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1.  Introduction

Today, more information is generated by and readily available to a greater number 
of people than ever before. Technologies (new or otherwise) are highly accessible, 
a huge and widely varied volume of documents is produced and all sorts of com-
munication events take place. Against that backdrop, translators operate in an in-
creasingly competitive professional environment where, in addition to providing 
actual translations, they may well be required to act as terminologists, documen-
talists, technical writers, localisers, reviewers, post-editors or project managers, to 
give but a few examples. Even translators who solely translate will almost certainly 
need to be able to adapt to different fields, genres, registers, etc. Additionally, they 
may be asked to translate both into and out of their mother tongue (direct and in-
verse translation).
	 Given those circumstances, translation teachers responsible for training fu-
ture translators find problems such as insufficient teaching time in the classroom 
compounded by their own limitations, in terms, for instance, of the depth of their 
knowledge and experience of each and every area in which translation trainees 
should become competent in order to deal with the challenges of professional 
practice. In other words, translation teachers, as information providers, are un-
able to cope with all the areas of specialisation and all the register and genre vari-
ants to which translation trainees seemingly ought to be exposed. It should also be 
noted that the impossibility of predicting what sort of texts trainees will encounter 
as professionals makes specialisation at the training stage inadvisable, despite its 
apparent desirability or necessity (Gavioli 1996).

El corpus favorece, pues, el desarrollo de los procesos autónomos de enseñanza-apren-
dizaje, estableciendo los mecanismos adecuados para la especialización y, al mismo 
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tiempo, la diversificación que el mercado laboral exige al traductor hoy en día (Cor-
pas Pastor 2002: 6).

	 In the light of the above, I take the view that a translation teacher’s ideal role is 
not that of an information provider but that of an information facilitator, someone 
who guides students in their learning process, helping them as and when neces-
sary and fostering their acquisition of operative knowledge. That is not to say that 
I deem the acquisition of declarative knowledge irrelevant for future translators, 
but rather that I consider developing skills that students will be able to apply when 
faced with problems in new situations to be much more productive. When trans-
lation trainees begin practising professionally, they will have to deal with different 
topics and a wide range of text types and genres, therefore needing to become com-
petent in any given specialised area in a very short time. In that context, corpora 
are reusable resources that prove highly valuable in all stages of the translation pro-
cess and, as I contend, in translation education. Many other authors besides myself 
not only endorse using corpora in translation training but consider corpus man-
agement in translation an essential skill for future translators (Maia 1997, 2003; As-
ton 1999; Friedbichler and Friedbichler 2000; Corpas Pastor 2002; Varantola 2003; 
Jääskeläinen and Mauranen 2004; and Oster 2007, among others). Or, as Varantola 
puts it, “[. . .] the knowledge of how to compile corpora and use them is an essen-
tial part of modern translational competence” (Varantola 2003: 55).

2.  Electronic corpora vs. parallel texts in paper format and dictionaries

The vast majority of researchers who have worked with corpora highlight the prac-
tical and pedagogical advantages that such resources and the corresponding meth-
odology entail in comparison to reference sources such as parallel texts in paper 
format and dictionaries. The advantages in question apply both inside and outside 
the translation classroom.
	 Aspects of the publishing process mean that general and specialised dictionar-
ies alike pose problems for users such as translators and translation trainees. First-
ly, a substantial amount of time can elapse between a work of the kind in ques-
tion being researched and actually being made available for consultation, a factor 
that can have a crucial bearing on its accuracy and coverage, especially in fields in 
which terminology evolves very quickly (Pearson 1996; Maia 1997). To quote Bar-
oni et al. (2006), “regular dictionaries will not cover it [terminology of a specialist 
area], specialist dictionaries, if they exist, will be hard to find and expensive and 
are likely to be out of date”. Secondly, space restrictions often result in dictionar-
ies (particularly bilingual dictionaries in paper format) presenting terms with little 
or no context. Where provided, accompanying examples tend to be prefabricated, 
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offering lexical and/or semantic information but no usage-related insight. Corpas 
Pastor and Postigo Pinazo (2002) state that a corpus, in contrast, can provide in-
formation of many different types, including discursive, cultural, terminologic-
al, syntactic, combinatorial, semantic, phraseological and stylistic information, 
as well as statistical data that helps users to determine the relevance of detected 
patterns.
	 As Bowker (2000: 20) suggests, parallel texts can be useful for overcoming cer-
tain shortcomings (e.g. a lack of contextual information) of lexicographic resourc-
es such as dictionaries. It goes without saying, however, that parallel texts lose their 
relative advantages if they are in paper format, as the effort involved in collecting 
and reading through printed documents is disproportionate. It would be impossi-
ble, in a short time, for translators to collect and consult a sufficiently varied range 
of documents to guarantee the presence of all or most concepts, terms and linguis-
tic patterns. Furthermore, as Church et al. (1991: 116) observe, humans are prone 
to making mistakes when analysing large quantities of text and attempting to iden-
tify patterns without mechanical assistance. Thus, in comparison to the (now rel-
atively old) practice of using parallel texts in paper format, the use of electronic 
corpora in translation can be seen as a huge advance with positive implications for 
translator education.

[. . .] el uso de corpus para la pedagogía de la traducción constituye, hasta cierto pun-
to, un desarrollo lógico si tenemos en cuenta dos factores clave: primero, la creciente 
‘informatización’ y ‘automatización’ de la actividad traductora como proceso y como 
producto; y, segundo, el uso tradicional de textos ‘paralelos’ como fuente de documen-
tación más fiable y completa que los diccionarios al uso (Corpas Pastor 2002: 5).

	 Regardless of their specific type, electronic corpora offer a series of advantages 
that can be summarised as follows:

–– They take less time to build than corpora in paper format.
–– They are reusable.
–– They enable users to search for information quickly and systematically in large 
volumes of heterogeneous documents.

–– They offer many examples and a great deal of context.
–– They allow users to concentrate on passages of text containing keywords.
–– They make it easy to identify collocational patterns.
–– They make it easy to identify frequency data, which helps users determine the 
relevance of detected patterns.

–– They make it easy to identify specific data and, in the case of annotated corpora, 
speed up its retrieval and analysis.

–– They provide users with a solid basis for making strategic decisions or lexical 
choices.
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–– They offer many opportunities for incidental learning (serendipity).
–– They promote a sense of discovery.

	 In relation to translation teaching in particular, Aston (1999) suggests that 
using electronic corpora makes learning environments richer:

Unlike the dictionary, a concordance leaves it to the user to work out how an expres-
sion is used from the data. This typically calls for deeper processing than does con-
sulting a dictionary, thereby increasing the probability of learning (Hultsijn 1992). In 
more general terms, by drawing attention to the different ways expressions are typical-
ly used and with what frequencies, corpora can make learners more sensitive to issues 
of phraseology, register and frequency, which are poorly documented by other tools 
(Aston 1999: 295).

	 Varantola (2007) brings some balance to the topic by reminding us that corpo-
ra and dictionaries are very different tools, neither of which should be underrated 
as they may be used to satisfy different needs.
	 Despite all the benefits of using electronic corpora and the corresponding 
methodology in translation and translator education, it must be stressed that 
doing so requires a degree of previous training and an understanding of the im-
plications entailed. As Bowker (2000: 46) suggests, (future) translators need to be 
made aware of both the advantages and limitations of corpora and corpus-based 
resources and tools, just as they need to be made aware of the pros and cons of 
traditional resources. With that in mind, I feel it is important to be familiar with 
the types of corpora which are most useful for professional and trainee translators, 
as well as the kinds of tasks that can be performed with them (Rodríguez-Inés 
2008, 2010).

3.  Most relevant corpus types in translation teaching

The most common and useful types of corpus in translation teaching are basically 
as follows:

–– The parallel corpus: source texts (STs) in language A aligned with target texts 
(TTs) in language B.

–– The bilingual comparable corpus: STs in language A and STs in language B.
–– The monolingual target-language specialised corpus: STs in language B.

This article will focus on target-language specialised corpora. As they are relative-
ly easy to compile, at least where some languages and topics are concerned, and 
often do not require much processing to be able to offer relevant information, such 
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corpora are widely used in learning environments (Bowker 2000; Corpas Pastor 
2001; Bowker and Pearson 2002; López Rodríguez 2002; Zanettin, Bernardini and 
Stewart 2003; Wilkinson 2005a, 2005b; Rodríguez-Inés 2008; and Buendía-Castro 
and López-Rodríguez 2010, among others), as well as in some professional envir-
onments (Maher, Waller & Kerans 2008; Scott 2011).

4.  Target-language specialised corpus, monolingual comparable corpus, ad 
hoc corpus, virtual corpus, disposable corpus or DIY corpus

4.1.  On corpus-related terminology

Like that of any other specialised area, the terminology specific to the field of cor-
pora can be somewhat confusing. A monolingual corpus composed of parallel 
texts may be called a monolingual comparable corpus. If restricted to a particular 
topic and/or genre in the target language (TL), such a corpus may be referred to 
as a target-language specialised corpus. If built to fulfil a specific purpose related 
to the translation of a particular text, it can also be considered an ad hoc corpus, 
a type of resource which, according to Varantola (2003), is not intended for long-
term use. Such a corpus may be described as virtual (Ahmad, Holmes-Higgin and 
Abidi 1994) and disposable (Varantola 2000).

These [disposable corpora] are small, specialized corpora created ad-hoc to serve the 
needs of the translator for a specific translation project, and their value lies not only in 
their analysis but even more so in their creation (Zanettin 2002: 239).

	 The fact that corpora can now easily be created by gathering documents from 
the internet has given rise to the term DIY corpus (Zanettin 2002), which refers to 
a collection of HTML-format web pages compiled for the purpose of translating a 
specific text. A DIY corpus is open, in that more documents can be added to it at 
any point, and involves no copyright issues.

4.2.  On corpus building

Maia (1997, 2000) is one of the staunchest advocates of students creating their own 
corpora, an activity she feels is of benefit to their learning process. Likewise, I be-
lieve that when students look for parallel texts suitable for inclusion in an ad hoc 
corpus from a range of sources whose reliability they themselves can assess, they 
are liable to acquire or improve their documentation and textual analysis skills, 
develop their critical thinking and expand their knowledge of the corresponding 
topic and genre.
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	 To aid the process of building a target-language specialised corpus, Bowker 
(1996) sets out a list of criteria and requirements that a corpus must meet if it 
is to be useful where specialised translation and terminology are concerned (see 
Table 1).
	 According to Maher, Waller & Kerans (2008), corpus design is of the utmost 
importance where work involving a highly specialised area and discourse com-
munity is concerned. They observe that “identifying the right content is the key 
to confident decision making later.” They “discourage sampling of the Internet by 
topic keywords alone if working to a high standard within a specialism”, and rec-
ommend

attention to genre and a discourse community’s reading preferences, given that our 
goal is not primarily to find ‘a good explanation of subject matter’ (López-Rodríguez 
and Tercedor-Sánchez 2008), a purpose for which other research strategies can be 
equally effective. Rather, we wish to open a window that allows us to observe a com-
munity’s language use (Maher, Waller & Kerans 2008: 62).

	 Additionally, they suggest that translators seek advice from an expert if unsure 
as to what texts can be deemed truly representative of a given field.
	 Bowker’s proposed approach to corpus building and that of Maher, Waller & 
Kerans are clearly complementary. The former is more inclusive in terms of text 
types that provide not only “good models for the target text” but also explanations.
	 Despite such recommendations on corpus compilation, a corpus is unlikely 

Table 1.  Criteria required for a corpus that is a balanced and representative source for special-
ized translation (Bowker 1996).

Criteria Requirements for specialized translation

Corpus size large selection of texts (to determine if usage is widespread or 
idiosyncratic)

Text size complete texts (so examples of usage or explanations of concepts are not 
cut short)

Text type mixture of instructional, expert, and popularized texts (to help 
translators achieve an understanding of the subject field and allow them 
to see different registers of usage)

Date of publication mainly recent texts, but also some older texts (older texts are useful 
because concepts are better explained when they first come out; recent 
texts are needed to reflect the state of the field at present)

Author texts by a variety of authors (to determine if usage is widespread or 
idiosyncratic)

Language preferably texts by authors writing in their native language (to show 
idiomatic usage)

Culture texts written by authors with different cultural backgrounds (e.g. British, 
American, etc.) (to show appropriate regional usage)
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to be balanced or representative if it has been built in the context of a translation 
classroom activity (i.e. by translation students) or if relevant documents in the lan-
guage, topic or genre being dealt with are hard to come by. However, Atkins, Clear 
& Ostler (1992) do not see this as an obstacle to working with corpora, but rather 
as a factor that should be taken into account when interpreting the data obtained.

[. . .] we have found any corpus – however “unbalanced” – to be a source of informa-
tion and indeed inspiration. Knowing that your corpus is unbalanced is what counts. 
It would be short-sighted to wait until one can scientifically balance a corpus before 
starting to use one, and hasty to dismiss the results of corpus analysis as “unreliable” 
or “irrelevant” simply because the corpus used cannot be proved to be balanced (At-
kins, Clear & Ostler 1992: 6).

	 As for text sources, a user-compiled corpus will, in all likelihood, comprise 
texts extracted from the internet, an approach that has been termed Web for Cor-
pus (WfC) (De Schryver 2002). With or without the help of web downloaders (e.g. 
WebCopier, Free Download Manager, Flashgot) or purpose-specific web corpus 
builders (BootCat, Web Concordancer), online texts can be found through spe-
cialised search engines (e.g. Buscopio), collected from text repositories (e.g. Med-
line, Scirus) or simply saved from relevant web pages. In contrast, the approach 
termed Web as Corpus (WaC) (ibid.) consists of searching the Web as a corpus in 
its own right. This involves using search engines, which may be rather general (e.g. 
Google) or designed to fulfil more specific needs (e.g. online WaC query resources, 
such as WebCorp and KwicFinder).
	 With the WfC and WaC approaches alike, users will, sooner or later, have 
to enter search words (or ‘seeds’ or ‘seed words’, as some authors refer to them – 
Baroni & Bernardini 2004) to either create an ad hoc corpus or retrieve relevant 
information from one.
	 Working with electronic texts and IT tools for searching and analysing them 
allows students and other users to compile large corpora. A note of caution must 
be sounded, however, as corpus size should not be an absolute criterion for quality 
in translator education. When building and working with corpora in that context, 
the emphasis should not be on merely accumulating texts to obtain a very large 
corpus, but on using corpora in a meaningful, well oriented, rewarding manner, so 
that students can see the benefits their use entails.

La compilación de corpus ad hoc para la docencia en traducción e interpretación re-
sulta especialmente útil, por cuanto supone una fuente de documentación rápida, 
económica y fiable para conocer la materia, las unidades terminológicas y fraseológi-
cas de un ámbito especializado dado, así como el índice de variación formal y concep-
tual de las unidades terminológicas de la especialidad de acuerdo con la situación co-
municativa (cf. Cabré Castellví 1999). En este sentido, el corpus ad hoc constituye una 
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macrofuente de documentación, en tanto fuente gramatical y discursiva, lexicográfica, 
terminológica y cognitiva-especializada (Corpas Pastor 2001: 173).

	 As shown, regardless of the term used to refer to them, comparable corpora 
have great potential for providing information. The key is knowing how to obtain 
that information. Several authors (Zanettin 2001; Bowker & Pearson 2002; López 
Rodríguez 2002; Sánchez-Gijón 2003; Wilkinson 2005a, Rodríguez-Inés 2008; 
and Gatto 2009; among others) have suggested ways of extracting different types 
of information from comparable corpora. Bowker (2000: 22) is of the opinion that 
the greatest challenge involved in using a target-language specialised corpus lies in 
designing a method for searching for an unknown TL term in cases in which the 
corresponding source language (SL) term cannot be used as an access point.
	 I shall now proceed to set out a number of strategies I have found highly use-
ful when building target-language specialised corpora and subsequently extract-
ing relevant information from them for translation purposes. Where appropriate, 
illustrative examples corresponding to direct and/or inverse translation will be 
provided.

5.  Strategies for building a target-language specialised corpus

5.1.  Aim: Obtaining TL key terms for finding parallel texts

5.1.1.  Strategy 1: Use terms and vocabulary present in the ST
Procedure:
1.	 Extract a frequency word list from the ST.
2.	 Extract concordances or clusters of key terms or terms that appear frequently.
3.	 Look at the co-text of the ST terms.
4.	 Identify words whose translation equivalent is in no doubt.
5.	� Enter the TL equivalents in a specialised search engine (e.g. Buscopio), text re-

pository (e.g. Medline, Scirus) or corpus builder (e.g. BootCat, Web Concor
dancer).

Example: Finding the English translation equivalent of the Spanish medical term 
habón may cause difficulties. However, a ST in which the term appears may offer 
relevant information, such as the fact that an habón is a type of raised skin lesion 
associated with other terms such as edema, urticaria and hipersensibilidad. The 
translations of the three terms in question are straightforward (oedema, urticaria, 
and hypersensitivity) and could be entered as search terms for finding parallel texts 
containing the English equivalent of habón.
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5.1.2.  Strategy 2: Use basic knowledge of ST topic and genre
Procedure: 
1.	� Perform an initial search for parallel texts (same topic and/or genre as the ST) 

in the TL.
2.	� Extract keywords from the parallel texts identified to subsequently identify a 

new set of keywords.
3.	 Use the new keywords to perform a second search for parallel texts.

5.1.3.  Strategy 3: Collect TL texts listed in the ST bibliography section  
(if included)
Procedure: Collect the TL texts on which the ST is based, as they will contain key 
terminology and phraseology and even full quotes in the TL.

5.1.4.  Strategy 4: Examine ST bibliographic references (if included)
Procedure: Use TL words or phrases that appear in the bibliography section (e.g. 
in titles) to search for parallel texts. Such texts may solve initial conceptual or ter-
minological problems.
	 Additionally, if using a search engine such as Google to mine the Web for doc-
uments, it is highly advisable to:

–– Specify a language in the search criteria (e.g. English, to retrieve documents in 
the language in question).

–– Restrict the domain in the search query (e.g. geographical domain: .uk or .es; 
other domains: .ac or .edu, denoting academic websites). For instance, entering 
the search string “on-site courses” site:ac.uk and then “face-to-face courses” site:ac.
uk in Google would indicate the relative frequency of use of the two terms in 
the UK, and the comparison would have a solid basis since all the results would 
come from British academic websites. Another example, in this case to observe 
the use of the academic term MOMD (Modules Outside the Main Discipline), 
would consist of searching for “MOMD” site:ac.uk. The results would clearly 
show that the term is exclusively used by the University of Birmingham.

	 The domain restriction strategy can also be used to search for documents with-
in a specific website. For instance, entering the search string electives site:http://
www.manchester.ac.uk would make it possible to observe the use made of the term 
in question by the University of Manchester only. Similarly, searching for “free-
choice credits” site:http://www.uab.cat would show how this term has been used in 
the English version of the Universitat Autònoma de Barcelona’s website.
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6. � Strategies for searching for translation equivalents in a target-language 
specialised corpus

6.1.  Aim: Identifying important terms

6.1.1.  Strategy 1: Focus on the terms that occur most frequently in a field
Procedure: Extract a frequency wordlist to gain an insight into a specialised field’s 
most common or important terms.

6.1.2.  Strategy 2: Focus on the terms that are specific to a field
Procedure: Extract a keyword list by comparing wordlists from a specialised cor-
pus and a general language corpus to identify words that are specific to the rele-
vant specialised field.

6.2.  Aim: Investigating a linguistic or conceptual hypothesis

6.2.1.  Strategy 1: Use cognates
Procedure: Extract concordances of TL words that are morphologically similar to 
SL words.
Example: The English verb stipulate and the Spanish verb estipular are cognates. 
It is necessary, however, to be aware of the potential pitfalls of false friends when 
using this strategy.

6.2.2.  Strategy 2: Combine the word that is the subject of a hypothesis with 
others that appear in its context
Procedure: Extract concordances of a SL term whose translation equivalent is clear 
in combination with one or more TL words to obtain the translation equivalent of 
a complex term.
Example: In the case of the SL unit trim kit: dimensions, a term used in relation to 
microwave ovens, it could be hypothesised that if we were working from English 
into Spanish, the word kit might be present in a TL corpus containing texts on 
home appliances. On that basis, kit could be entered as a search word in combin-
ation with dimensiones as a context word.

6.3.  Aim: Selecting an equivalent from various options

6.3.1.  Strategy 1: Try spelling variants
Procedure: Extract concordances of a term with and without a dash, upper case let-
ters, an accent, etc.
Example: Entering the string real*time ultrasonography in a TL medical corpus 
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will show that real-time tends to be written with a dash when used as an adjective. 
The same applies to first-trimester, second-trimester and third-trimester when those 
terms are used adjectivally.

6.3.2.  Strategy 2: Use context words in searches
Procedure: Extract concordances of two words or expressions that seem to be syn-
onymous by entering one of them as a context word to see if both appear in the 
same context and how each is used.
Example: Enter restriction and retardation in a corpus of medical texts on fetal 
anomalies. Although the terms fetal growth restriction and fetal growth retardation 
have the same meaning, political correctness is causing the use of the latter to de-
crease.

6.3.3.  Strategy 3: Use wildcards (e.g. asterisks) to truncate searches
Procedure: Enter a truncated search and extract concordances to obtain various 
possible solutions and analyse any differences there may be between them.
Example: A search for chromosom* aberration in a corpus of medical texts will 
show cases of chromosome/-al/-ic aberration.

6.3.4.  Strategy 4: Check the usage of synonyms and near-synonyms
Procedure: Extract concordances of words that are synonymous or appear to be so 
to see if they really convey the same meaning, are used in the same way (i.e. are in-
terchangeable) or have a hierarchical relationship.
Example: Stock exchange and bourse have the same meaning but are not 100% in-
terchangeable, as the latter term is used in a more restricted range of contexts.

6.3.5.  Strategy 5: Check word order
Procedure: Combine search words by entering them in different orders, entering 
one of them as a context word, or entering one of them and then resorting the 
context.
Example: Search for merger* in an English corpus of financial texts. Doing so will 
show that the most common phrase and word order among the results is mergers 
and X (e.g. mergers and acquisitions, mergers and takeovers).

6.4.  Aim: Identifying standard phraseology for a topic or genre.

6.4.1.  Strategy 1: Look at word clusters
Procedure: Extract word clusters of different sizes.
Example: Extracting clusters containing the word información from a corpus 
of Spanish instruction manuals will provide phrases such as Para más/mayor 
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información. . .; Si desea/s / necesita/s más información, contacte/contacta con . . .

6.4.2.  Strategy 2: Observe collocations
Procedure:
1.	 Extract a search word’s collocations.
2.	 Observe the collocations, bearing in mind that collocates might appear several 
words before or after a search word rather than immediately preceding or follow-
ing it.
Example: Observing the collocates of the noun tax in a corpus of websites and leaf-
lets on mortgages will show that one of the verbs that collocate with it is levy (as in 
Plusvalía is a tax that is levied by the local council. . .).

6.5.  Aim: Identifying a text’s register

6.5.1.  Strategy 1: Look at the words that appear most frequently in the text
Procedure:
1.	 Extract a frequency wordlist from the TL corpus.
2.	 Extract concordances of words that might be indicative of register.
Example: In a Spanish corpus (of instruction manuals, for instance), look at sub-
ject and personal pronouns (e.g. tú/usted, tu/su), verb endings (e.g. enciende/en-
cienda) or other elements that might provide clues (e.g. conditional si as part of 
expressions such as si se introduce or si introduce/s) as to the most common way of 
addressing the reader in a particular genre.
Example: In an English corpus of medical texts, one option would be to see whether 
the terms used are of Greek-Latin or Anglo-Saxon origin (e.g. stratum or layer, ges-
tation or pregnancy). Terms of the former type usually denote a higher register (e.g. 
genres, such as research articles, in which expert-to-expert communication takes 
place), whereas the latter kind tends to appear in genres intended for a broader 
readership (e.g. patient information leaflets).

6.6.  Aim: Investigating ideology and semantic prosody

6.6.1.  Strategy 1: Look at the context and co-text of a word or phrase
Procedure:
1.	 Extract concordances of a given word or phrase.
2.	 See if the words surrounding the search word or phrase have positive or nega-
tive connotations.
Example: Despite meaning modernisation, the Spanish word reconversión usually 
entails job losses.
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6.7.  Aim: Retrieving possible equivalents for ‘unknown’ terms

6.7.1.  Strategy 1: Examine the ST bibliography section (if included)
Procedure:
1.	 Extract concordances of TL words that appear in the ST bibliography section.
2.	 See if there are other related TL words that are equivalent to other ST key 
terms or could at least be useful when performing new searches.

6.7.2.  Strategy 2: Perform truncated searches (e.g. using an asterisk)
Procedure: Search for fragments of relevant words or expressions using truncation.
Example: Searching for pre* (based on the formula prefix/root of word + asterisk) 
in an English corpus of medical texts will show how the uses of prebirth and pre-
natal differ.
Example: Searching for *00 (based on the formula asterisk + last part of a number) 
in a Spanish corpus of technical descriptions of household appliances will show 
the most conventional way of expressing power ratings (X Watt / X Watts / X va-
tios / X W.), although a certain degree of noise should be expected in a case like 
this.

6.7.3. � Strategy 3: Use known equivalents of related terms or of parts of complex 
terms

Procedure: Extract concordances, collocates or clusters of known equivalents of SL 
terms related to the one being searched for, or of known equivalents of parts of SL 
complex terms.
Example: An approach to finding an equivalent of the Spanish medical term lon-
gitud cráneo-nalga in an English corpus of medical texts might consist of entering 
the word length (which seems almost certain to be part of the TL equivalent) and 
looking at combinations present in the TL corpus (a corpus of medical abstracts 
related to fetal monitoring techniques will not contain many possible patterns: e.g. 
ear length, humerus length, telomere length, crown-rump length, etc.). Observation, 
common sense and verification in a different resource will confirm that the last of 
the aforementioned terms is the equivalent sought.

6.7.4.  Strategy 4: Use knowledge of syntactic structures
Procedure: Search for likely TL syntactic structures rather than possible equiva-
lent words.
Example: Search for * a * in a Spanish corpus if translating an English expression 
with the structure * by * or * to * (e.g. step by step → paso a paso; face to face → 
cara a cara).
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6.7.5.  Strategy 5: Search for abbreviations or acronyms or their extended forms
Procedure: Enter an acronym, an abbreviation or a word that is part of the extend-
ed form of an acronym or abbreviation. In some cases, the SL item will be retained 
in the TL.
Another option consists of searching for brackets ((*)) in the corpus, although 
such a search might generate a considerable amount of noise.

6.7.6.  Strategy 6: Search for proper nouns or product names
Procedure: If looking for equivalents of words positioned close to proper nouns, 
search the TL corpus for names (of companies, people, international organisa-
tions, etc.) as they appear in the ST, as their SL form is likely to remain unchanged 
in TL texts (the degree of likelihood can vary from genre to genre).

Conclusion

This paper has set out to show that exploiting corpora in translation and translator 
education can be beneficial. Furthermore, both building and using electronic cor-
pora can enhance the student’s learning experience. As stand-alone resources or 
in conjunction with others, such as dictionaries, corpora can provide a wealth of 
information on various aspects of a language (e.g. phraseology, terminology, con-
cepts, usage, etc.).
	 As Maher, Waller & Kerans (2008) observe in relation to specialised transla-
tion,

Using corpora to guide translation or editing work is a way to compensate for any or 
all of the following: a) uneven field knowledge; b) non-contact with language genres 
and registers outside our normal range of use; and c) source language interference 
from lack of contact with our native language. In general terms, using corpora can 
help us mature as specialist language users (Maher, Waller & Kerans 2008: 71).

	 It has been stated that the greatest challenge that the use of target-language 
specialised corpora entails is retrieving the translation equivalents such resources 
contain. As Varantola (2002: 180) puts it, “even the search strategies must some-
times be elaborate. If no adequate search string or term springs to mind, the cor-
pus compilers need to think of indirect ways of finding what they are looking for.”
	 In this paper, I have attempted to establish strategies to systematise such indir-
ect approaches to obtaining information from a target-language specialised cor-
pus. While most of the examples in the paper correspond to the English<>Spanish 
language combination, the strategies described can be applied to other languages 
and language pairs.
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	 Intuition-driven searches may not always give straightforward, satisfactory re-
sults. For example, when trying to come up with an equivalent or a partial equiva-
lent for the medical term longitud cráneo-nalga, as featured in a previous example, 
a user’s general English knowledge might suggest equivalents such as length, ex-
tension or measure for the Spanish term longitud; cranium, skull, head or top for 
cráneo; or buttock or bottom for nalga. However, only one of them (length) would 
provide meaningful concordances from which the complete equivalent could be 
obtained. Corpora do not provide results by magic, and a great deal of trial and er-
ror (not to mention observation) is involved. Hopefully, the strategies set out here 
might help users to exploit corpora more successfully.
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Abstract

The use of monolingual and bilingual electronic corpora in translation training has steadily 
increased over the last decade due to the advantages they entail in relation to other resources. 
Whether as a source of teaching materials or as a reference source in their own right, corpora 
have proved beneficial for the teaching of general and specialised direct and inverse translation. 
This article will focus on monolingual target-language specialised corpora, which are one of the 
types of corpora most widely used in translation training, along with parallel corpora and bi-
lingual comparable corpora. Target-language specialised corpora are technically easy to compile 
and may be used with minimal processing, but pose a challenge in terms of the extraction of 
translation equivalents. A number of strategies for building and exploiting such corpora will be 
presented in the article.

Keywords: translator education, target-language specialised corpora, advantages, search strat-
egies, unknown equivalents

Résumé

Ces dix dernières années, l’utilisation de corpus électroniques à la fois monolingues et bilingues 
est de plus en plus fréquente dans la formation de traducteurs, notamment dû au fait que ceux-ci 
présentent de nombreux avantages par rapport aux autres ressources. Que ce soit comme maté-
riel d’enseignement ou bien comme outil de référence, les corpus se sont révélés très utiles pour 
l’enseignement de la traduction et de la traduction spécialisée (thème et version). Cet article 
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présente une étude sur les corpus monolingues spécialisés en langue cible qui forment l’un des 
types de corpus les plus fréquemment employés dans la formation des traducteurs, avec le cor-
pus parallèle et le corpus comparable bilingue. Bien que la constitution et l’exploitation d’un 
corpus spécialisé en langue cible soit relativement simple à un niveau technique, celui-ci peut 
s’avérer plus compliqué vis-à-vis de l’extraction d’équivalents de traduction. Dans cet article, 
quelques stratégies seront présentées pour la bonne constitution et exploitation de ce type de 
corpus.

Mots clés: formation de traducteurs, corpus monolingue spécialisés en langue cible, stratégies 
de recherche, équivalents inconnus
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