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The 2006 Statute of Autonomy defines Catalonia aatenal autonomous community
located within Spain. So far, this is the most ntceutcome of a nation-building
process that started one century ago with the eaneggof mass politics. Nationalism
has intermingled with immigration and ethnic redas during these long-term changes,
inasmuch as the ‘Catalan nation’ had to integratenigrants from Southern Spain
during the 1920s and the 1950-70s. At this secoath@mt the governing dictatorship
hindered integration by not recognising the languaigschool and repressing the public
manifestation of the Catalan identity. However, $beial status of the Catalan language

remained high (Woolard, 1989), and politically eggeh middle-classes sent their

children to private schools that taught it in a selandestine wa¥

In this second period the journalist Francesc Clatid®4) wrote a long report on the
social conditions of immigrants, where he arguedt threvious definitions of the
national identity, focused on historical continu@ynd Catholic religion, should be
revised in order to integrate the incoming ‘Othextalans’. In his view, democratic
movements should not only resist the contemporanjhagitarian, anti-Catalan
oppression, but also struggle to build a welfaegesand to broaden the boundaries of
the Catalan identity. AlImost forty years later, @anand Cuenca (2001) wrote again
about the new Other Catalans, who had arrived agsstly from Third World
countries, and posited new questions about rigéntities and politics. Coherently,
they reported on people’s everyday material andakoonditions, which should be the

grounds of any successful new inclusive projectthrdassociated public policies.

1 Since the 1960s some private schools were creatad 8 promote Catalan-based teaching, pedagogic
innovation inspired on child-centred approachesyat@acy and the Catalan nation. During the politica
transition they constituted the School Group fotazan Public EducationCpl-lectiu d’Escoles per a
'Escola Publica Catalang who asked for inclusion into the state-run sect@mnaged by the new
Catalan GovernmenGneralitat de Catalunya They were finally integrated into this sectotvieeen
1983 and 1988.



Our article analyses the social segregation ofriéw Other Catalans in the school
system. Altogether with citizenship status, theolabmarket, housing and language

policy, this is one of the current, burning debate€atalan politics. Actually, in 2001

they were 3% of the schooling population, and figisre had climbed to 12% in 2086

The first two sections conceptualize the topic frtme perspective of intersectional
analysis. The third one outlines the Catalan Centia regime of schooling. The next
section introduces the main indices of school $as®gregation and reports the main
findings: namely, unevenness decreases, isolatsmalaes and two distinct local
patterns are identified. Then, we reflect on theotbtical, intersectional implications of

this empirical result.

Unitary and multiple approaches to the integration of immigrants in Catalan

schools

Twenty years ago immigration started to be sigaific and it escalated after 2000. For
this period, the Spanish Parliament has passed #ets on the Foreign Status (one in
1985, two in 2000), constraining the status of ulag foreigners’ to relatives of
nationals and workers listed in the yearly offis&bck. The routine of ordinary policy-
making has also made autonomous communities andcipalities responsible for

integration (Garreta, 2007).

Many newcomers have since faced strong difficuliteattain this condition, but all are

2 1n 2006, the bulk of foreign- born students enmlie primary education came from Southern America



entitled to some rights, and most of them get ladgobs. In fact, only a fraction of
‘foreigners’ benefited from easier requirements imyrsome special periods of
‘regularisation’ (mostly, in 1991 and 2004); howevsocial rights such as education
and health have been guaranteed on a universas. Hasithe labour market most
immigrants earn their living as agricultural labens; industrial workers, shop
assistants, cleaners or ‘family workers’ (hiredtake care of the elderly), whereas an
important group have started small firms (Cavalica2®07). Needless to say, their
former social background, as well as both genddrethnic relations, have patterned

this particular outcome in terms of social straséfion.

Unsurprisingly, appropriate strategies for educstio integration have become
important bones of contention. First, from the vbgginning education has been the
main social space where all the population actuahy, but not in the same schools. By

2000 a high percentage of compulsory educationesiisd(40%) were enrolled in

private-dependent scho8lsThe bigger share (25%) of these educationaltinitis
were denominational, mostly Catholic, but a nundifethem were laic (15%). AlImost
half of students attended state schools —run byCtitalan government-, and finally, a
small proportion were enrolled in private indepartdgchools. Noticeably, at that time
many more ‘foreigners’ were enrolled in state-r@5%) than in private-dependent
schools (0.8%). Contemporary professional and ipalitdebates focused on the
segregation of these new, heterogeneous, ethnioritds who were only visible
through an indirect proxy of ethnic relations suak their ‘foreign’ condition

(Carbonell, 2000; Palaudarias, 2002).

(6%), mostly Ecuador and Peru, and Northern Af¢#%), mostly Morocco.

3 Private-dependent schools are run by foundatiom®-@peratives; they receive state funds in theger
established by a contract with the government,apdallowed to charge some fees (whose average shar



Second, most policy-makers, experts, unions ang¢h&ra assumed to prioritise
intercultural (i.e. emphasizing interaction) insteaf multicultural (i.e. adding
references to new groups) education. Basically,Istvimulticulturalism was widely
blamed for inducing cultural relativism and cregtighetto schools, intercultural
pedagogy was expected to stress dialogue, recimglations and broad understandings

(Hannoun, 1992).

Both segregation and curriculum adaptation triggese wide array of ideological
interpretations and guidelines with contradictooalg. Actually, the whole educational
community searched for new professional tools tedofor students who were not
always fluent in Spanish (never in Catalan) ancedivin very different cultural
frameworks. However, from a longer-term stancs plausible to understand that those
ideas were inspired on a ‘unitary approach’ to @&odnequalities, since that
conventional wisdom asked specialists in compengagolucation and curriculum
adaptation to deal with a ‘static and uniform sbacategory’ (Hancock, 2007: 64)

concentrated in a few public, state-run schools.

But an expanding body of research unveiled imporsmortcomings, overall, the
inherent difficulty to profile two exclusive typed multi- and inter- cultural pedagogy
(Alegre, 2005). Besides, these pedagogic toolselhakperative solutions to emerging
questions: e.g. homogeneous intake areas, religioissinderstandings, ethnically
biased peer grouping, fragmenting ordinary andaeatdinary curriculum designs,

dissonant educational expectations and episodittictsn Ethnographies saw a complex

amounts to 30% of their income approximately).



web of social divisions —like class, gender and digat underlay these questions (Bonal
et al, 2004; Alegre, 2005). On the other hand, tesearch also found out the well-
known patterns of ‘racialisation’ which are so cooarmin many Western countries
(Delgado, 1998; Carrasco, 2003), even more, it vbsle powerful expressions of

biological racism (Fullanat al, 2003).

So far, these qualifications draw on the ‘multipfgroach’ to the education of the new
Other Catalans, which highlights several categoaedoth the individual and the
institutional level (Hancock, 2007: 64). From anpamcal stance, the initial, ‘unitary’
diagnosis is not completely rejected, but many sewological empirical questions and
practical dilemmas emerge. Besides the distributbistudents between institutional
sectors, and the alleged benefits of intercultygadlagogy, now it is necessary to
understand the local situation of any school, titadacies of religious pluralism, the
diversity of peer groups, the potential perversieat$ of pedagogic innovation, the
previous school experiences of students and atyaoieconflicts and negotiations.
From a practical stance, many professionals aimmplement inter-/multi-cultural
strategies taking account of ‘multiple’ social cgages at the classroom, the school and

the local levels.

An ‘intersectional approach’ to the integration of immigrant students in Catalan

schools

It is our view that an ‘intersectional approach’wliebbe really helpful to tackle all these
issues, and additionally, we can advance in thigectdon by exploring school

segregation at a local geographical scale. Thuswiletry to point out the main



strengths of this approach in the following parahs and to underpin our expectations
with a more detailed analysis in the next sectidnsa general sense, this perspective
contributes to a sociological understanding of usdjes that is aware of power

relations in diverse fields of activity where thdricate connections between human

agency and social structure are enacted.

Basically, any analysis of social inequality istdrsectional’ inasmuch as it captures the
crossroads of more than one social division (Hakc@907: 64). Class, gender,
ethnicity and disability are common factors and kees of these divisions which we
cannot study in an independent way. But it woult b plausible to conflate all these
sets of social relations in a simple grid of romsl @olumns; on the contrary, each one

keeps some particular ontological features in @digible intersections.

At the same time, it is important to remember thatontological basis of each of these divisions
is autonomous, and each prioritizes different sphef social relations (...) For example, class
divisions are grounded in relation to the econopriocesses of production and consumption;
gender should be understood not as a 'real’ differbetween men and women, but as a mode of
discourse that relates to groups of subjects wtemsdal roles are defined by their sexual/
biological difference while sexuality is yet anathelated discourse, relating to constructions of
the body, sexual pleasure and sexual intercoutbmiccand racial divisions relate to discourses
of collectivities constructed around exclusionamytlusionary boundaries (...) that can be
constructed as permeable and mutable to differdehes and that divide people into the 'us' and
'then'. (...) 'Ability’ or, rather, 'disability’ wolves even vaguer and more heterogeneous
discourses than those relating to ethnicity, apleecan be 'disabled' in so many ways" (Yuval-
Davis, 2007: 201)

Intersectional analyses explore these sets of Isoalaions in different institutional
domains, for instance, the economy, the polity, fdmaily and others. These sets of
relations are defined by causal interdependenceeaet agents and the positions they
occupy, and the domains frame agents’ expectatics. causal hierarchy is

hypothesized between these distinct social prosg¥g8alby, 2007).

When analysing the school segregation of ‘foreigrients’ in Catalonia between 2001



and 2006, we are looking at the intersection ofxland ethnic divisions. The class
location of immigrants is a traditional topic ofegjalised research (Cavalvanti, 2007);
and the ethnic division relates to the constructiban exclusionary boundary based in

the ‘citizen/ foreigner’ status and the social casipon of schools (Carrasco, 2003).

The ‘intersectional approach’ also distinguishemnidy and social position (Hancock,
2007; Yuval-Davies, 2007). Such a conceptual gegalibn reminds of the general
concepts of social sciences, and avoids most dubkaarstatements about the behaviour
of minority students and families. In essence,ahailable datasets provide a proxy of
minority and majority students, whose appropriaterpretation must take account of

these two social divisions in the educational domai

Therefore, in this domain social agents deployrtegategies in many occasions, such
as choosing a school for their offspring or manggihe enrolment period. These
strategies are likely to mould the local maps ofefgn students’ by combining class

and ethnic relations. At least, previous reseancfyssts that they play two roles:

a) Middle-class families forecast the advantages iaconveniences of their school
choices in explicit and careful ways, whereas mwestking-class families follow
widespread customs in their neighbourhood when llemgochildren in the nearest
school (Ball, 2003; Rambla, 2006). Similarly, mosnhority parents would rather send
their children to close schools on routine and fizat grounds (Zanten, 2003).
Segregation is a likely outcome if all schools @b share a similar social mix, because
upper-class parents often fly away from schools renbey fear that ‘too many’

minority students may damage average learninghiet@rogeneous classroom group.



b) By the 1985 Act on the Right of Education, anarerecently, the 2005 Organic Act
on Education, all state-run and private-dependehods are required to provide free
education to any student who prefers them. Thega leorms notwithstanding, many
use informal deterrence to prevent unwanted stgd&onm enrolling. For example,

some schools overcharge families for school kitd Barents Association fees. Some
private-dependent schools also exaggerate Cathedjairements and charge fees to
fund their own non-profit organisation (Villarroya002). Eventually, in Catalonia this
informal selection closes the gates of some stateschools and most private-

dependent schools to minority students (Palaud&Gi2).

Finally, let us point out that geographic scalesairstake. Many authors have observed
qualitative changes when some social phenomena fn@veone geographical scale to
another: for example, besides national cleavagesal | collective conflicts are
particularly significant in post-industrial socksi (Harvey, 2000); similarly, global
actors set the educational agenda, and governnmeate decisions within this

framework, but localities and municipalities reeeheterogeneous effects (Dale, 2005).

If classroom groups, schools and localities areceptualised as different geographical
scales where social domains are embedded, it appleatr the aforementioned works
have so far overlooked the local dimension in @ewal For this reason, in the
following sections we estimate the effective trenfischool segregation, not only by
comparing private and state-run schools but alsoléssifying middle-sized localities.
Thus we inquire whether the local school systemearak difference after controlling

for obvious factors related to size.



Local school maps

The free choice policies that many Anglo-Saxon toes and Sweden have adopted are
in contrast to the rule in Continental Europe. Hesteidents are allocated to public,
state-run schools in administrative ways, whileic@as restricted to private-dependent
schools either guided by religious, pedagogic @oidgical principles (Glenn, 1989).
However, recent research findings also reporteggratchoice in these countries, where
class and ethnic biases increasingly drive pareptaferences (Dronkers, 1995;

Broccolichi and Zanten, 2000).

In Spain families are entitled to choose a schoobaling to their values (by the 1978
Constitution), and private- dependent schools egeired to provide free education and
teach the common curriculum to all students thabsk them (by the 1985 Act on the
Right to Education, with some stronger controlsalelsshed by the 2005 Act on

Education). Besides a margin for further legiskatidevelopment, the education
department of the Catalan autonomous governmeint charge of budgeting, human
resources and inspectorate. From 1980 until 20@B\s€rvative governments openly
favoured private schools, whose enrolment ratégisen in Catalonia (40%) than it is in

Spain as a whole (30%). Since 2003, plural- Lefvegpments have strengthened
surveillance of any irregular privilege by settingal offices that monitor the enrolment

process.

After the late nineties, concern with segregatias Bxtended, and local authorities ask

for playing an official role in ‘local school mapsRoughly speaking, this expression



means that enrolment policies distribute students schools which are formally
committed to an educational area. Even though B002be Two SEN Seats measure
against segregation was implemented, so that ate-stin and private-dependent
schools must reserve two places for students wpici@l Education Needs (SEN) in
each classroom, nowadays the school rate of ‘forsigdents’ still records a high
variation from 5% to 40%. The reach of private-defent schools also makes a
difference: normally, all neighbourhoods have asteone state-run school, and private-
dependent schools are located in downtown disticig/ever, in some cases peripheral
neighbourhoods also have their private-dependehbadd(s). Even more, in some
localities all state-run and private-dependent stshare formally expected to admit
students from their educational area. In a fewesjtiseveral types of schools are
included in the same educational areas, whereamany others private-dependent

schools are exempt from any requirement relatguidrimity.

Trends of school segregation: data and main finding

Segregation is at stake when the distribution af s@cial groups (e.g., social classes,
SEN students, ethnic majorities or minorities) @itis uneven between a set of social
units (e.g., schools, districts, localities) orlédes a group in a unit so that its exposure
to mainstream social interaction is constrainedusThiun)evenness depends on the
distance between the actual distribution and a testfactual, unbiased distribution,
whereas isolation/exposure consists of the proiatmf two social groups being in

contact within the same social units (Massey anat@yg 1988).

Among the various indices of unevenness, we hagearhthose which are particularly



sensitive to the segregation curve (Allen and Vigap2007). Thus, the Dissimilarity
Index (D) measures the proportion of minority cteld who should move to another
school in order to get an even distribution (Dun@ Duncan, 1955), and the
Hutchens Index (H) is perfectly decomposable inaagub-units such as districts or
institutional sectors (Hutchens, 2004). Conversé¢he Isolation Index (I) and its
correction (IC) capture the proportion of minorgfudents in the same school for an
averaged student minority. Although | is much eateinterpret, IC adds significant

information about within- district isolation (Node2000).

Census data report the proportion of ‘foreign stisiein Catalan primary schools,
dramatically increasing from 2001 (3%) to 2006 (32%hich is the best available
estimate of ethnic distribution, and an indireacxy of some lower-class positions. Our
sample includes the 158 largest cities (exceptB@rcelona) and 1524 schools (62%
state-run, 38% private-dependent). In most casepdipulation amounts to more than
5.000 inhabitants, although exceptionally a few Isnegional capitals have been taken
into account despite their lower population. Asué this sample will permit us to
observe both national and local patterns of se@jmgabecause it has excluded the

biggest city and the smallest villages and townsuiad 700 localities).

Two graphs and one table summarize the main firsdi@yaph 1 plots a decreasing
trend of unevenness according to Hutchens, withmgortant reduction between 2001
and 2004, and a steady trend later on. CoherdhttyDissimilarity Index shitted from

55% in 2001 to 46% in 2006, that is, at the endhef period a smaller number of
‘foreign students’ should move to a different sdhacorder to get an even distribution.

Two comments must be highlighted: on the one hdredmost significant reduction and



the arrival of more immigrants were simultaneounsl an the other hand, the Two SEN
Seats policy probably contributed to counteractvenaess before the proportion of

‘foreigners’ augmented.

For all these years, within-district segregatiors Hleen much more intense than
between-district segregation. Thus, it is not reabte to attribute the uneven biases to
the ongoing urban sprawl; on the contrary, manyeifgn students’ are enrolled in
certain schools at the same time as their pressnoeich lower in other, neighbouring

schools.

< Graph 1 around here>

Graph 2 detects rampant isolation from 2001 to 2@06atalonia. The raw isolation
index (l) depicts a curve moving upwards, and tberected isolation index (IC)
replicates the same net outcome controlling for th&al amount of newcomers.
Noticeably, more and more ‘foreign students’ hawxdme concentrated in a few
schools where they can hardly meet autochthonoussmbn 2006 they were 12% of
students, but most of them attended schools wi2b% of students born in other

countries.

< Graph 2 around here>

Finally, Table 1 distinguishes a type of local swhsegregation with dominant

unevenness between state-run schools, and anggherwith dominant unevenness

between the state-run and the private-dependdrmtuinenal school sectors. The table is



the outcome of a factor analysis taking accourthefselected segregation indices and
the main local, social features (such as populatgirare of enrolment in private-
dependent schools and percentage of ‘foreign stsgleActually, previous qualitative
research on the local governance of choice andegation has already unveiled some
differences, but so far their general influenceldawt be estimated with a few case

studies (Gonzalez and Valiente, 2006).

Factor 1 and Factor 2 altogether account of mae 85% of overall variance. In brief,
isolation, unevenness between state-run schoolsadadger population are the main
contributors to Factor 1, whilst Factor 2 is tightdssociated with (higher) between-
sectors unevenness and (lower) enrolment in privipendent schools in small towns.

These statistical regularities portray two typesootl school segregation.

< Table 1 around here>

First, in larger cities ‘foreign students’ are nigtributed in an even way between state-
run schools, and face a much more isolated envieotinThese are the main provincial
capitals as well as important suburbs in the melitam area of Barcelona. They score
different proportions of enrolment in private-degent schools, and are not the extreme
examples of a polarised social composition betwastitutional sectors. In essence, it
seems that only a few local state-run schools chderthe incoming school-age

population.

Second, in a variety of towns state-run and prigeeendent schools have specialised

in different intakes. Most of these localities emaked along an inverse relationship: the



lower their rate of ‘foreign students’, the highteir enrolment in private-dependent
schools, and the more uneven their distributiomvben state-run and private-dependent
schools. Here, incoming students enrol in localestan schools, whereas they seldom

go to the neighbouring private-dependent schools.

Intersecting divisions in ‘local school maps’

Our general hypothesis relies on three pieces wleage. In a nutshell, it states that
school- choice exclusionary strategies and informsahool- selection practices
altogether segregate many ‘foreign students’, mbshem grown up in working-class
environments, in a few state-run schools in miditked Catalan localities. Class- and
ethnic- biased inter-group comparison leads theeuppmilies to fly away from an
allegedly dangerous social mix. Some state- runraady private-dependent schools
raise informal barriers to prevent undesired sttglém enrol. These families and these
schools are able to establish very influentialaalties to widen channels of class and

ethnic flight, whatever the local institutional @émnment is.

Basically, the available evidence underpins thdssewations with some correlations
between the Two SEN Seats policy and unevennesglhas with statistical proof of a
fragmenting state-run sector in many cities, anerdiing composition of state-run and

private-dependent schools in many others.

First, as the Two SEN Seats policy aimed, betwe¥il 2and 2006 many immigrants
reduced unevenness by enrolling their offspring inroader variety of schools. In the

first years, low numbers of minority students weoacentrated in a few schools in each



village, town or city, but five years later theliase had increased a little bit in many
more schools. Therefore, the private-dependentosecobuld exhibit a formal

commitment inasmuch as it reserved some placestdioients with special educational
needs (SEN). Compared to the nineties, the inconpiogulation was much more

numerous, and the two school sectors were much imeoé/ed in their education.

However, isolation increased; that is to say, wsthfew schools where they were more
numerous, the portion of ‘foreign students’ amodrfta more and more above-average
percentages. This entailed lower probability oerattion, an intermittent exposure to
engage in relationship with the indigenous youthgd @ harmful frustration of the

pedagogic and official expectations attached terautitural ideals. Further research
would be sensible to ask whether isolation constrdhe social trajectories of these

minority students and conditions the changing insaafeheir identities.

Second, the state-run school sector has been fragchan many middle-sized towns as
well as first- and second-order capitals that cosepbe urban network of Catalonia. In
these localities, a high proportion of ‘foreign dgats’ concentrates in a few state-run
schools. Despite important differences, some rekearconducted in France suggest
that the main cause of this pattern may be theriibf educational governance due to
strategic parental choices and broader urban clamgd-rance, policy contradictions
cause school segregation to aggravate even thoonghsthools are run by the state and
must comply with very strict enrolment rules atidho intake areas. Over all, these
areas have not changed for fifty years despiterugadarisation; nowadays, neither the
Ministry nor the provinciaRectoratsand the municipalities are able to counteract the

rapidly moving territorial divides (Felouzet al, 2005).



In Catalonia these contradictions are even strobgeause of informal arrangements.
Besides, in most towns certain state-run schoots banstructed a high local esteem on
the grounds of their institutional origin (they weformer private schools teaching in
Catalan during the dictatorship), their pedagogioovation (e.g. participating in
research programmes, ‘greeening’ some subjects aatidities) and their efficient
Parents Association (that organises sports a@s/iind summer camps). Like their
private-dependent ‘competitors’, many of them gbsevent unwanted families from
enrolling by delivering partial information on aeadic standards or expected fees, and
attract the preferred families by tolerating shertn registration in the neighbourhood
(renting a flat, using grandparents’ address) adtawing their opaque intake areas

(Gonzalez and Valiente, 2006).

Third, in a variety of towns the social compositiohstate-run and private-dependent
schools has been polarised. Generally speaking cttitumstance may be attributed to
effective lobbying of interest groups representprgyate-dependent schools (Bonal,

2000).

Twenty years ago massive mobilisation opposed stgngoand detractors of the Act on
the Right to Education. The former party vindicaaablic surveillance of private

schools with state funding; the latter claimed @mtucational freedom against any
condition imposed in exchange for public subsidiesy. co-educational schooling,

commitment with educational areas, and particigasiehool councils).

The bulk of supporters were teacher unions, Pregregpedagogic associations and



left-wing political parties. Afterwards, these gpsuhave repeatedly used mobilisation,
with some significant internal cleavages. Thustha early nineties, they campaigned
for an act guaranteeing sufficient funding to inmpéat the 1990 comprehensive
Education Reform Act, but it was not either preednto the Parliament. They also
opposed the 2002 Act on Educational Quality in milar way (later on, it was

abolished by the incumbent Socialist Party), andrgportant part have marched against

recent reforms (e.g. the 2005 Organic Act on Edaoat

As to detractors, they were (and are) religious lardassociations representing private
schools who learnt to compromise with governmeptdicy in exchange for ad-hoc,
local advantage (Bonal, 2000). Thus, in the latdntees they were officially allowed to
charge a fee, and implicitly, to select their studein personal interviews. Later on,
they could implement pilot experimental, compresmsgprogrammes which were
simultaneously delayed in neighbouring state-rumets due to budget shortcomings.
Recently, the extension of public subsidies tortimfant education courses has not only
been very helpful for their financial situation, tbalso reinforced their position
compared to smaller state schools where childreveairom several nursery schools. If
a bigger school can provide subsidised coursesrfer and two-year olds, and avails of
tolerated informal margins to select its intakecsithe age of three (i.e. the first official
course), it can also promise a place in a ‘selégigthary programme and a smooth

transition to compulsory secondary education (Beaitd Gonzalez, 2007).

This interest group operates at all the levelsatitipal decision by pressuring mayors,
mobilising middle-class voters, lobbying in the dbcbranches of education

departments, sitting in local, regional and stateosl| councils, and spreading opinion



on governmental decisions at the autonomous anttatdevels. Although its core
associations are some federations of Catholic dahwoers and Catholic parents,
sometimes their demonstrations have been suppdayedvider, popular, Catholic

religious demonstrations (Griera, 2007).

Conclusion

Research makes small steps that sometimes raisessie®s. We hope we deepened our
understanding of the new Other Catalans’ positiothe school system by arguing for
an intersectional approach to education and imrigrassues. In our view, it inspires

empirical questions whose quantitative resultsidate some keys of local disparities.

An intersectional approach defines sets of soelations (class, gender, ethnicity and
so forth) and distinguishes domains of action. Bywdng on these concepts, we try to
explain the current trends in school segregati@sidally, the general policy reserving

two seats for SEN students in all schools has cutogevenness; but furthermore,
parental exclusionary strategies and undergroutectsee admission seem to have
isolated ‘foreign’, normally working-class, studenin a few state-run schools.

Contrasted practices of state-run and private-didgr@n schools have played an
important role in this story, but other procesdes aake a difference within the state-
run sector in many localities. Therefore, the losedle should not be neglected any

longer.

The heritage of Catalan social research also pfssgh challenges to our conclusion. If

we are right, the conventional distinction of imtdtural and multicultural pedagogy is



insufficient, as well as the compared proportioh&§areigners’ in school sectors only

portray a partial account that disguises deepestomes. However, the analysis is not
complete until we find out how are middle-class ifas distributed between schools,
how do different ‘foreigners’ see themselves andosie their children’s school, how do
gender relations impinge on these combinationdasfscand ethnicity (if they prove to
do) and many other questions. In short, interseatioinsights and available

ethnographies (driven by a ‘multiple- approach’ gpexctive) should be combined in

order to make the next step.

References

Alegre, M.A. 2005.Geografies adolescents a secunddf@enager ‘geographies’ in
secondary schools]. Cerdanyola: Ph DissertationgJJA

Allen, R. and Vignoles, A. 2007. What should anexaf school segregation measure?.
Oxford Review of EducatidsB, no 5: 643 — 668.

Ball, S. 2003Class strategies and the education market : thedlaictlasses and social
advantagelLondon: Routledge Falmer.

Benito R, Gonzalez, Isaac,. 20Pfocessos de segregacio escolar a Catalunya
[Segregation processes in Catalonia). Barcelonad&ctié Jaume Bofill.

Bonal, X. 2000. Interest Groups and the State int€uporary Spanish Education
Policy. Journal of Education Polic{5, no: 201-216.

Bonal, X. et al 2004. Apropiacions escolargCultural appropriations at school].
Barcelona: Octaedro.

Broccolichi, S. and Zanten, A. V. 2000. School cetitppn and pupil flight in the urban
peripheryJournal of Education Polic{5, no 1: 51-60.

Candel, F. 196%&Is altres catalan§The other Catalans]. Barcelona: Edicions 62.

Candel, F. and J. M. Cuenca, J.M. 20Bk altres catalans del segle XKIhe Other
Catalans from the XXI century]. Barcelona: Planeta.

Carbonell, F. (coord) 200&ducaci6 i immigracié. Els reptes educatius deilsersitat
cultural i I'exclusid social [Education and immigration. Educational challenges
emerging from cultural diversity and social exclmdi Barcelona: Editorial
Mediterrania.



Carrasco, C. 2003. La escolarizacion de los hijbgas de inmigrantes y de minorias
culturales [Schooling patterns of the immigrantadaethnic minorities’ offspring].
Revista de EducaciaB0: 99-136.

Cavalcanti, L. 2007. El papel del protagonismo ersarial latinoamericano en la
(re)construccidon social de la categoria «inmigrarneé®@ Espafia [The role of Latin
American entrepreneurs in the reconstruction of ‘tmnigrant’ category in Spain].
Papers. Revista de Sociolog§k& -191.

Dale, R. 2005. Globalisation, knowledge economyd atomparative education.
Comparative Educatigmo 2: 117-149.

Delgado, M. 1998.Integracié i diversitat [Integration and diversity] Barcelona:
Empuries.

Dronkers, J. 1995. The existence of parental choié¢etherlands.Educational policy
9, no. 3: 227-243.

Duncan, O. D. and Duncan, B. 1955. A Methodologiéalalysis of Segregation
Indexes American Sociological Revie2d: 210-17.

Fullana, J. X. Besalu, X. and M. Vila. 2008umnes d’origen africa a I'escol@upils
from an African origin at school]. Girona: CCG.

Garreta, J. 2007. Continuidad y cambios en la @este la inmigracion [Continuity and
change in immigration policyPapers. Revista de Sociologa: 71-93.

Glenn, C. 1989Choice of Schools in Six Nation#/ashington: Government printing
office.

Gonzalez, I. and Valiente, O 2006. Les Oficines Mipals d’Escolaritzacio i el paper
de I’Administracio local en les politiques d’ac@&solar. [Local Schooling Offices and
the role of local administration in education pglién: X. Bonal (Coord.)Anuari de
I'educaciq [Yearbook of education] Barcelona: Fundacié JaBo#l.

Griera, M. 2007. The Education Battle: the Role¢haf Catholic Charge in the Spanish
Education System. In: Gerald Grace and Joseph @Keeés).International Handbook
of Catholic EducationDordrecth (NL): Springer pp.291-310

Hancock A-M. 2007. When Mutiplication Doesn't Eq@liick Addition: Examining
Intersectionality as a Research ParadiBerspectives on Politi&s 63-79.

Hannoun, H. 1992Els ghettos de l'escola: per una educacio intenoa@lSchool
ghettos: for intercultural education] Vic: Eumo.

Harvey, D. 2000Spaces of Hopderkeley: Univ. of California Press.

Hutchens, R. 2004. One Measure of Segregalindernational Economic Reviegb, no
2: 555- 70.



Massey, D. S.; Denton, N. A. 1988. The dimensioheesidential segregatiorkocial
Forces67: 281-315.

Noden, P. 2000. Rediscovering the Impact of Maskion: dimensions of social
segregation in England’s secondary schools, 1999-Fxritish Journal of Sociology of
Education21, no. 3: 371-390.

Palaudarias, J.M. 2002. Escola i immigracié esesmga Catalunya: la integracio
escolar [School and immigration in Catalonia: s¢hotegration]. Papers. Revista de
Sociologia 66: 199-213.

Rambla, X. 2006. L'alchimie des aspirations edwesti la confiance dans les mérites
scolaires en Espagne [Alchemy of educational aspnst trust in school merits in
Spain].Regards sociologiquesl: 17-34.

Villarroya, A. 2002. A look at school choice in $paMediterranean Journal of
Educational Studieg, no 2: 21-36.

Walby S. 2007. Complexity Theory, Systems Theong Multiple Intersecting Social
Inequalities Philosophy of the Social Scienc®& 449-70

Woolard, K. 1989Double Talk. Bilingualism and the Polities of Efttity in Catalonia
Stanford: Stanford University Press.

Yuval-Davis N. 2006. Intersectionality and FeminRolitics. European Journal of
Women's Studielk3: 193-209.

Zanten, A. v. 2003. Middle-class Parents and Sddial in French Urban Schools:
reproduction and transformation of class relationeducationinternational Studies in
Sociology of Education,no 2: 107-125.



The new Other Catalans at school: decreasing uneveess but
increasing isolation

Graph 1: Uneven distributions of ‘foreign studeratsschool from 2001 to 2006.
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Graph 2: Isolation of ‘foreign students’ at schivom 2001 to 2006.
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Table 1: Social structure and segregation inditéisealocal level.

Factor 1| Factor 2
Local social structure
Population 0,782| 0,093
Proportion of students in private-dependent schools 0,258| 0,621
Proportion of ‘foreign students’ enrolled in locahools 0,297 -0,544
Local school segregation
Unevenness between public schools 0,[7460,080
Hutchens unevenness index 0,622| 0,703
Dissimilarity (unevenness) index 0,556 0,762
Unevenness between public and private-dependeabksbctors 0,210 0,867
Isolation (I corrected) 0,928, 0,167




