increase as far as the provision of Chinese-Spanish translation degrees is concerned, particularly at the
postgraduate level, as well as China-related studies, where the Chinese
language is also taught. Consequently, in the mid- and long term, it is possible
that postgraduate translation programmes will recruit students who do not
hold degrees in translation and interpreting. It is also possible that such
students will directly enter the translation market, since, despite the considerable increase in translation programmes throughout Spain, none of the new
programmes includes Chinese in its range of C languages.
Students
The diversity of students’ profiles makes any generalization difficult. However, we can draw some distinctions according to two main criteria: first, the
students’ mother tongue (i.e., Spanish or Chinese) and, second, their level of
studies (i.e., graduate or postgraduate). We will now analyze students’
profiles and the impact these profiles have on the students’ studies, according
to the above-mentioned parameters.
As mentioned above, undergraduate translation students take Chinese as a
second foreign language. Since they start from scratch, their language level is
a major determining factor when it comes to selecting materials and
methodologies, in determining pace of progression, and in evaluating the
quality of translations. Despite being highly motivated when they make their
language choice, the fact that it is not compulsory for students to complete
their studies abroad, together with a clearly inadequate Spanish grant system,
means that only a few of them pursue their studies in China and eventually
use the Chinese language professionally. All the lecturers surveyed confirm

that our graduates are not prepared to enter the job market without spending
considerable time abroad. According to an internal report by UAB’s
Translation and Interpreting School,5 only one third of its graduates work as
professional translators or interpreters in the long term, the proportion for
those working with Chinese no doubt being lower still.
The entry requirements for the Master of Arts in Chinese-Spanish Professional Translation and Interpreting of the UAB6 have constituted a barrier,
exerting a dissuasive effect on Spanish students. Most students enrolled on
the programme have consequently come from China or Taiwan (around 75%
the first year, 100% the second year and 90% at present), and only a few have
had Spanish as their mother tongue.
This student make-up is due, on the one hand, to the lack of native
Spanish-speaking students with the required level of Chinese because of the
still limited opportunities to study Chinese in Spain and, in particular, because
of the meagre opportunities they have to improve their Chinese language
skills in China or Taiwan. Moreover, fees may also represent a
stumbling-block, since they are expensive compared to the fees paid at BA
level and particularly compared to other Spanish Masters degrees. Although
these circumstances are gradually changing, it seems there is still a long way
to go before the situation is reversed.
In contrast, the fact that most or even all students are of Chinese origin can
be explained by the lack of similar provision with this language combination
both at undergraduate and postgraduate level. Furthermore, foreign Masters
5
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degrees are highly valued in China and Taiwan and, compared with the fees
of Masters programmes in other Western countries, Chinese and Taiwanese
students find the fees of the UAB Master of Arts programme relatively
affordable. However, the most relevant point is that even though this Master
of Arts programme was not specifically designed for students of Chinese
origin, the actual student composition to a great extent reflects the translation
– and especially the interpreting – job market in Spain (and also in mainland
China and Taiwan), where the mother tongue of most professionals is Chinese
rather than Spanish, with the result that they are compelled to translate and
interpret into their foreign language.
This student composition has posed challenges to the design of the curriculum in several ways, since changes have had to be made in order to meet
the needs of the students. In the first place, most of them have a background
in philology and have had little or no exposure to translation or interpreting
before joining the programme. Consequently, courses are of necessity more
introductory than originally intended. Secondly, instead of translating into
their mother tongue, students translate mostly into Spanish, which has obliged
lecturers to revise and adapt their materials, the level required, the
methodology, etc. Finally, some subjects have been subdivided, allowing
students to do translation both into Spanish and into Chinese in the same
specialized area.
Generally speaking, both undergraduate and postgraduate students seem
not to have a clearly defined goal before entering translation and interpreting
programmes; nor is becoming translators or interpreters the most important
reason for their choosing this postgraduate course. Usually, the aspiration to
learn a new foreign language (in the case of undergraduate students) or to
enhance language competence (in the case of our postgraduates) is the main

reason for their entering a translation and interpreting programme, as occurs
elsewhere, for example, Hong Kong (Li 2002:516). In sum, whereas Spanish
students make up nearly 100% of the undergraduate students in translation,
due to their poor command of Chinese hardly any enter the existing
postgraduate course, which chiefly recruits Chinese-speaking students. This
situation has been favoured by social changes related to growing immigration
flows and closer ties between China and Spain at all levels.
Curriculum design
As regards the subjects offered at graduate level, we have observed many discrepancies between UAB and UGR. Theoretically, provision at undergraduate
level is much narrower at UAB (20 credits, 16 of which are compulsory)
compared to UGR (54 credits, only 12 of which are compulsory),7 where
students supposedly even have the opportunity to receive some training in
conference interpreting from Chinese.
At the UAB there are four compulsory subjects in general C-A translation
rd

th

(labelled TC1 to 4 in Table 1) starting from the 3 year and an optional 4

year subject called Translation Seminar devoted to the translation of economics texts drawn from the Press. In the UGR, on the contrary, according to the
official syllabus there are only two compulsory subjects in C-A general
rd

translation studied during the 3 year, all the rest being optional; namely, two
subjects in scientific-technical translation (C-A and A-C), two subjects in
legal-economic-commercial translation (C-A and A-C), one subject in A-C
general translation, and one subject in conference interpreting (C-A).
7
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However, according to our informants at the UGR, due to the students’ insufficient language level, in practice neither the two subjects in specialized
translation into Chinese nor the interpreting subject are offered. Moreover,
general translation A-C has been devoted to enhancing language proficiency
and C-A specialized translation courses do not actually use highly specialized
texts.
Table 1 shows a list of all the undergraduate translation and interpreting
courses currently offered in Spain involving Spanish and Chinese.
Undergraduate students’ training in translation practice (B-A) starts from the
st

1 year, so by the time they confront Chinese-Spanish translation they have
already acquired some techniques and become familiar with professional
resources that no doubt assist them in C-A translation. We wonder whether
rd

the students’ level is good enough in the 3 year to start translating from
Chinese at all and whether, moreover, they are ready to tackle the difficulties
th

of specialized translation in the 4 year. The conference interpreting option at
UGR is even more surprising, since this degree has no mechanism to
guarantee that students have the required level when they take the course
(such as, for example, a compulsory study period of at least one or two years
in China or Taiwan). One perennial student complaint is that they have to
spend hours looking up vocabulary in the dictionary. From a pedagogical
point of view, we wonder whether it might not be better to introduce them to
C-A translation practice using more general or less specialized texts, which
are usually less difficult, or whether we should perhaps recognize that the
problem of vocabulary is inherent to Chinese and, thus, unavoidable.

Table 1. Undergraduate translation courses included in the official syllabuses
of Spanish universities

*These subjects have never been offered.

At the postgraduate level, as far as translation training is concerned, the only
available

programme

is

the

above-mentioned

Master

of

Arts

in

Chinese-Spanish Professional Translation and Interpreting offered at UAB. It
currently consists of a total of fourteen subjects (44 credits), all of which are
compulsory, as well as an optional seminar on professional orientation (8
hours). There are three subjects, with a theoretical bias, where the target
language is of secondary importance (Theory and Practice of Translation,
Cultural Transfer and Information and Communication Technologies Applied
to Translation). Three have Spanish as their target language (Audiovisual
Translation, Political Affairs Translation and Introduction to Conference

Interpreting). The remaining four subjects have been divided and are now
offered both with Chinese and Spanish as the target language, namely, Consecutive Interpreting, Literary Translation, Administrative/Legal Translation
and Commercial Translation.
Table 2. Generic postgraduate Chinese-Spanish translation courses available
during the academic year 2006/07 at UAB

Lecturers
Generally speaking, two groups of Chinese-Spanish translation lecturers can
be distinguished: those accessing the job through long and acknowledged
professional practice (63%) and those having followed specific studies in
translation (36%). These two groups correspond to two different generations,
the former educated abroad in Chinese Philology at a time when Chinese
could not be studied in Spain, and the latter graduates in Translation Studies.
Apart from Spanish professionals, there are also a few Chinese lecturers
(with a background in Spanish philology), who may teach Spanish-Chinese
translation, but who have also taught Chinese-Spanish translation, possibly
due to the dearth of native Spanish-speaking professionals in the past.
There are fewer lecturers at the undergraduate than at the postgraduate
level because of the number of courses offered, and because the level of
specialization of the subject studied in the former is lower. Postgraduate
courses are divided into specializations, and the teaching staff includes professionals not otherwise engaged in academic life, such as those teaching
Interpreting and Information and Communication Technologies Applied to
Translation.
All lecturers have professional experience in translation from Chinese into
Spanish and devote part of their activity to professional translation. There is
usually a correlation between lecturers’ professional profiles or training
backgrounds and the courses they teach. Moreover, surveys reveal that all
lecturers apply their professional experience in the classroom in order to help
students cross the bridge between academic training and professional

practice.8 More than 70% of the lecturers surveyed have written or are currently writing their Ph.D. theses on topics related to translation from Chinese
or the Chinese language, thus having both an academic and professional
profile. Li’s (2000:128) claim that many lecturers have not been engaged in
the practice of professional translation, which creates a “divorce of translation
academics from the real translation world” is therefore not the case in
Chinese-Spanish translation training in Spain.
Materials
Undergraduate and postgraduate courses are alike in that no textbook is used,
the task of selecting and organising the texts that students work with falling
entirely to the lecturer. This is not very different from what occurs in
translation courses involving other language pairs, but it does differ from the
apparently much more structured and systematic methods used in mainland
China, where textbooks are the main tool in translation training. Mayoral
(1999) argues that “[t]he teaching of translation is nowadays too personal an
activity for textbooks. Further, there is currently not enough consensus on the
nature of theoretical problems, which in any case have not been sufficiently
elaborated in ways that can inform all the practical problems”.
As a matter of fact, no textbook for Chinese-Spanish translation practice
exists in Spain. The only existing textbook9 combines a contrastive linguistics
approach with theoretical issues rather than a corpus of texts for students to
translate at different stages of their instruction. Except for the subject called
8
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Theory and Practice of Translation given by the author of the textbook mentioned above, courses do not follow any textbook, despite the fact that some
lecturers may occasionally resort to textbooks in search of suitable texts.
As far as source materials for text selection are concerned, there is a clear
tendency among lecturers to use a mixture of real and manipulated texts for
authentic. According to data collected through the surveys, lecturers touch
upon a wide range of topics and use a large number of sources when selecting
texts for practice with students. Among the most popular we find: the internet,
instruction booklets, textbooks, literature, films, the press, contracts,
television programmes, recipes, street signs and advertisements, legislation,
scripts, public speeches, certificates, etc. The level of difficulty and
translation problems posed by texts account for the two main selection criteria
on which lecturers base their choices (nine out of eleven of those surveyed).
Obviously, the subject matter is also an important criterion (eight out of
eleven). What can be drawn from the data collected is that a combination of
the three prevails, whereas other factors, such as availability of parallel texts,
for example, have proved to be of secondary importance.

Teaching Methodology
Through the multi-choice list we gave our surveyed lecturers, we realized that
in-class correction of translations previously done at home by students is the
most widely used teaching methodology (eleven out of eleven). The second
most widely used method is practising unseen translation, i.e., translating a
text in the classroom not previously seen or prepared by the students (seven
out of eleven). Working with parallel texts, a comparison of student
translations and published translations, as well as analysing published

translations, are also among the different popular approaches to translation
training (six out of eleven). In our study, correcting published translations
proved not to be among the methods used in translation training. Both in-class
and out-of-class group assignments are rather rare (seven and eight out of
eleven lecturers, respectively, do not use them). Finally, oral presentations
by students are also relatively scarce among training approaches in our field
(only five out of eleven).
According to our surveys, cultural referents (eleven out of eleven), vocabulary and pragmatics (ten out of eleven) are all very important aspects for
the majority, if not all, of the lecturers when working with a text in the
classroom. Next comes documentation (nine out of eleven), followed by
terminology and grammar (seven out of eleven). Only five out of eleven call
students’ attention to encyclopaedic knowledge, which is rather surprising,
given the importance of encyclopaedic knowledge to translators. These data
are of course general trends, irrespective of the course given, since it is
obvious that the balance towards one or the other may vary, depending on the
type of text, subject matter, students’ level, etc.
Within the framework of undergraduate translation courses, at UGR there
is a balance between theory and practice, whereas at UAB courses focus more
on the practical aspect of training. At the postgraduate level, data show that
there is a balance between theory and practice.
As far as assessment is concerned, all the lecturers surveyed resort to more
than one method to assess students’ progress and achievement of the course
objectives. Along the lines of the methodology used, the two most widely
used methods are assessment of coursework and participation, and exams.
Others include presentations, individual or group assignments, and mid-term
exams, but they are less common and also account for a lower proportion of

the overall grade than the preferred methods.
The relationship between the Chinese-Spanish translation market
and professional translation training
A thorough understanding of how the Chinese-Spanish translation market
functions in Spain, of the profile that professionals have, and what share of
the market remains open to our students will undoubtedly put us in a better
position to gauge the appropriateness of our curricular design, as well as the
adjustments required to improve both the prospects of our graduates entering
the market, and the proportion of those who achieve professional success.
Therefore, although it is not the aim of this paper to analyze in depth the
Chinese-Spanish translation market in Spain, it is important to be aware of its
general characteristics if we are to explain the reasons behind a number of
paradoxes, so that they may be taken into account when designing translation
and interpreting training syllabuses in the future.
We have observed that the majority of professionals engaged in
Chinese-Spanish translation in Spain have not received formal training in
translation, whereas, paradoxically, very few translation graduates are able to
enter postgraduate programmes or the market.
Compared to other language combinations, the volume of translations from
and into Chinese in Spain is rather small, and at present those who make a
living in this field are still an exception. Consequently, professionals are
obliged to be competent in a variety of specialized areas. Although a certain
degree of diversification is advisable in coping with the uncertainties of
dynamic translation markets, as some scholars, such as Pym (1998), argue for
other language pairs, this is even more acute in the case of Chinese due to low

demand. Thus, an eclectic training, such as the one offered, probably
constitutes the best choice to train professionals to be ready to adapt to any
new situation and translation brief.
However, with China’s irruption into the global arena from the beginning
of this century, the volume of translations is likely to increase, especially in
certain areas, such as tourism, culture, and probably technology. Proof of this
is the growing demand for Chinese-Spanish translators working for public
institutions (government, police, courts, etc.) and the implementation of
official translator accreditation tests, both at national and regional level.
Perhaps it would be useful to analyse current and future information flows
and to identify the possible needs and asymmetries and try to reflect them in
translator training. Although Pym (1998) argues that “demand for translations
is not subject to unlimited expansion but will tend to give way to languagelearning policies”, which might be true for languages such as English, we
believe this is unlikely to happen in the case of Chinese.
Mayoral (1999) points out that “[t]he labour market is undergoing change
at an exponential rate. Spanish universities are finding it practically impossible to adapt to new needs”. However, Master of Arts programmes aimed at
training professionals for the workplace are, or at least should be, flexible
enough to adapt their curricula to market requirements and shifts and be more
responsive to the real working environment and conditions.
Besides, according to market requirements, a sound professional approach
to translator training must go beyond linguistic competence and “bring
together knowledge and skills that belong to different disciplines, such as
documentation, terminology, desktop publishing, as well as some knowledge
of specialized texts”, since “would-be professionals are expected to have a
broad knowledge of the subject matter of the text, to use a large number of

computer tools proficiently, and to be versatile in the sense that they can
master all elements in the translation process” (Aula.int 2005:132). At
undergraduate level, these skills are taught separately from the translation
courses, but at postgraduate level they are addressed collectively and focus on
the particularities of the speciality in question. Today, another important skill
needed by professional translators is to be able to work with other translators
(team work on large translation projects) and with other professionals (when
documenting specific translation problems). This skill is not always
prioritized at university and should probably be included among the
competencies to be developed.
One of the most contentious issues dividing the academic and the professional spheres is the question of quality. Both universities and the market
seem to be more demanding of Spanish professionals than of their Chinese
counterparts. Despite Aula. int’s (2005:135) claim that “[c]lients have
become stricter about the ‘quality’ of translations or, rather, about their own
‘criteria for quality’”, we doubt whether such an assertion can be applied to
translations from Chinese. There is a gap between the criteria driving
academic standards (basically, quality) and those governing the job market,
where economic criteria and time constraints usually override all the rest. For
example, in academia we typically recommend that translators always
translate into their mother tongue, whereas in real professional practice we
find that too frequently translations into Spanish are undertaken by Chinese.
In the particular case of literary translation, because of time and economic
constraints, Spanish translations of Chinese works are often translated from
an intermediary language, such as French or English, rather than from
Chinese.
At a time when the university system is increasingly compelled by society

and supra-national educational policies to satisfy market needs and to train
professionals to directly access the market, we should ask ourselves whether
we are doing something wrong. Perhaps we should come down to earth and
reflect market features in our degree courses rather than pretending that
translation practice takes place in an academic vacuum, free of such
real-world priorities and constraints.
At universities we should probably consider the possibility of redistributing the weight of different aspects and skills when it comes to assessing
students’ translation assignments, considering quality in relative terms, i.e.,
taking into account such factors as time constraints, availability of reference
materials or experts on the subject matter, function of the translation, etc. By
introducing a more realistic mode of training that takes into account the
abovementioned factors, translators who have been professionally trained
should be expected to perform more efficiently while maintaining the quality
of their work.
Although Spanish students have an insufficient command of the Chinese
language to be competitive in the job market and are thus not eligible to enrol
in Masters courses straight after graduation, we should ask ourselves if we are
not neglecting other important aspects of translator competence that they have
started to develop as Translation and Interpreting graduates, a competence
that their Chinese and Taiwanese counterparts with only a linguistic and
literary background do not possess. In short, if we consider that a large
measure of Spanish graduates’ weakness is their level of Chinese language
proficiency, we would do well to work on this aspect from our own
institutions, whilst continuing to encourage them to study abroad in order to
improve their Chinese language skills. We might ask ourselves what could be
done in our universities to enable Spanish students to enter specialized

postgraduate programmes that will equip them for and make them competitive in the job market.
Chinese-Spanish translation research
Besides training, university activity also includes research, a dimension which
is vital for training quality and also crucial to making academic disciplines
progress. In such a new area as Chinese-Spanish translation, we believe that
special attention should be given to research to help it develop at the same
pace as training. The beginning of academic research in the field of
Chinese-Spanish Translation Studies in Spain can be dated as late as 1994,
taking as a reference point the first Ph.D. thesis related to Chinese literature.
Ever since, research has developed steadily, with the writing of numerous
dissertations of different kinds.10
Although approximately half of the lecturers surveyed claim to pursue
research in Chinese-Spanish translation, in fact the results of this research are
not very visible in the form of academic publications, conference papers and
other global indicators of research activity. If we take a closer look at
lecturers’ publications, it would appear that their research mainly takes the
form of annotated translations.
The Master of Arts offered at UAB in the last couple of years has
spurred research activities among all the professionals involved, culminating
in 2006 with the establishment of the first research group on
Chinese-Spanish/Catalan translation (TXICC) in Spain. Within this group,
efforts are being made to consolidate research lines that have traditionally
been studied individually and explore new ones that will contribute to the
10
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development of these studies, both in training and research. However,
although many initiatives and projects are being carried out, there are major
barriers to rapid development in this area in Spain, such as a lack of
specialized journals, conferences, seminars and other groups with whom to
cooperate. In this sense, there is still a long way to go until we can enjoy an
ideal research environment, where research does not depend on scattered
individual endeavours, but takes place in a context with definite and clear
research interests and researcher networks, where individuals feel supported,
groups can cooperate and thus make the discipline progress.
At postgraduate level, there has been a steady flow of Ph.D. students
both national and foreign (mostly coming from Taiwan) doing their research
in the field of Translation Studies with this language pair. Although the
University of Granada makes similar provision, the programme of the
Department of Translation and Interpreting at UAB has a bigger annual intake
of Taiwanese (and increasingly Mainland) students, who are possibly
attracted by the experience and success of their predecessors, 11 due to the
lack of Ph.D. programmes in Translation Studies in their own countries,
where their working languages may be both Chinese and Spanish.
Problems and future perspectives
Overall, there has been a notable improvement in the field of Chinese-Spanish
translation studies since training and research in this discipline first made its
appearance in Spain. As far as training is concerned, there has been a growing
demand for China and Chinese-related studies, which has largely been met by
increasing provision at the undergraduate level and, most importantly, at

the postgraduate level. Regarding research, significant advances have been
made, most notably with the establishment of the first research group devoted
to translation with this language combination as its object of study.
Despite these positive developments and the optimism shared by most
professionals concerning the future of training and research in this area, a few
issues need to be addressed to ensure further improvement and the solution of
a number of persistent shortcomings in this field of study.
Firstly, a general remark needs to be made. Both graduate and postgraduate courses, regardless of their name, are in fact merely introductory – in the
case of graduate students, because their language level is lacking, and in the
case of postgraduate students, because currently they come mainly from
Spanish philology studies and thus have no previous experience in translation.
We must find ways to help our graduates improve their Chinese language
level if they are to be able to enter the market on equal terms with their Chinese counterparts. Language learning therefore has to be further enhanced at
undergraduate level, for instance, by offering a new undergraduate degree
specifically in Chinese Studies, where the time devoted to language shows a
substantial increase, or devising a system which includes compulsory study
abroad as part of the curriculum design. Needless to say, all of these scenarios
would ideally be accompanied by a programme of more and better grants.
Our graduates would then be able to pursue their studies in postgraduate
courses, providing them with more specialized preparation to enable them to
meet the demands of the market.
Secondly, the experiences gained professionally by lecturers and other
professionals should have a greater influence on students’ training. The provi11

Three Taiwanese Ph.D. students have already graduated and currently hold teaching posts
in Taiwanese universities.

sion of Chinese-Spanish translation training in Spain is diverse but still scarce,
and needs to improve in terms of adjustment to the market. On the one hand,
we should do our best to reflect real working conditions to become a real
bridge between classroom training and professional practice. On the other
hand, we should try to guarantee that our graduates meet the standards to
enter postgraduate courses, and offer more advanced translation and
interpreting postgraduate courses to train more competitive professionals.
Finally, research requires further and steady development. Not only should
more research (in terms of publications, theses, etc.) be done in this field, but
a better working environment should be provided. There is an urgent need to
improve the research tools available in Spanish universities and to offer
forums where this research can grow and advance, such as seminars,
academic meetings, etc.
In this paper we have examined the characteristics of the current state of
Chinese-Spanish translator training and research in Spain, pointing out both
its strong points and its shortcomings. We have concluded by suggesting
methods that can contribute to filling the gaps in present-day Chinese-Spanish
translator training in Spain, proposing ideas and elements that can inspire
courses with similar aims elsewhere. Although we have also highlighted some
of the discrepancies between the university and the market, we feel that this
issue warrants greater attention and deeper analysis. To address it here would
have led well beyond the boundaries of this study and we have therefore left it
as a subject for future research.
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conception of translation as a site” (UAB)
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