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Abstract

Peer violence within school coexistence exposes children and adolescents to risk and
vulnerability, therefore scholar bullying is also a relevant issue on childhood well-
being. In that sense, the United Nations Convention on the Rights of the Child consti-
tutes a framework for promoting children’s well-being in schooling and education: in
relation to protection rights from all forms of violence, schools should protect children
from physical, mental or any other danger. The negative influence of scholar peer vio-
lence on children’s subjective well-being can be explored through the analysis of the
responses given by a probabilistic sample of primary school children from Barcelona
in 2017 (mean age=10.7, analysed sample =3,962) to the Barcelona Survey of Chil-
dren’s Subjective Well-Being, an adapted version of the third wave of the International
Survey of Children’s Well-Being from the Children’s Worlds international research
project. It is noteworthy the negative influence of the scholar peer violence on the
children’s subjective well-being, and that there are children without the personal and
social support for deal with this type of adversity. Finally, some children’s interpreta-
tions and their proposals are shared to ‘taking decidedly action against bullying and
preventing it’.

Keywords School coexistence - Peer violence - Children’s well-being - Protection rights -
Barcelona Children’s Worlds

Background
Peer violence within school coexistence exposes children and adolescents to risk and vul-

nerability (Olweus & Breivik, 2014). Therefore, in addition to school satisfaction, scholar
bullying is also a relevant issue on childhood well-being (Dinisman et al., 2015; Lawler
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et al., 2015). In that sense, children who report having been bullied at school display
lower subjective well-being (SWB); expression related to being older, a girl, or materially
deprived (Bradshaw et al., 2017). In their study, Savahl et al. (2019) found that, although
some children having been bullied presented adequate levels of life satisfaction, they may
still be at risk, as they could display adverse psychological traits. And Zarate-Garza et al.
(2017) suggested that chronic peer violence could have physiological and mental health
consequences related to stress.

Under bullying phenomenon, schools play an important function in improving emo-
tional well-being for 21st-century children, since teachers help raise their self-esteem and
motivation by being a role model, mentor and educator (Choi, 2018). For Jiang et al. (2014)
in based on the United Nations (1989), the United Nations Convention on the Rights of
the Child constitutes a framework for promoting children’s well-being in schooling and
education by offering them provision, protection and participation rights. Regarding pro-
vision rights, schools should be easily and readily accessible to all children and provide
them with opportunities for development. As for protection rights, schools should protect
children from physical, mental or any other danger. And, finally, in terms of participation
rights, schools need to ensure children have a variety of participation and self-determina-
tion rights.

Briefly, children’s SWB is essential for promoting positive development, but also for
identifying risks, and it seems to be influenced by housing, safety, bullying, school achieve-
ments and social interactions (Dinisman et al., 2015). In addition to this, freedom to choose
and self-perception (Lee & Yoo, 2017), but also social support, friendliness and choice
about time use, have all been reported as relevant factors contributing to children’s SWB
(Bradshaw & Rees, 2017). Children’s SWB usually decreases with age (Casas & Gonzalez-
Carrasco, 2018), and it may also vary according to gender, home context, family/peer/
teacher relationships, school context, and neighbourhood quality (Newland et al., 2018).
About children’s SWB in schooling and education, Casas and Gonzalez-Carrasco (2017)
underlined that, in children’s minds, satisfaction with life as a student and satisfaction with
school experiences extend far beyond the boundaries of the school: when children are very
satisfied with teachers and peers, children consider school as one world, and when one of
the two dimensions does not provide enough satisfaction, they represent school as two dif-
ferent worlds.

What is more, in cases of low SWB, girls’ SWB was driven by relational factors
such as satisfaction with peers, whilst for boys, school was the main factor (Kaye-Tza-
dok et al., 2017). And children’s SWB in schooling and education has also been found
to decrease with age and depends on how their teachers and schoolmates treat them,
as well as how safe they feel at school (Kutsar & Kasearu, 2017). Considering that
children make relevant groups of friends from the networks created with classmates
(Ivaniushina & Alexandrov, 2017), support from family and friends predict satisfac-
tion with life and with school experience in children aged 10-12, but friends sup-
port is a more important predictor than family support (Oriol et al., 2017). Accord-
ing to Holder and Coleman (2015), children’s friendships are closely associated with
children’s well-being, greater self-worth and coping skills later in life. They found
that children who enjoy close friendships experience higher levels of happiness,
life satisfaction and self-esteem, besides lower levels of loneliness, depression and
victimization.

Lastly, Kutsyuruba et al. (2015) argue that a positive school climate, a safe school envi-
ronment and a favourable well-being are all critical to children’s academic, emotional
and social needs. They therefore stress the importance of remembering that children’s
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educational experience occurs in classrooms, peer groups, the school, the school board,
and the neighbourhood. Sancassiani et al. (2015) also argue that targeting social and emo-
tional competences and attitudes about oneself, others and school is useful for enhancing
healthy behaviours, promoting psychological well-being, and improving academic perfor-
mance. Meanwhile, Cheney et al. (2014) stress that psychological interventions in schools
are related to social and emotional aspects of learning, as well as cognitive, behavioural
and social skills.

In line with this background, the main objective of this essay article is to know the neg-
ative influence of scholar peer violence on children’s SWB. The following research ques-
tions underline the specific objectives:

How many children say they perceive peer violence in their schools?

Is there peer violence the same in all schools?

How is the environment of interpersonal relationships of children perceiving scholar
peer violence?

What does scholar peer violence involve in the children’s SWB?

Methodological Approach
Design, Data Collection and Sample

The negative influence of scholar peer violence on children’s SWB can be explored through
the analysis of the responses given by a probabilistic sample of primary school children
from Barcelona in 2017 (mean age=10.7, analysed sample =3,962) to the Barcelona Sur-
vey of Children’s SWB, an adapted version of the third wave of the International Survey
of Children’s Well-Being from the Children’s Worlds international research project. Using
this survey for knowing children’s SWB was the first act of “The Children Have Their Say
Programme’, which is promoted by the Barcelona City Council and developed by the Bar-
celona Institute of Childhood and Adolescence as a local tool to know and improve chil-
dren’s well-being from their point of view and with them taking an active role (Ajuntament
de Barcelona, 2017; Institut Infancia i Adolescencia de Barcelona 2019a).

Instruments

The Barcelona Survey of Children’s SWB is based on the questionnaire for the children’s
SWB analysis of the Children’s Worlds international research project. The purpose of
Children’s Worlds is to gain the widest possible view of children’s lives and well-being
by asking them questions in which they evaluate their lives and their specific aspects
so that the effect of living circumstances or contexts on their well-being can be ana-
lysed (Andresen et al., 2020a; Andresen et al., 2020b). The children’s SWB is generally
defined as a broad concept, which includes the cognitive and affective evaluations that
children make of their lives, the circumstances that affect their lives, and the contexts in
which they live (Savahl, 2017). Accordingly, the questionnaire includes different ques-
tions for measuring the children’s SWB, such as children’s satisfaction with their life as
a whole (Children’s Worlds SWB Scale) and expectations, by domains (self and health,
family and home, school and friendships, or local and time), as well as their affective
state (both positive and negative). The questionnaire also includes questions about the
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relational experience of children in their family, school and local environment, if they
perceive scholar peer violence, as well as the frequency of children’s participation in
activities outside the school. Also, the living context of children is characterized by an
index of material deprivation adapted by Children’s Worlds (Barrett & Russell, 1998;
Boyce et al., 2006; Casas, 2019; Casas & Gonzilez-Carrasco, 2019; Casas et al., 2012,
2013; Cummins & Lau, 2005; Currie et al., 2008; Huebner, 1991; Russell, 2003; Selig-
son et al., 2003).

Data Analysis

Using the guidelines from Hair, Tatham, Anderson and Black (1999), a cluster analysis
was performed to identify homogeneous groups of children according to whether they per-
ceive peer violence in their schools (see Table 1), as the grouping or structure of the data
was not previously known. The method chosen for cluster analysis was updated K-means,
since it can be used to test different number of models or prototypes. A set of three clusters
was adopted, since using two clusters is too generic, and more clusters do not offer practi-
cal information, as there can be too many similar central responses between clusters, as
well as resulting in cluster sizes that are statistically too small. For instance, it is the case
for children within ‘only aggressors’ situations’. The number of iterations was 1, and the
convergence criterion was 0.5. IBM SPSS 25.0 was used.

After this main step, the three identified clusters are described by school (see Fig. 1). It
is also tested if there are statistically significant mean differences at the 0.05 level in inter-
personal relationships variables (see Fig. 2) and children’s SWB indicators (see Fig. 3).
IBM SPSS 25.0 was used.

Ethical Issues

Based on the best interest of all children to be heard without any discrimination to maxi-
mize their personal and social development when making decisions that affect their lives,
“The Children Have Their Say Programme’ is defined as a local tool for knowing and pro-
moting the children’s well-being. It is guided by of criteria for the assessment of social
needs and the development of psychosocial intervention plans. Following guidelines for
ethical research with children, children are treated as key informants or experts in their
lives (first act in 2017: the Barcelona Survey of Children’s SWB), researchers who learn

Table 1 Scholar peer violence, by gender and living context

Gender Materially deprived

Girls Boys Yes No
Neither victim nor aggressor (49.7%) 65.1% 49.9% 53.1% 57.8%
Situations as a victim (22.4%) 22.8% 29.0% 22.2% 26.3%
Situations as victim and aggressor (14.5%) 12.2% 21.1% 24.7% 16.0%
TOTAL 100.0% 100.0% 100.0% 100.0%

The questionnaire includes some questions that can help detecting different types of peer violence perceived
by children in the school context: the frequency of ‘being hit’, ‘being called nasty names’, and ‘being left
out’ during the last month (‘never’, ‘once’, ‘two or three times’, and ‘more than three times’), and the fre-
quency of having it exercised itself (in the same format of questions)
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Fig.2 Children’s agreement about their interpersonal relationships, by scholar peer violence situation

(second act in 2018: participatory process through workshops on return and interpretation
of the results to formulate improvement proposals) and active citizens (third act mainly in
the years 2018-2020: through the Children’s Agenda, dialogues aperture by a ‘Spokeskids
Group’ of children or already young adolescents with adults, social organizations, repre-
sentatives of the administration, and political parties) (Ajuntament de Barcelona, 2017;
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Fig.3 Children’s SWB, by scholar peer violence situation

Corominas et al., 2019; Graham et al., 2013; Institut Infancia i Adolescéncia de Barcelona
2019a; UN Committee on the Rights of the Child, 2009).

Results
How many Children Say they Perceive Peer Violence in their Schools?

As presented in Table 1, the main results indicate that 49.7% of children does not claim to
be a victim or an aggressor of scholar peer violence, 22.4% is found in situations as a vic-
tim, and 14.5% in situations as victim and aggressor (13.4% does not answer all questions
about scholar peer violence and the pattern cannot be identified). In relation to gender, girls
generally neither are victims nor aggressors (65.1%), although 22.8% claims to be in situa-
tions as a victim, and 12.2% in situations as victim and aggressor. In contrast, boys tend to
be more involved than girls in situations as a victim (29.0%), or in situations as victim and
aggressor (21.1%). And, in relation to living context, although materially deprived chil-
dren usually neither are victims nor aggressors (53.1%), they claim to be in situations as a
victim (22.2%), and also in situations as victim and aggressor (24.7%); in this case with a
major proportion than children not materially deprived (16.0%).

The results of the Barcelona Children’s SWB analysed here are consistent with the results
of other local sources, such as the ‘Risk factors survey in the secondary school in Barcelona
2016’ to adolescents aged 13—19 by the Public Health Agency of Barcelona, as well as the
‘Survey of school and security coexistence in Catalonia 2017’ to adolescents aged 12—18 by
the Departments of Security and Education of the Government of Catalonia. According to
the first survey, 1 in every 10 adolescents is a victim or an aggressor in the school context,
with more girls as victims and more boys as aggressors, but with independence of economic
context. By the second one, to the question ‘do you think there are boys or girls who are mal-
treated in your class?’, 1 in every 4 adolescents says yes (Generalitat de Catalunya, 2017; San-
tamarifia-Rubio et al., 2017).
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Is there Peer Violence the Same in all Schools?

From the 52 schools of the sample and their class-groups, as shown in Fig. 1, in all schools there
are children who claim to be in situations as a victim or in situations as victim and aggressor, but
with different intensities. In a half of the schools this is not the majority situation as most children
are not in situations of peer violence (between five and eight in every ten children affirm not being
in situations of school peer violence). However, in the other half of the schools, between four and
six in every ten children claim to be in situations as a victim or in situations as victim and aggressor.

How is the Environment of Interpersonal Relationships of Children Perceiving
Scholar Peer Violence?

Referring to Fig. 2, in the most significant interpersonal relationships, children who perceive
situations of scholar peer violence as a victim, but also as victim and aggressor, they feel inter-
personal relationships less enjoyable. What is more relevant, in the family context, children as
victim and aggressor feel their parents give them less freedom (3,9/5) than children as victim
(4,1/5), and that their parents listen to them and take what they say into account in a lesser extent
(4,3/5 and 4,4/5, respectively). With other children, children as victim and aggressor feel their
friends are less nice to them (4,0/5) than children as victim (4,4/5), and that if they have a prob-
lem at school other children will not help them in a major extent (4,0/5 and 4,3/5, respectively).
Lastly, in the school context, children as victim and aggressor feel their teachers listen to them
and take what they say into account in a lesser extent (4,1/5) than children as victim (4,3/5), and
that their teachers care about them also in a lesser extent (4,1/5 and 4,3/5, respectively). Congru-
ently, children who do not are directly in scholar peer violence situations are more positive with
their interpersonal relationships than who are in scholar peer violence situations.

What does Scholar Peer Violence Involve in the Children’s SWB?

As seen from the Fig. 3, children who perceive situations of school peer violence as a victim,
but also as victim and aggressor, are less satisfied with their life as a whole and feel less happy
(in comparison with no victims/aggressors). They are also less satisfied with their health and
own bodies, as well as their lives as student, things they have learned as school, other children
in their class and friends. What is more relevant again, children who perceive situations of
school peer violence as victim and aggressor show a lower SWB than children who perceive
situations of school peer violence as a victim, but not as an aggressor.

Main Conclusions and Implications
Children are Aware of Scholar Peer Violence

With this essay article is showed that, when asked, the children report experiencing scholar
peer violence situations, either as a victim or as a victim and aggressor. This fact reported
by children is in line with the observations of different researchers on that scholar bullying
is a childhood vulnerability factor (Bradshaw et al., 2017; Dinisman et al., 2015; Lawler
et al., 2015; Olweus & Breivik, 2014). With this essay article, it is also found that, due
to their personal and social circumstances, the materially deprived children can be more
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exposed to scholar bullying (Bradshaw et al., 2017). But not only the girls as suggested
the analysis by Bradshaw et al. (2017), since are the boys who reported experiencing more
scholar peer violence in this case. This gender difference by studies surely reflects the com-
plexity of the phenomenon of scholar bullying.

Moreover, this essay article provide evidence about the different intensities of scholar
peer violence by school: in all schools there are children who claim to be in situations as
a victim or in situations as victim and aggressor, but it is noteworthy that, while in some
schools they are concrete cases, in others they are practically the majority. This fact also
reported by children interpellated their protection rights in schooling and education, that
schools should protect children from physical, mental or any other danger (Jiang et al.,
2014; United Nations, 1989). In that sense, it is essential that teachers could be a role
model, mentor and educator (Choi, 2018), next to schools with the facilitators to guar-
antee a positive school climate (Kutsyuruba et al., 2015), targeting social and emotional
competences (Sancassiani et al., 2015), and psychological interventions if it were the case
(Cheney et al., 2014).

The Negative Influence of Scholar Peer Violence on the Children’s SWB

With this essay article is also showed the negative influence of scholar peer violence on
the children’s SWB: children who do not are directly in scholar peer violence situations
are more positive with their interpersonal relationships and presents a better SWB than
who are in scholar peer violence situations. Moreover, children who perceive situations of
scholar peer violence as a victim and aggressor feel interpersonal relationships less enjoy-
able than victims (either in the family context, as with other children and in the school con-
text). And the same pattern is observed with the children’s SWB indicators (life as a whole,
happiness, satisfaction with health and own bodies, as well as their lives as students, things
they have learned as school, or other children in their class and friends).

This evidence is in line with the observations of other researchers in relation to social
support and friendliness (Bradshaw & Rees, 2017), the variation of the children’s SWB
according to peer relationships (Newland et al., 2018), and that children’s SWB depends
on how their teachers and schoolmates treat them, as well as how safe they feel at school
(Kutsar & Kasearu, 2017). It is also relevant to consider that, in children’s minds, satisfac-
tion with life as a student and satisfaction with school experiences extend far beyond the
boundaries of the school: when children are very satisfied with teachers and peers, chil-
dren consider school as one world, and when one of the two dimensions does not provide
enough satisfaction, they represent school as two different worlds (Casas & Gonzélez-Car-
rasco, 2017).

Furthermore, this essay article also reflects on the relevance of the school coexistence
free of peer violence in the children’s SWB. In that sense, in the schools where more chil-
dren do not have enjoyable interpersonal relationships with the people of their environ-
ments, the children present different forms of school peer violence that affect their SWB,
victims and aggressors at the same time, being aggressors in the cases of more adversity.
There are children without the personal and social support for deal with this type of adver-
sity. It is suggested that there are children who do not have the level of relational well-
being they need for proper holistic development. This means that the children’s perspective
of their lives and well-being worsens when relationships with people around them do not
are appropriate.
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As limitations of the presented analysis, despite the relevant suggestions of the reported
evidence, caution is needed in the extrapolation or generalization of the results. The analy-
sis presented is exploratory and should be contrasted with other samples (for instance, from
the Children’s Worlds international research project). In addition, a constructive review
with experts of the conceptual bases and statistical analysis is surely recommended. And
complementing the statistical results with the children’s interpretations of the phenomenon
of scholar bullying is necessary to better understand the problem and be able to take ade-
quate measures to prevent it. Finally, this essay article does not identify neither evaluate the
public or social measures that are currently being carried out to prevent scholar bullying.

Taking Decidedly Action Against Scholar Bullying and Preventing it

When through the ‘The Children Have Their Say Programme’ the first results of the survey
were returned to the children who answered it and they were asked to interpret the results
jointly, boys and girls said that their SWB in schooling and education is not only related
to learning, but also interpersonal relationships with friends, classmates and teachers are
key, as well as feeling safe at school. In this sense, feeling supported by teachers in difficult
times, especially in case of bullying, is essential for children’s lives. All this became the
seventh highlight conclusion of the programme (Institut Infancia i Adolescencia de Barce-
lona 2017a, 2017b, 2019b, 2019c¢). In that sense, through the programme’s interpretation
workshops, some children had said:

‘If other children don’t treat you well, you feel anxious and you get sick more’ (boy).
‘Sometimes we do it as a joke, we laugh’ (girl).

‘Some time ago, I was bullied for my thinness and I was not funny’ (girl).

‘There are children who insult others about their body in order to feel superior’ (girl).
‘There is always a bunch of children making fun of children who are different’ (girl).
‘Sometimes they do it to weaker people, who may not have many friends because they
are shy’ (boy).

‘There are children who are afraid to go to school because their peers play bad tricks on
them’ (girl).

‘Sometimes we are not the ones who criticize someone for their body, but we also do it
when we avoid contradict who criticize’ (boy).

‘If some children insult other children about his body, then we should not put on the part
of the first ones’ (boy).

‘At the other school where I was going, there were more children from other countries
and the others were leaving them alone’ (boy).

What should we do in this regard? In the Children’s Agenda, the seventh of 11
demands by children to improve their well-being was ‘taking decidedly action against
bullying and preventing it’ (Institut Infancia i Adolesceéncia de Barcelona 2018). The
seventh demand was related with others, such as ‘feeling safer, and receiving more
support when in times of trouble’ (the third demand), ‘more listening from adults
and taking what we say seriously’ (the fourth demand), and ‘being better cared for,
healthy habits and satisfaction with one’s body’ (the eight demand). As children were
asked to, they reflected on themselves, but also made proposals to families, schools
in general, and the city council or public authorities:
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Children themselves:

e Treating other children well, communicating with everyone and not bullying or encour-
aging it (proposal 64).

e Helping classmates who are bullied by supporting, warning and defending them in
front of teachers (proposal 65).

e Not judging or messing classmates about their physical appearance and, at the same
time, accept our body and ignore the insults of others (proposal 66).

Families:

e Asking us more often how we feel and support us if we have a conflict with class-
mates (proposal 62).

e Talking a lot more with teachers to find out how we are with our classmates (proposal
63).

Schools in general:

e Supporting and helping students when they have problems with classmates (proposal
59).
Watching more to prevent conflicts, especially in the yard (proposal 60).
Talking about bullying at school and doing activities to prevent it from happening (pro-
posal 61).

The city council and public authorities:

e Organizing campaigns and activities to prevent bullying, such as talks, neighbourhood
and school outreach activities, surveys to identify bullying, etc. (proposal 57).

e Controlling bullying in schools and through Internet networks, and helping address bul-
lying by going to schools, acting as mediators with families, with psychologists, etc.
(proposal 58).

Acknowledgements I am grateful for the opportunity to think and write this article after having been able
to participate in the 7 Haruv International PhD Workshop on ‘child maltreatment’ (December 10-12, 2019)
from the Haruv Institute (Jerusalem).

Authors’ Contributions Not applicable.

Funding Open Access funding provided thanks to the CRUE-CSIC agreement with Springer Nature. This
article has been possible thanks to the predoctoral contract of Mari Corominas financed in equal parts by the
University of Girona and the Barcelona Institute of Childhood and Adolescence (public call ‘IFUdG2017").
Availability of Data and Material Data source is available in the ‘public opinion poll register’ of the Barce-
lona City Council: https://ajuntament.barcelona.cat/en/administrative-information/public-opinion-poll-regis

ter (18,017—Enquesta de Benestar Subjectiu de la Infancia a Barcelona, 2017, EBSIB).

Code Availability Not applicable.

Declarations

Conflict of interest The authors declare that they have no conflict of interest.

@ Springer


https://ajuntament.barcelona.cat/en/administrative-information/public-opinion-poll-register
https://ajuntament.barcelona.cat/en/administrative-information/public-opinion-poll-register

The Relevance of School Coexistence Free of Peer Violence in... 61

Open Access This article is licensed under a Creative Commons Attribution 4.0 International License,
which permits use, sharing, adaptation, distribution and reproduction in any medium or format, as long
as you give appropriate credit to the original author(s) and the source, provide a link to the Creative Com-
mons licence, and indicate if changes were made. The images or other third party material in this article
are included in the article’s Creative Commons licence, unless indicated otherwise in a credit line to the
material. If material is not included in the article’s Creative Commons licence and your intended use is not
permitted by statutory regulation or exceeds the permitted use, you will need to obtain permission directly
from the copyright holder. To view a copy of this licence, visit http://creativecommons.org/licenses/by/4.0/.

References

Ajuntament de Barcelona. (2017). Focus infancia i ciutadania 2017-2020: Marc, reptes i actuacions munic-
ipals destacades. BCNROC. Repositori Obert de Coneixement de I’Ajuntament de Barcelona. https://
benroc.ajuntament.barcelona.cat/jspui/handle/11703/113840

Andresen, S., Ben-Arieh, A., Bradshaw, J., Casas, F., Joo-Lee, B., Rees, G., et al. (2020). Children’s Worlds,
the International Survey of Children’s Well-Being. http://www.isciweb.org/. Accessed 1 June 2020

Andresen, S., Ben-Arieh, A., Casas, F., Coulton, C., Fattore, T., Fernandez, E., et al. (2020). The Interna-
tional Society for Child Indicators. http://isci-haruv.org/. Accessed 10 January 2020

Barrett, L. F., & Russell, J. A. (1998). Independence and bipolarity in the structure of current affect. Journal
of Personality and Social Psychology, 74(4), 967-984. https://doi.org/10.1037/0022-3514.74.4.967

Boyce, W., Torsheim, T., Currie, C., & Zambon, A. (2006). The family affluence scale as a measure of
national wealth: Validation of an adolescent self-report measure. Social Indicators Research, 78(3),
473-487. https://doi.org/10.1007/s11205-005-1607-6

Bradshaw, J., Crous, G., Rees, G., & Turner, N. (2017). Comparing children’s experiences of schools-based
bullying across countries. Children and Youth Services Review, 80, 171-180. https://doi.org/10.1016/j.
childyouth.2017.06.060

Bradshaw, J., & Rees, G. (2017). Exploring national variations in child subjective well-being. Children and
Youth Services Review, 80, 3—14. https://doi.org/10.1016/j.childyouth.2017.06.059

Casas, F. (2019). Are all children very happy?: An introduction to children’s subjective well-being in inter-
national perspective. In D. Kutsar & K. Raid (Eds.), Children’s subjective well-being in local and
international perspectives (pp. 6-17). Statistikaamet. https://www.stat.ee/publication-2019_childrens-
subjective-well-being-in-local-and-international-perspectives

Casas, F., Béltatescu, S., Bertran, 1., Gonzélez-Carrasco, M., & Hatos, A. (2013). School satisfaction among
adolescents: Testing different indicators for its measurement and its relationship with overall life satis-
faction and subjective well-being in Romania and Spain. Social Indicators Research, 111(3), 665-681.
https://doi.org/10.1007/s11205-012-0025-9

Casas, F., & Gonzélez-Carrasco, M. (2017). School: One world or two worlds? Children’s perspectives.
Children and Youth Services Review, 80, 157-170. https://doi.org/10.1016/j.childyouth.2017.06.054

Casas, F., & Gonzalez-Carrasco, M. (2018). Subjective well-being decreasing with age: New research on
children over 8. Child Development, 90(2), 375-394. https://doi.org/10.1111/cdev.13133

Casas, F., & Gonzélez-Carrasco, M. (2019). The evolution of positive and negative affect in a longitudinal
sample of children and adolescents. Child Indicators Research, online(online), online. https://doi.org/
10.1007/s12187-019-09703-w

Casas, F., Sarriera, J. C., Alfaro, J., Gonzalez-Carrasco, M., Malo, S., Bertran, 1., et al. (2012). Testing the
personal wellbeing index on 12-16 year-old adolescents in 3 different countries with 2 new items.
Social Indicators Research, 105(3), 461-482. https://doi.org/10.1007/s11205-011-9781-1

Cheney, G., Schlosser, A., & Glover, L. (2014). Targeted group-based interventions in schools to promote
emotional well-being: A systematic review. Clinical Child Psychology and Psychiatry, 13(3), 412—
438. https://doi.org/10.1177/1359104513489565

Choi, A. (2018). Emotional well-being of children and adolescents: Recent trends and relevant factors.
OECD iLibrary. https://www.oecd-ilibrary.org/education/emotional-well-being-of-children-and-adole
scents_41576fb2-en

Corominas, M., Curran, M., & Pineda, L. (2019). Parlen els nens i nenes: Una eina de ciutat per coneixer
i millorar el benestar de la infancia, des del seu punt de vista i amb el seu protagonisme. Barcelona
Societat, revista de coneixement i anadlisi social, 24, 56—70. https://ajuntament.barcelona.cat/dretssocia
Is/ca/barcelona-societat-num-24

@ Springer


http://creativecommons.org/licenses/by/4.0/
https://bcnroc.ajuntament.barcelona.cat/jspui/handle/11703/113840
https://bcnroc.ajuntament.barcelona.cat/jspui/handle/11703/113840
http://www.isciweb.org/
http://isci-haruv.org/
https://doi.org/10.1037/0022-3514.74.4.967
https://doi.org/10.1007/s11205-005-1607-6
https://doi.org/10.1016/j.childyouth.2017.06.060
https://doi.org/10.1016/j.childyouth.2017.06.060
https://doi.org/10.1016/j.childyouth.2017.06.059
https://www.stat.ee/publication-2019_childrens-subjective-well-being-in-local-and-international-perspectives
https://www.stat.ee/publication-2019_childrens-subjective-well-being-in-local-and-international-perspectives
https://doi.org/10.1007/s11205-012-0025-9
https://doi.org/10.1016/j.childyouth.2017.06.054
https://doi.org/10.1111/cdev.13133
https://doi.org/10.1007/s12187-019-09703-w
https://doi.org/10.1007/s12187-019-09703-w
https://doi.org/10.1007/s11205-011-9781-1
https://doi.org/10.1177/1359104513489565
https://www.oecd-ilibrary.org/education/emotional-well-being-of-children-and-adolescents_41576fb2-en
https://www.oecd-ilibrary.org/education/emotional-well-being-of-children-and-adolescents_41576fb2-en
https://ajuntament.barcelona.cat/dretssocials/ca/barcelona-societat-num-24
https://ajuntament.barcelona.cat/dretssocials/ca/barcelona-societat-num-24

62 M. Corominas

Cummins, R. A., & Lau, A. L. D. (2005). Personal Wellbeing Index - School Children (PWI-SC) [3rd
Ed.]. Deakin University. http://www.acqol.com.au/uploads/pwi-sc/pwi-sc-english.pdf

Currie, C., Molcho, M., Boyce, W., Holstein, B., Torsheim, T., & Richter, M. (2008). Researching health
inequalities in adolescents: The development of the Health Behaviour in School-Aged Children
(HBSC) family affluence scale. Social Science & Medicine, 66(6), 1429—-1436. https://doi.org/10.
1016/j.socscimed.2007.11.024

Dinisman, T., Fernandes, L., & Main, G. (2015). Findings from the first wave of the ISCWeB project:
International perspectives on child subjective well-being. Child Indicators Research, 8(1), 1-4.
https://doi.org/10.1007/s12187-015-9305-7

Generalitat de Catalunya. (2017). Presentacio de I’Enquesta de Convivéncia Escolar i Seguretat a Cata-
lunya 2016-2017 [Departaments d’Interior i Ensenyament]. https://interior.gencat.cat/web/.conte
nt/home/010_el_departament/publicacions/seguretat/estudis_i_enquestes/estudis_de_convivencia_
escolar/ECESC_2016_2017/Presentacio_ECESC2016-17.-Web.pdf

Graham, A., Powell, M., Taylor, N., Anderson, D., & Fitzgerald, R. (2013). Investigacion ética con
nifios. UNICEF Centro de Investigaciones Innocenti. https://childethics.com/wp-content/uploads/
2015/04/ERIC-compendium-ES_LR.pdf

Hair, J. F., Tatham, R. L., Anderson, R. E, & Black, L. W. (1999). Andlisis multivariante (5th ed.). Pear-
son Prentice Hall.

Holder, M. D., & Coleman, B. (2015). Children’s friendships and positive well-being. In M. Demir
(Ed.), Friendship and happiness: Across the life-span and cultures (pp. 81-97). Springer. https://
doi.org/10.1007/978-94-017-9603-3_5

Huebner, E. S. (1991). Initial development of the Students’ Life Satisfaction Scale (SLSS). School Psy-
chology International, 12(3), 231-243. https://doi.org/10.1177/0143034391123010

Institut Infancia i Adolescéncia de Barcelona. (2017a). Primeres dades de I’enquesta de benestar sub-
Jjectiu de la infancia a Barcelona: Informe (Truiié, M., Pineda, L., Corominas, M., Gonzalez, N.,
Pages, J., Curcoll, L.). https://institutinfancia.cat/mediateca/primeres-dades-lenquesta-benestar-
subjectiu-infancia-barcelona/

Institut Infancia i Adolescencia de Barcelona. (2017b). Guia didactica dels primers resultats de
I’enquesta de benestar subjectiu: Altres. https://institutinfancia.cat/mediateca/guia-didactica-dels-
primers-resultats-de-lenquesta-de-benestar-subjectiu/

Institut Infancia i Adolescéncia de Barcelona. (2018). Agenda dels infants, propostes per millorar el nos-
tre benestar: Informe (Truiié, M., Pineda, L., Curcoll, L., Curran, M., Corominas, M.). https://insti
tutinfancia.cat/mediateca/agenda-dels-infants-propostes-millorar-nostre-benestar/

Institut Infancia i Adolescencia de Barcelona. (2019a). Presentation “The Children Have Their Say”:
Executive Summary. https://institutinfancia.cat/mediateca/presentation-the-children-have-their-say/

Institut Infancia i Adolescencia de Barcelona. (2019b). Analisi en profunditat de les aportacions fetes
pels infants als tallers del Parlen els nenes i nenes: Document de treball (Truiié, M., Pineda, L.,
Curran, M., Curcoll, L.). https://institutinfancia.cat/mediateca/analisi-en-profunditat-de-les-aport
acions-fetes-pels-infants-als-tallers-del-parlen-els-nenes-i-nenes/

Institut Infancia i Adolesceéncia de Barcelona. (2019c). Parlen els nens i nenes, el benestar subjectiu de
la infancia a Barcelona: Informe (Truiié, M., Pineda, L., Curran, M., Corominas, M., Curcoll, L.).
https://institutinfancia.cat/mediateca/informe-parlen-els-nens-i-nenes-el-benestar-subjectiu-de-la-
infancia-a-barcelona/

Ivaniushina, V., & Alexandrov, D. (2017). Anti-school attitudes, school culture and friendship networks.
British Journal of Sociology of Education, 39(5), 698-716. https://doi.org/10.1080/01425692.2017.
1402674

Jiang, X., Kosher, H., Ben-Arieh, A., & Huebner, E. S. (2014). Children’s rights, school psychology,
and well-being assessments. Social Indicators Research, 117(1), 179-193. https://doi.org/10.1007/
s11205-013-0343-6

Kaye-Tzadok, A., Kim, S. S., & Main, G. (2017). Children’s subjective well-being in relation to gender:
What can we learn from dissatisfied children? Children and Youth Services Review, 80, 96—-104.
https://doi.org/10.1016/j.childyouth.2017.06.058

Kutsar, D., & Kasearu, K. (2017). Do children like school: Crowding in or out? International compari-
son of children’s perspectives. Children and Youth Services Review, 80, 140-148. https://doi.org/
10.1016/j.childyouth.2017.06.052

Kutsyuruba, B., Klinger, D. A., & Hussain, A. (2015). Relationships among school climate, school
safety, and student achievement and well-being: A review of the literature. Review of Education,
3(2), 103-135. https://doi.org/10.1002/rev3.3043

@ Springer


http://www.acqol.com.au/uploads/pwi-sc/pwi-sc-english.pdf
https://doi.org/10.1016/j.socscimed.2007.11.024
https://doi.org/10.1016/j.socscimed.2007.11.024
https://doi.org/10.1007/s12187-015-9305-7
https://interior.gencat.cat/web/.content/home/010_el_departament/publicacions/seguretat/estudis_i_enquestes/estudis_de_convivencia_escolar/ECESC_2016_2017/Presentacio_ECESC2016-17.-Web.pdf
https://interior.gencat.cat/web/.content/home/010_el_departament/publicacions/seguretat/estudis_i_enquestes/estudis_de_convivencia_escolar/ECESC_2016_2017/Presentacio_ECESC2016-17.-Web.pdf
https://interior.gencat.cat/web/.content/home/010_el_departament/publicacions/seguretat/estudis_i_enquestes/estudis_de_convivencia_escolar/ECESC_2016_2017/Presentacio_ECESC2016-17.-Web.pdf
https://childethics.com/wp-content/uploads/2015/04/ERIC-compendium-ES_LR.pdf
https://childethics.com/wp-content/uploads/2015/04/ERIC-compendium-ES_LR.pdf
https://doi.org/10.1007/978-94-017-9603-3_5
https://doi.org/10.1007/978-94-017-9603-3_5
https://doi.org/10.1177/0143034391123010
https://institutinfancia.cat/mediateca/primeres-dades-lenquesta-benestar-subjectiu-infancia-barcelona/
https://institutinfancia.cat/mediateca/primeres-dades-lenquesta-benestar-subjectiu-infancia-barcelona/
https://institutinfancia.cat/mediateca/guia-didactica-dels-primers-resultats-de-lenquesta-de-benestar-subjectiu/
https://institutinfancia.cat/mediateca/guia-didactica-dels-primers-resultats-de-lenquesta-de-benestar-subjectiu/
https://institutinfancia.cat/mediateca/agenda-dels-infants-propostes-millorar-nostre-benestar/
https://institutinfancia.cat/mediateca/agenda-dels-infants-propostes-millorar-nostre-benestar/
https://institutinfancia.cat/mediateca/presentation-the-children-have-their-say/
https://institutinfancia.cat/mediateca/analisi-en-profunditat-de-les-aportacions-fetes-pels-infants-als-tallers-del-parlen-els-nenes-i-nenes/
https://institutinfancia.cat/mediateca/analisi-en-profunditat-de-les-aportacions-fetes-pels-infants-als-tallers-del-parlen-els-nenes-i-nenes/
https://institutinfancia.cat/mediateca/informe-parlen-els-nens-i-nenes-el-benestar-subjectiu-de-la-infancia-a-barcelona/
https://institutinfancia.cat/mediateca/informe-parlen-els-nens-i-nenes-el-benestar-subjectiu-de-la-infancia-a-barcelona/
https://doi.org/10.1080/01425692.2017.1402674
https://doi.org/10.1080/01425692.2017.1402674
https://doi.org/10.1007/s11205-013-0343-6
https://doi.org/10.1007/s11205-013-0343-6
https://doi.org/10.1016/j.childyouth.2017.06.058
https://doi.org/10.1016/j.childyouth.2017.06.052
https://doi.org/10.1016/j.childyouth.2017.06.052
https://doi.org/10.1002/rev3.3043

The Relevance of School Coexistence Free of Peer Violence in... 63

Lawler, M. J., Newland, L. A., Giger, J. T., & Roh, S. (2015). Ecological, relationship-based model of
12-year-old children’s subjective well-being in the United States and ten other countries. Journal of
Social Research & Policy, 6(2), 0—14. http://www.jsrp.ro/content/JSRP_Vol6_Iss2_Lawler

Lee, B. J., & Yoo, M. S. (2017). What accounts for the variations in children’s subjective well-being across
nations?: A decomposition method study. Children and Youth Services Review, 80, 15-21. https://doi.
org/10.1016/j.childyouth.2017.06.065

Newland, L. A., Giger, J. T., Lawler, M. J., Roh, S., Brockevelt, B. L., & Schweinle, A. (2018). Multilevel
analysis of child and adolescent subjective well-being across 14 countries: Child and country level pre-
dictors. Child Development, 90(2), 395-413. https://doi.org/10.1111/cdev.13134

Olweus, D., & Breivik, K. (2014). Plight of victims of school bullying: The opposite of well-being. In
Handbook of child well-being: Theories, methods and policies in global perspective (pp. 2593-2616).
Springer. https://doi.org/10.1007/978-90-481-9063-8_100

Oriol, X., Torres, J., Miranda, R., Bilbao, M., & Ortizar, H. (2017). Comparing family, friends and satisfac-
tion with school experience as predictors of SWB in children who have and have not made the transi-
tion to middle school in different countries. Children and Youth Services Review, 1-8,. https://doi.org/
10.1016/j.childyouth.2017.06.053

Russell, J. A. (2003). Core affect and the psychological construction of emotion. Psychological Review,
110(1), 145-172. https://doi.org/10.1037/0033-295X.110.1.145

Sancassiani, F., Pintus, E., Holte, A., Paulus, P., Moro, M. F., Cossu, G., et al. (2015). Enhancing the emo-
tional and social skills of the youth to promote their wellbeing and positive development: A systematic
review of universal school-based randomized controlled trials. Clinical Practice & Epidemiology in
Mental Health, 11(Suppl 1: M2), 21-40. https://doi.org/10.2174/1745017901511010021

Santamarifia-Rubio, E., Serral Cano, G., Pérez, C., Ariza, C., & Grup col-laborador enquesta FRESC 2016.
(2017). La salut i els seus determinants en I’alumnat adolescent de Barcelona. Enquesta de Factors
de Risc en Estudiants de Secundaria. FRESC 2016 [Agéncia de Salut Piblica de Barcelona]. https://
www.aspb.cat/documents/informe-fresc-30-maig-2017/

Savahl, S. (2017). Book review: Tobia Fattore, Jan Mason and Elizabeth Watson (2016) children’s under-
standings of well-being, towards a child standpoint. Applied Research in Quality of Life, 12(4), 1021—
1023. https://doi.org/10.1007/s11482-017-9561-4

Savahl, S., Montserrat, C., Casas, F., Adams, S., Tiliouine, H., Benninger, E., & Jackson, K. (2019). Chil-
dren’s experiences of bullying victimization and the influence on their subjective well-being: A multi-
national comparison. Child Development, 90(2), 414-431. https://doi.org/10.1111/cdev.13135

Seligson, J. L., Huebner, E. S., & Valois, R. F. (2003). Preliminary validation of the Brief Multidimensional
Students’ Life Satisfaction Scale (BMSLSS). Social Indicators Research, 61(2), 121-145. https://doi.
org/10.1023/A:1021326822957

UN Committee on the Rights of the Child. (2009). General comment No. 12: The right of the child to be
heard. https://www.refworld.org/docid/4ae562c52.html

United Nations. (1989). Convention on the Rights of the Child. unicef.org. https://www.unicef.org/child-
rights-convention/convention-text

Zarate-Garza, P. P., Biggs, B. K., Croarkin, P., Morath, B., Leffler, J., Cuellar-Barboza, A., & Tye, S. J.
(2017). How well do we understand the long-term health implications of childhood bullying? Harvard
Review of Psychiatry, 25(2), 89-95. https://doi.org/10.1097/HRP.0000000000000137

Publisher’s Note Springer Nature remains neutral with regard to jurisdictional claims in published maps and
institutional affiliations.

@ Springer


http://www.jsrp.ro/content/JSRP_Vol6_Iss2_Lawler
https://doi.org/10.1016/j.childyouth.2017.06.065
https://doi.org/10.1016/j.childyouth.2017.06.065
https://doi.org/10.1111/cdev.13134
https://doi.org/10.1007/978-90-481-9063-8_100
https://doi.org/10.1016/j.childyouth.2017.06.053
https://doi.org/10.1016/j.childyouth.2017.06.053
https://doi.org/10.1037/0033-295X.110.1.145
https://doi.org/10.2174/1745017901511010021
https://www.aspb.cat/documents/informe-fresc-30-maig-2017/
https://www.aspb.cat/documents/informe-fresc-30-maig-2017/
https://doi.org/10.1007/s11482-017-9561-4
https://doi.org/10.1111/cdev.13135
https://doi.org/10.1023/A:1021326822957
https://doi.org/10.1023/A:1021326822957
https://www.refworld.org/docid/4ae562c52.html
https://www.unicef.org/child-rights-convention/convention-text
https://www.unicef.org/child-rights-convention/convention-text
https://doi.org/10.1097/HRP.0000000000000137

	The Relevance of School Coexistence Free of Peer Violence in Relation to Children’s Subjective Well-Being: An Essay Article
	Abstract
	Background
	Methodological Approach
	Design, Data Collection and Sample
	Instruments
	Data Analysis
	Ethical Issues

	Results
	How many Children Say they Perceive Peer Violence in their Schools?
	Is there Peer Violence the Same in all Schools?
	How is the Environment of Interpersonal Relationships of Children Perceiving Scholar Peer Violence?
	What does Scholar Peer Violence Involve in the Children’s SWB?

	Main Conclusions and Implications
	Children are Aware of Scholar Peer Violence
	The Negative Influence of Scholar Peer Violence on the Children’s SWB
	Taking Decidedly Action Against Scholar Bullying and Preventing it

	Acknowledgements 
	References


