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Abstract

The present article analyzes the evolution of the
teaching of Spanish grammar in the Soviet secondary
school through the case study of the Present Subjunc-
tive tense. Based on relevant legislation, the period of
Spanish language instruction in schools have been di-
vided into three periods: 1947-1955, 1961-1979, and
1980-1991. The treatment of the Present Subjunctive
in the official textbooks from each period is com-
pared, focusing on the method of introduction, the
type of explanation provided, and the series of exer-
cises proposed.

The analysis shows that the teaching of Spanish gram-
mar — and the Present Subjunctive in particular — un-
derwent a significant shift during the Soviet era: from
the comparative-conscientious paradigm in the first
period, through the transitional stage of the compar-
ative-practical approach in the second period, to the
communicative paradigm in the third period.

Keywords: Grammar teaching; Linguistic
historiography; Subjunctive mood; Communicative
approach

Resumen

El presente articulo analiza la evolucion de la ense-
fianza de la gramadtica espafiola en la educacién se-
cundaria soviética a través del estudio de caso del pre-
sente de subjuntivo. Con base en la legislacion perti-
nente, el periodo de ensefianza del espafiol en las es-
cuelas se ha dividido en tres periodos: 1947-1955,
1961-1979 y 1980-1991. Se compara el tratamiento
del presente de subjuntivo en los libros de texto ofi-
ciales de cada periodo, centrandose en el método de
introduccion, el tipo de explicacién proporcionada y
la serie de ejercicios propuestos.

El andlisis muestra que la ensefianza de la gramatica
espafola, y en particular del presente de subjuntivo,
experimenté un cambio significativo durante la era
soviética: desde el paradigma comparativo-consciente
en el primer periodo, pasando por la etapa de transi-
cién caracterizado por el enfoque comparativo-prac-
tico en el segundo, hasta el paradigma comunicativo
en el tercer periodo.

Palabras clave: Ensefianza de la gramatica;
Historiografia lingtiistica; Modo subjuntivo;
Enfoque comunicativo
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INTRODUCTION

Despite the popularity of the communicative approach in present-day Russian for-
eign language teaching, it is still possible to detect in the foreign language classroom
some remnants of instruction from previous times. For example, Suarez Garcia
(1997), analyzing Soviet and contemporary university textbooks of Spanish, comes
to the conclusion that “la inercia de muchos afios y el que gran parte de los autores
sigan siendo los mismos, hace que los manuales recientes conserven muchas de las
caracteristicas de los publicados antes de la caida de la Union Soviética” (“the in-
ertia of many years and the fact that most of the authors remain the same means
that recent textbooks retain many of the characteristics of those published before
the collapse of the Soviet Union”) (p. 43). These facts highlight the need to analyze
the principles of foreign language teaching in Soviet schools in order to better un-
derstand and improve the current educational process.

The history of teaching foreign languages in the Union of Soviet Socialist
Republics (USSR) has been investigated from various perspectives. First of all, the
monograph by Mirolyubov (2002) offers a highly detailed description of the prin-
ciples of foreign language teaching in Russia from the 1860s to the 1980s. Also,
Naumova (2014), analyzing the evolution of foreign language teaching methods
throughout the 20th century in Western Europe and Russia, traces the shift in Rus-
sian foreign language teaching from the grammar-translation method at the end of
the 19" century, through the prevalent conscientious-comparative (1940s—1950s)
and conscientious-practical (1950s—1970s) methods, to the communicative ap-
proach at the end of the 20™ century. Apart from the methodological aspects of
foreign language teaching, Mayofis (2014, 2016) and Pavlenko (2003) investigated
its ideological content, paying attention to the relationship between the construc-

tion of learners’ identity and the political ideology present in the textbooks.

Some aspects of the institutional history of teaching Spanish in Russia have
been described in Belousova (1996), Moyseenko and Romanov (2007), Santana
Arribas (2009), and Torres Hernandez (2021). Also, the axiological perspective of
teaching Spanish in the Soviet era has been analyzed by Suarez Garcia (1997),
Lamina (1999), and Novoselova et al. (2022), who revealed how official Com-
munist ideology and corresponding values were conveyed through textbooks, par-
ticularly in higher education. Novoselova et al., (2022) also described the shift from
the grammar-translation method to the conscientious-practical method in the
teaching of Spanish, based on an analysis of several university textbooks published
from 1930 to 1980.
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However, the teaching of Spanish in Soviet secondary schools has not been
investigated to the same extent as at the level of higher education. This article ex-
amines the evolution of Spanish grammar instruction in Soviet secondary schools,
using the Present Subjunctive tense as a case study. The study is guided by the fol-
lowing questions: How was the Present Subjunctive introduced in different periods
of the Soviet era? What instructional methods were employed? And how did these
reflect broader methodological paradigms, such as the shift from the grammar-
translation method to the communicative approach?

METHODOLOGY

The main method applied in the present study is documentary research (Bowen,
2009; Scott & Marshall, 2015), within which a comparative descriptive analysis of
the content of the documents from the research corpus was conducted. The re-
search corpus consists of official Spanish textbooks for secondary schools pub-
lished during different periods of the Soviet era.

Based on legislation related to the teaching of Spanish in the Soviet second-
ary school, we established the scope of investigation as spanning from 1947 to
1991. This time interval was further subdivided into three periods: 1947-19535,
1961-1979, 1980-1991. Each period is represented by one official series of text-
books of Spanish for secondary school. We carried out a descriptive analysis of
how the Present Subjunctive tense (PS) was treated in the textbooks of each of these

periods and then compared the obtained results.
The analysis was based on five key criteria:

e Method of introduction: Was the PS introduced inductively (through exam-
ples) or deductively (through explicit explanation)?

e Definition: Was the definition of the PS based on its place within the gram-

mar system of Spanish or on its communicative function?

e Types of exercises: What types of exercises were used to facilitate students’
acquisition of the PS?

e Speaking activities: Were speaking activities present in the textbooks to en-
courage pupils’ use of the PS in oral production?

e Use of Russian: Was Russian used — and if so, to what extent — to organize

didactic sequences for the PS?
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For a better understanding of the pedagogical principles relevant for each
period, we also consulted supplementary materials, such as:

e teaching guidelines for some textbooks from the first period,
e teacher’s books for the textbooks from the third period, and

e general instructions from the Ministry of Education during the second pe-
riod, due to the absence of special didactic guidelines or teacher books.

THE FIRST PERIOD

The first period begins with the publication, on October 4, 1947, of Decree
No. 3488 of the Council of Ministers of the USSR, “06 yaydmeHun usydeHus
MHOCTPAHHBIX I3bIKOB B cpesiHeit mkose” (“On the Improvement of Foreign Lan-
guage Learning at Secondary School”), which introduced Spanish as a subject in
secondary schools. However, due to the lack of competent teachers and the limited
opportunities for students to continue studying Spanish at the university level, Or-
der No. 2029-r of the Council of Ministers of the USSR, issued on March 17, 1955,
“O mpeKpaleH!H MpernoaBaHUusl UCMAHCKOTO U JIATUHCKOTO I3bIKOB B CPEAHUX
mkosax” (“On the Cancellation of the Teaching of Spanish and Latin in General
Education Schools”), removed Spanish from the study plan for the 1955/1956 ac-
ademic year. That is why we set the end of the first period at 1955.

Foreign language teaching at secondary school was largely based on the
principles of Lev Shcherba — one of the most prominent Soviet linguists — and his
followers (Mayofis, 2016, p. 289), who advocated for fostering the cognitive ac-
tivity of students in foreign language learning. This principle eventually came to be
interpreted as the constant comparison between the linguistic systems of Spanish
and Russian, giving birth to a so-called conscientious-comparative approach.

These ideas were reflected in the official programs for secondary schools:
“Heo6X0MMO TOCTOSIHHO OCTAHaBJMBAThLCS HA C/y4asX Pa3/iMuvs U CXOACTBA
MEX/y POJHBIM U MHOCTPaHHBIM si3bikoM” (“It is important to always pay atten-
tion to the cases of differences and similarities between the mother tongue and the
foreign language”) (Ministry of Education of the USSR, 1949). Nelli Velikopol-
skaya, one of the authors of Spanish textbooks of this period, reiterates this idea:
“CpaBHeHHe, 110/ PyKOBOJACTBOM IIpeIo/jaBaTesisi, HCIAaHCKOTO sI3bIKa C PYCCKUM
A3bIKOM Oy/leT UMeTh 60Jiblioe 06pa3oBaTebHOE 3HAaYeHHe, TaK KaK YIJAYOUT U
PACIIUPUT Te MOHSITHsI, KOTOPbIMH ydallluecst BJIaJel0T Ha poaHoM si3bike” (“The
comparison of Spanish and Russian, under the teacher’s supervision, will have a
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great educational value, because it will deepen and expand the concepts that pupils
have mastered in their mother tongue”) (Velikopolskaya & Tsetlin, 1949, p. 3).

The orientation of foreign language teaching toward written comprehen-
sion, which underlined the importance of theoretical analysis in grammar teaching,
was reinforced after the publication of “Mapkcu3M M BONpPOCH! A3bIKO3HAHUS”
(“Marxism and the Problems of Linguistics”) by Joseph Stalin in 1950. In this bro-
chure, Stalin stated that in the base of any language lie grammar and vocabulary,
with the higher priority given to grammar, through which the language “wraps”
thoughts in words (Stalin, 1953, p. 14). Stalin’s words led language teachers to
place excessive emphasis on grammar and adopt translation as the principal
method of teaching it. For example, L. Ronskaya, one of the authors of Spanish
textbooks, gives the following recommendation to teachers: “YuuTbiBas
Hepa3pbIBHYI0 CBsI3b si3blKa W MBbIIIJIEHUSI, HYXHO CTPOUTh OGy4YeHHe
MHOCTPAHHOMY SI3bIKY B CPaBHEHHHM C POJHBIM SI3bIKOM YYall[UXC U YAEJNATh
OTPOMHOE BHUMaHHe MepeBOAy MJisl MpoBeAeHUs 3Toro cpaBHeHus” (“Given an
inseparable relation that exists between language and thought, it is necessary to
organize foreign language teaching on the basis of its comparison with the pupils’
mother tongue and to pay immense attention to translation in order to make this
comparison possible”) (Ronskaya, 1953, p. 6).

The PS is introduced in Lesson 8 of the textbook for the 7th grade (Ciutat
& Ronskaya, 1953) with two examples of its use in independent clauses (Figure 1)

and a table illustrating the conjugational pattern for verbs of the first conjugation
(Figure 2).

Figure 1. Introduction of the PS in the first period

¥norpebaenne Presente de Subjuntivo B nesasucumom
NpeATOHEeHHH

S — C—

iTrabajemos mejor y mejor! — Hapaiite patorats
sl ayqme o ayume!
iQue entren! —T[lycri sofiayt!

Source: (Ciutat & Ronskaya, 1953, p. 38).
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Figure 2. Introductory table of conjugation

I cnmpamenne

trabajar contar A |
Modo Subjontivo { a

Presente | l

{rabhaje cuente —

trabajes cuenies * ;

{rabaje cuenie ; |

trabajemos conlemaos e [
trabajéis contéis

irabajen cuenien - e

Source: (Ciutat & Ronskaya, 1953, p. 39).

Then there is a reference to the theoretical paragraph on the PS from the
special grammatical section of the textbook, where pupils find preliminary infor-
mation about the system of moods in Spanish, followed by possible translations
into Russian, and finally the definition of the Subjunctive Mood in terms of its

general use, with a corresponding translation into Russian.

As suggested by Figure 2, verbs with different conjugational patterns in the
PS are treated separately in the textbook. For example, Unit 9 is dedicated to verbs
of the first conjugation, Unit 12 to the second and third conjugation, and Unit 17

to irregular verbs.

After the introductory part, there is an exercise (Figure 3) on the use of the
PS in independent clauses, with a reference to the corresponding paragraph in the
grammar section of the textbook, which states: “Presente de Subjuntivo is used to
express a desired action in the present or in the future and to express a motivation
to action”. Then there are instructions on how it can be translated into Russian,
with some examples: “When translating this type of sentences into Russian, various

causative particles are usually used: Hy, nycTb, 1a, gaBaii(-Te)”.
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Figure 3. Exercise on the use of PS in independent clauses

Yrpaxchenue

I[cp{'ﬂi.‘lliﬂ: MNCEMCHIID il p}-‘cn;}rrt AANE Npeaankeninm, OIHHEED HIYAD,
|'|;|."|'|:]GPBE. SAYHLIIHS DO [0 RO MafianTe uw TCHCTE EiT'i}i'::J
yIpREACHIN FIAT0E B Presente de Sobjuniive; onpeieante  Inkind-
LIV BTHX |'-'Iﬂl'L'I-'I:I'_1I:'I.:

Adornemos nucstra  clase con flores ¥ carteles para la
tiesta de la gran Revolucion Socialista  de Uctulﬁrq. Avude-
mos a los alwmnos que estudian mal. Preparemos bien  todos
nuestros deberes, Patinemos en ¢l Parque de Cultura.
© — Marina no quiere ir con nosotros. Tiene frio. (Que re-
grese a casal . . .

: — Alguien Dama ala puerta.—jQue entrel iSe puedel
2T . {Ca. rpaam, copas., § 21.)

Source: (Ciutat & Ronskaya, 1953, p. 39).

In the exercise, the pupils are asked to translate several sentences by hand,
choosing the best variant of translation, to find the verbs in the PS, and to say their

infinitive form. After that, the pupils find a text which includes sentences with the
PS in independent clauses (Figure 4, 5).

Figure 4. An illustrative text for the new case of the use of the PS (beginning)

Estudiemos lenguas- extranjeras

En la cscuela N 325 se estudia alemin vy espafiol, Los alumnos sc
inferesan mucho por el estudio de las lenguas extranjeras, Se acuer-
dan de las palabras de Mijall ‘Ivinovich Kalinin: *Todo komso-
mol debe conocer alguna lengua extranjera™.

En la escuela Ni 325 hay varios circulos de alemin y de espafiol,
donde los alumnos que lo descan, aprenden la geografia y la histo-
tia, la literatura v el arte de los palses cuya lengua estudian.

En la escuela hay también circulos de conversacion, cotos y
circulos teatrales donde se cantan canciones y se representan obras de
teatro en alemdn y en espanol.

Los alumnos de espafiol celebran fiestas, consagradas a fa lu-
cha por la paz y por la liberacion nacional de los pucblos de Es-
pafta ¥ de América Latina.

Source: (Ciutat & Ronskaya, 1953, p. 39).
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Figure 5. An illustrative text for the new case of the use of the PS (end)

£
£
] TPV
_ el séptimo grado,
1 o] circulo de l‘»‘l“'m)l : .l al 08
anido el ¢ caludan los alumnos 4 s

Hoy sc ha T¢ tes, Vera Petrovnd |

— DBucnas 1ardes y ‘
1—. Sentidos. Hoy vap,.

maestrd. esponde 12 inaesira 'b% e 7 ey
_ Buenas lardes— reSPOY uestro circulo para ¢l pqy

abaio de D S
trahiaj anol los libros de lecty,,

fado en ESR  in ; :
dros. Habéis jugado a la loter,

is hacer aliora?

iuntos el plan de

‘ Habdéis con
ito varios cud
;Qué quere
. yone Pedro.

a hacer
ximo trinestre.
con casa Haliéis
v a4 otros varios Jucgos. ;
' canciones — prog '
xcursiones -— dice

descr

Juan.
tiablemos después de

— Cantemos
— Contemos nuesiras ¢ S :
. ) i
— Visitemos todos junios una fabrica )
' sade Pablo.
la visita—anade Pab o = B8 el e
Contemos cn ¢l circulo las ultimas peliculas ;.:\c \'icol.-,:"'
— - il - : .' T 2 ba
— Pedro ha hecho una excusion por el Volga —dice ! i ~—,

Oue nos cucnte ¢n cspaol 1o que ha visto!
‘QJL—;\:;\T:‘?&: L1.'t.lmkhilén pocsiu‘s espafiolas —dice  1a maz:s‘tra—-.
Propongo estudiar alguna poesia de Espronceda, el gr_az.\' poeta de-
mocrata del siglo XIX. Por ejemplo recuerdo sus Versos:

En nuestros fuertes brazos
Volemos, compaferos, Intrépidos la alcemos

Tomemos los aceros Y al mundo proclamemos:
Que la Patria nos da. Espana es libre ya.

Al grito de la Patria

— De acuerdo! — exclaman los chicos.
— Entonces — dice Vera Petrovna — vamos ahora a escribir el
plan y luego a cumplirlo.

Source: (Ciutat & Ronskaya, 1953, p. 40).

The text is clearly intended to be read analytically; in other words, its aim is
for pupils to understand the functioning of the current grammatical forms. There
is no task that would require pupils to use the content of the text in their own
speech. This is reflected in the system of exercises offered to the pupils after reading

the text:

1. Conjugate the following verbs in the PS in writing: tomar, cantar, bailar,

levantarse

2. Copy from the text the sentences where the PS is used and translate them in

writing.

3. Translate the following sentences in writing.
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It can be seen that the number of exercises proposed for the new grammar
structure (the PS in independent clauses) is very low: one introductory exercise and

three exercises after the text, the majority of which focus on translation.

The same logic is applied for the treatment of the next use of the PS — its use
in the complement subordinate clauses (Figure 6).

Figure 6. An introductory table of the use of the PS in the complement subordinate clauses

VnorpeGaenne Presente de Subjuntivo B npuaatounom
AOMNOANHTEABHOM TPELA0MeIHH

[TpHAATONHOS ADEOANHTEBHOE

|
‘ [aasioe MpeIomEeIne Coto3 | NpEAOKENnE
| e ' B
- Quiero e trabajes mejor.
" T o
e

- i . i .
Estoy contento de | que | trabajes mejor. |

.

Source: (Ciutat & Ronskaya, 1953, p. 41).

What captures our attention here is the perspective of theoretical grammar
in the introduction of various uses of the PS, rather than a functional approach
based on communicative situations that require a specific grammatical form. It is
clear that “quiero que” and “estoy contento de que” refer to entirely different com-
municative situations; however, they are grouped together in the table and appear
without distinction in the following exercises. The only reason for their integration
in the same unit is their syntactical structure: both predicates require a complement

subordinate clause with the conjunction “que”.

Below the instructive table, there is an exercise (Figure 7) which is structur-
ally identical to the introductory exercise in the previous unit.

Vol. 18(2) | Mai/Jun 2025 | e1347



10 Panchenko, Y.

Figure 7. An introductory exercise on the PS in complement subordinate clauses

'("[:i;'.'l' que visiles 1-[”]:;3]'._{” el musen -i~rln!f_-l..3w'4}7,-_ ;":1.'”1',] Qtin.
gue le mostremos puestro dibujo, que le canlemos una g, ™
cancidn. Deseo que repasemos esta regla de gramitica, §j,
gue tii mo Negues a ticmpo a clase. Es una pena que L‘f)n:é;.f‘ L
fan mal. ‘i',-._\, al leatro v sienio wucho quc mi ﬂ“]j‘:_‘l'ﬂ no "‘- .
conmigo. Pulo a i amigo que me dé el libro de [L:l.'f[]:.':

Y
cspaiolas.

{(Cyu. rpav, Chpas., § 29

-,

Source: (Ciutat & Ronskaya, 1953, p. 42).

The pupils are asked to consult the grammar reference, translate several sen-
tences into Russian, find the verbs in the PS and then explain the reason for the use
of the PS in each case. Here, the volitional predicates quiero, deseo, pido are com-
bined with the evaluative predicate siento. The aim of this exercise is clearly to help
pupils understand the PS as a part of the grammatical system of Spanish.

As in the previous unit, the introductory grammatical exercise is followed
by a text for analytical reading which contains examples of the current use of the
PS (Figure 8).

It is curious that the only predicates used here that would require the PS -
“quiero”, “propongo”, “recomiendo”, “diles” and “pido” — are volitional verbs,
and there are no evaluative verbs in this syntactic function. We believe it was as-
sumed that there was no need to include evaluative verbs because they reflect the
same use of the PS as volitional verbs due to the same syntactic structure of the
sentence. Therefore, pupils were expected to focus primarily on the syntactic con-

text rather than the communicative context of the PS.

The system of exercises which follow this text is also strongly oriented to-

ward mastering the grammatical system of Spanish:

1. Conjugate the following verbs in the PS in writing: llevar, entregar, empezar,

volar
2. Find in the text verbs in the PS; explain the use of the PS in these cases.

3. Write 5 sentences containing complement subordinate clauses, using one of

the following verbs as the predicate:

For the main clause: querer, desear, pedir, aconsejar, temer, alegrarse
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For the subordinate clause: acompanar, buscar, comprar, empezar, etc.

Figure 8. An illustrative text for the new use of the PS

Olga y sus amigas

i de séptimo grado, se¢ puso F”““'T”‘f"' Sus
- Marina Ivanova, amiga intima de
los abrigos en

Olga Popova, alumud ©
amizas decidieron ir a visitarla.
o ia ;
Olga, pregunta al grupo de alumn:
el guardarropa de la escuela.

" ;Chicas! Debemos visitar a

Se oyen gritos alegres.

— Muy bien. elos

— Quicro que le compremos flores ¥ caramelos. )

.mos todo lo que ha ocurrido en la

— Yo propongo gque le contemos lodo g
clase durante su ausencia. ’ ’ '

— Marina, vo propongo que le lleves el album de las ploneras
del cuarto grado *A”, donde ella trabaja como guia de pionercs.
Sus pioneras han reunido en ¢l magnificas fotografias. Lo agradacerd
mucha, .

— Ya lo tengo—dice Marina — ;Qué mas?

— Yo recomiendo que Nalacha le cuenie la Tuncion “El pafiuelo
rojo” gue ha visto en el teatro.

Las amigas salen de la escuela y se dirigen a casa de Olga.

La pequena Tania, del cuarto grado, que también acompaia @
las amigas de Olga, dice:

— Yo propongo que le cantemos esta
no conoce todavia, Querdis?

— Y que le bailemos , .

e ¢Y que le bailemos un nueve hajler ¢Verdad?

15 que s¢ ponct

PR aeed
Olga. ¢Qué 05 parcees

nueva cancion que ells

—se rien las
— Chicas — dice Marina E

“hic HLC daring —. o casa de una enferm: '

. P e i ma 2

Y no se baila, gQué es eso? Sin brom o se ch

) ) as. Recard; i
enlerma y conducios bien. dad que Olga estd

— Marina, diles entonces fjue

. hable
Tania, ablen

€n voz, baja— dice

&2

Source: (Ciutat & Ronskaya, 1953, p. 42).

Although Exercise 3 involves written production, no communicative context
is provided. Moreover, the predicates for both parts of the sentences are explicitly
indicated. This makes the whole exercise appear to be nothing more than an illus-
tration of a grammatical structure. Its aim is to help pupils understand that after
certain predicates the PS should be used. They are not expected to construct sen-
tences with any communicative intent.

Other uses of the PS, such as with dubitative predicates (10 creo, no pienso,
dudo, es poco probable) or in temporal subordinate clauses (after the adverb “cu-
ando”), are introduced in Lesson 8 and Lesson 9 respectively in the textbook for
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the 8th grade (Rebellon et al., 1954). However, their treatment follows the same
logic as the cases presented in the textbook for the 7th grade.

To summarize the main features of grammar teaching based on the treat-
ment of the PS in the textbooks of the first period, we can mention, firstly, that
there is a strong emphasis on theoretical aspects of grammar. The PS is introduced
deductively and, although its definition is presented through an enumeration of its
uses, some of these uses are introduced based on syntactic structure rather than
communicative meaning. In addition, the explanation of the use of the PS consist-
ently involves comparison with Russian. Nevertheless, some distribution of gram-
mar with a pedagogical aim is made: the PS of verbs with different conjugational

patterns is treated separately.

As for the exercises, they are largely similar in nature, with an abundance of
translation, theoretical analysis, and conjugation tasks. Speaking activities are ab-
sent. Moreover, texts included in the units are generally used as illustrations of how

the PS functions and do not provoke any speaking activity.

The main goal of grammar teaching was to foster pupils’ reading compe-
tence and contribute to the development of their linguistic awareness by encourag-
ing them to compare the systems of Spanish and Russian. At least as far as the
official textbooks are concerned, the goal of fostering speaking competence was
not sufficiently addressed.

THE SECOND PERIOD

By the end of the 1950s, it became evident that the results of foreign language
teaching at secondary school were not satisfactory. The main problem was declared
to be the lack of pupils’ ability to use the foreign language they had studied. This
is why, on May 27, 1961, the Council of Ministers of the USSR issued Decree No.
468 “06 yay4lIeHUH U3yYeHUs] HHOCTPaHHBIX s13bIKOB” (“On the Improvement of
Foreign Language Learning”), which placed special emphasis on the need to teach
pupils how to use a foreign language. In response, the Ministry of Education of
RSFSR ordered the development of the official program for teaching Spanish and
the publication of new textbooks. The development of oral production skills has
become one of the main goals of foreign language teaching, as reflected, in the
series of official programs for foreign languages (Ministry of Education of the
USSR, 1960, 1964) and in the specific draft program for Spanish: “IIpakTruyeckas
1leJib 3aKJKYaeTCs B TOM, YTOObI HAyYUTb YYALIMXCA CAMOCTOSITEIbHO YUTATh

HHOCTpPAHHbIE€ TEKCTbl U BECTHU 68C€Abl Ino onpe,qenéHHoﬁ TeéMaTHKe U B CBA3HU C
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npoyutaHHbiM TekcToM” (“The practical goal is to teach pupils to read foreign
texts independently and to engage in conversations on specific topics and in con-
nection with the texts they have read.”) (Academy of Pedagogical Sciences of the
USSR, 1967, p. 1). Such a shift required changes in the methods of grammar in-
struction, for example, introduction of the activities that would encourage pupils

to use grammar structures in oral production.

Let us now consider if there were any changes in the treatment of the PS

compared to the first period.

The PS is introduced in Unit 9 of the textbook for the 8th grade
(Krichevskaya & Alfonso Moran, 1969). The first thing that catches the eye is that
the unit begins with an exercise without explicit mention of the new grammatical

form or any reference to the grammar section of the textbook (Figure 9).

Figure 9. An introductory exercise on the PS of the second period

siguientes. Prestad atencién a lo

me compre und bicicleta. No e
il é.ostarme. Quiero que mi hermanc
afiola. El maestro nos prohibe que

a leccion. Mi madre nos dice

prante | : il
d de prisa. Escribirg a

ros .
de casa IS

os entre nosot

hablem . WeTeS ke
i cumiplamos los dcr: en seguida unas fotografias hechas en
g . 10 nlﬂ]]uf.‘ ath k = n .
mi amigo 'L]L;'r nwr Los ha ordenado que trabajemos en el patj,
. 2] direc -
yverano. E

}_ IO “nlpitmﬂs.
P P— . e e,

Source: (Krichevskaya & Alfonso Moran, 1969, pp. 57-58).

The pupils are asked to read and translate the sentences into Russian, alt-
hough they have not yet read any information on the PS. Only after this exercise is
a grammatical explanation of the PS provided (Figure 10).
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Figure 10. Grammatical explanation for the PS

e~ pApren ded! ~——————"
HOrO IJ[JE,‘.L-’I-:).m'uun BHPAKAET BOI0, Hela.
paspeuictiie, 2anpeienie, comueie,

TO 1 MPHAATOTHOM A0MOAMH.

Al

{ g

{ Ectil raarod raas

aaune, II]WO\‘L'G)'.

" pagocts, yaupselte it T A
pai )

{
{ sme, NPHER !c
{ 5
) COOCT, ) . . . ) o
:‘m_mm_“ [peLtoNCIil '\-uo?pv(ni[erf:}l coCABrATEALHOE HAKAOHE- |}
{ Y Modo Subjuntivo ects nacronmee y }
§

¢

[}

. Modo Subjuntivo.

Hie
! HOCKOQILRD HPOHJ(‘,'LIHI.'X BpeMet.

f Presente de Subjuntivo oGpasycrca oT ccropul 1-ro dia e, g, .
:* Presente de Indicativo nyTes npiGanieinia caelyounx oKoa#if;
{ | enpawenue: 11 u Il cnpaxcenus: )
i i
4 .6 -a
J
3 -cs -as
! - -a
é =€Mmos =dMmos ¢
-¢is -dis {
)]
k -cn -an E
!

Source: (Krichevskaya & Alfonso Moran, 1969, p. 58).

Although it is not clearly indicated how the teacher was supposed to work
with this exercise and the subsequent grammar rule, it seems to us that the order
in which they appear in the textbook reflects the inductive approach: first, pupils
are expected to guess what the new grammatical form means, and only afterwards
do they encounter the rule. However, sometimes rules are provided to pupils ex-

plicitly, as in the case of stem-changing verbs.

As for the definition proposed for the Subjunctive Mood, it is based on an

enumeration of its uses and its position in the subordinate clause of the sentence
(Figure 10):

If the verb of the main clause expresses will, desire, order, request, permis-

sion, prohibition, doubt, advice, joy, surprise etc., in the subordinate clause the
Subjunctive Mood should be used. The Subjunctive Mood has the present tense

and various past tenses.

This definition can be qualified as functional, although some theoretical in-
formation about the place of the Subjunctive Mood within the verbal system of
Spanish is also provided. In contrast to the first period, no Russian equivalent is
given for the PS. Pupils are presented only with a paradigm of the PS for both the
verbs of the first conjugation and those of the second and third conjugation. Alt-
hough all three conjugation types are unified in one table, the cases of irregular and

stem-changing verbs are treated separately in the corresponding units, e.g. stem-
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changing verbs are covered in Unit 10, the verbs ser and ver in Unit 11, the verb ir
in Unit 14, etc.

The first use of the PS introduced in the textbook is the same as in the first
period (use after volitional verbs), however here we observe an important differ-
ence. While in the first period the volitional and evaluative verbs requiring the PS
were treated together in the same unit, in the second period they are presented as
separate cases (Unit 9 and Unit 10, respectively). This distinction can also be ex-

plained by the growing communicative orientation of foreign language teaching.

Following the definition, there is a system of exercises related to the for-
mation of the PS (Figure 11-12).

Figure 11. A system of exercises for the PS (beginning)

9 fead la conjugaciin de tos verbos:

Presente de Subfuntive

1omar comer escribir
que  yo tome coma esgriba
que 1o fomes COTIAS es-:r_ihns
que €l tome coma es::nlba
que  Dosotros tomemas COMAImos estn‘bamus
gue vosolros toméls comais escribidls
gue elos fomen tonian eseriban J

3. Nembrad fos verbos en Presente de Subjuntivo en las oraciones
del ejercicio 1. Decid en qué persona y nimero estdn,

4. Conjugad fos verbos de lfas expresiones siguientes en Presente de
Subfuntivo:
formar un circule lécnice; esperar a Pedro; describir un gra-
bado; cumplir los deberes de casa; recoger trofeos de guerra.

%]

Source: (Krichevskaya & Alfonso Moran, 1969, p. 58).

It is interesting that in Exercise 2, the forms of the PS are given with the
conjunction gue. This could serve not only as an indication of the place of the PS
in a sentence but also as a mnemonic technique to remind pupils that the PS should

be used after gue.

Exercise 3 focuses on students’ ability to recognize the PS forms of verbs and
is similar to the exercises from the first period.
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One of the important differences compared to the first period can be seen in
Exercise 4, where pupils are asked to conjugate not isolated verbs, but meaningful
phrases in the PS. This technique not only helps pupils automatize the formation
of the PS but also demonstrates connections between words within syntagms,

which is essential for speech production.

Figure 12. A system of exercises for the PS (end)

aue eseriba blen (a i, g él, a ella, a
llos, ustedes),

El maeslr'o‘ de historia nog recotttlenda que yvisit... los
se0s ¥ GKPOSICIOFCS. Mi amigo me aconseja que to‘mm 'lrti*m'l-
el clreulo d.e quimica. Yo pide a mi hermang may"t.llr p‘uc I;:
ltev... consigo al estadio. Na ngg permiten que pase : hasta
;ﬂu;r tﬂIJ:dE. Le deci:nq& que ayud... a su amigo a tr;;;iuci; of
J'\rﬁ; Se;:;drc prol.nhe 'a st hijo que se bafi.., todo el dixen

o- 1 que mi amigo ingres... en el Komsomol. El guia
de pianeros les ordena que se reun... en la sala. Quiera que me
mand... al tampamento de pioneros el verano que viene, Pro-
pongo & mis compaiieros que organic... una velada,

1. Llegid del efercicio 6 y escribid tos v Spu:
sz emplea el Modo Sugjanrmol. 08 verhos después de las cuales

8. Terminad las eraciones sigus i
Quientes scgtin voestro par -
HERY YCHAMPERWO ) o parecer (na ea

Q;:eremos_ que .., El profesor me pide que ... Tl padre
no le aconseja a sy hijo que ... Deseo que ... Los mayores

nos recomiendan que ... Le permiten que ... Qs ardenan que
) ]
-+« No te prohiben que ... Me dicen que ...

Source: (Krichevskaya & Alfonso Moran, 1969, p. 59).

Exercise 5 continues this logic on the level of sentences. Pupils are asked to

“say the sentence for every person in singular and in plural”.

Exercise 6 concludes this group of tasks related to the automatization of PS
formation. Besides, this exercise introduces some new verbs which require the use
of the Subjunctive Mood. These verbs are meant to be identified by the pupils

themselves in Exercise 7.

In the final exercise of this series, Exercise 8, pupils are asked to complete
the sentences using given predicates in the main clause. These predicates are ex-
pressed by verbs from Exercises 6 and 7. No verb is suggested for the subordinate

clause, so pupils have more freedom in composing their sentences than they did

during the first period.
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It is clear that the exercises of this series are interconnected and presented in
a logical progression, beginning with recognition of the grammatical form, moving
through automatization exercises, and ending with a task involving relatively free
speech production. Besides, some exercises (at least Exercises 2, 3 and 5) are in-
tended to be performed orally and not in writing, which was the predominant for-

mat of exercises during the first period.

Looking at other units related to the PS, we find a certain variety of types of
exercises. For example, in Unit 10, Exercise 2, pupils are asked to construct sen-
tences combining different fragments (Figure 13). The appearance of such exercises

is a clear sign of a shift in grammar teaching towards more practical language use.

Figure 13. Exercise on combining fragments of the sentence

2 Componed oraciones, empleando las palabros dz eody colymna

Te piden que digas la radio

Te proponemos que lo hagan lan tlarde

Les aconsejamos | que oigamos mis pronto

E}s probiben que se ponga la verdad

Nos permiten que tenpas suerte el rorro

Te deseamos que vengils en este trabajo

Source: (Krichevskaya & Alfonso Moran, 1969, p. 60).

However, not every case of the use of PS is treated with such a large number
of exercises. For example, evaluative predicates are given only one exercise (Unit
10, Ex. 4), in which pupils are asked to read the sentences and compose their own

using the provided ones as an example (Figure 14).

Figure 14. Exercise on the use of the PS in evaluative predicates.

4. Leed las oraciones siguientes: componed oraciones parecidas cot
los verbos en negrilla:
Me alegro de que vengas a mi casa esta tarde. Tiene
mledo de que llueva y no pueda ir a pascar. Ustoy contento
de que mi amigo reciba buenas notas. Esperamos que ternines

el trabajo rapidamente.

Source: (Krichevskaya & Alfonso Moran, 1969, p. 67).

Vol. 18(2) | Mai/Jun 2025 | e1347



18 Panchenko, Y.

The subordinate clauses with the conjunctions para que, con el fin de que,
a fin de que (Unit 16) are accompanied by only two exercises: one that asks pupils
to determine the type of clause (Ex. 1, Figure 15), and another that asks them to
construct a complex sentence from two simple clauses (Ex. 9, Figure 16). No com-
municative task is proposed. We assume this can be explained by differentiated
treatment of various uses of the PS due to the limited number of class hours: some
uses (e.g. after volitional predicates) were studied in detail, whereas others were
merely introduced for recognition without expecting pupils to actively produce

them.

Figure 15. Exercise on determination of the type of clause

1. Leed las oraciones sigufentes y delerminad (onpeceuume) el lipo
de la oracidn subordinada (npudamenoce):

Yo vendré a {u casa para que me ayudes. Hemos preparado
un concierlo nuevo para que nuestra velada pase bien. Para
que se fortalezca la paz, hace falta Juchar por clla. Con el fin
de que nuestros hockeistas sean los campecones del mundo en el
futuro, deben entrenarse mucho, Explicame vsta regla para que
yo pueda cumplir el ejercicio

Source: (Krichevskaya & Alfonso Moran, 1969, p. 104).

Figure 16. Exercise on building complex sentences out of two simple ones

9. Componed de dos oraciones dadas una oracion compuesta subor-
dinada de fin (croxcronoduusnennoe yesu), poniendo el segunda
verbo en la forma necesaria: )

Los obreros trabajan mucho. Nuestra industria se desarro-
11a bien.

Los médicos me recomiendan practicar algiin deporte. Forta-
lezco mi salud.

Hemos preparado unos madelos de aviones muy interesantes.
Nuestra escuela ocupa el primer lugar en las competiciones de
aviomodelistas.

Hemos llamado al médico. E!l ve a nuestro hermano enfermo,

Voy a casa de mi amigo. Me ayuda a traducir el texto.

Yo llamo por teléfono a mi amigo. Vendrd pronto.

a7

Source: (Krichevskaya & Alfonso Moran, 1969, p. 107).
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As for the exercises on translation from Russian to Spanish, they do appear
in the textbook, however they cannot be considered the predominant type of exer-
cises and often conclude other series of tasks.

In the textbook of the second period, we observe for the first time dialogues
which illustrate the functioning of the grammatical form in specific communicative

situations. For example, in Unit 10 there is a dialogue full of sentences with the PS
(Figure 17).

Figure 17. A dialogue including the PS

Nuestro consejo de redaccion

— Hoy celebramos la primera reunién del nuevo consejo de
redaccion—dice la maestra. Tenemos que decidir de qué vamos a
escribir en nuestro periédico y cuintas veces al mes lo publicare-
mos. ¢Quien quiere proponer algo?

— Yo creo que en el perigdice tenemos que gseribir sobre lo
siguiente: en los articulos de fondo—sobre las fechas memorables
de nuestro pais e internacionales y sobre los &xitos de nuestra Pa-
tria en la construccion del comunismao.

— Yo propongo que escribamos tamhién sobre la vida de nues-
tra escuela y de la amistad con los es.culares_de otros p.aISE? ¥
que publiguemos en al las cartas de nucstras'amgu_s exlranjeros. 1

— Yo pido la palabra. Les chicos lambien quieren que en e
periddico escribamos sobre los éxitos de la fécnica y ‘1a clencia
y sobre los diferentes lendmencs de la naturalera, cogides de las
beric‘:dicos y revistas de nuestro p;is. N 1

— ¢Y habrid en nuestro periddico sitio para el humo_r y las ca-
ricaturas? Petrov puede llevar esta parte, ¢ sabe dibujar muy
bien, adernds a €l le gustan much?. los chistes}l R

— Me gusta que vosolros habeis ::omprcn_mdo t':!e:.n as iareas
del pericdico mural. En cuanto al 1ituFo gquc-pe:_ns.:ns? e

— Yo creo que zhora lo podemos titular Ll joven comunista”,
porque shora casi todos somos miembros 'del }1\01{?1501::?1: e

— 4Todos estin de acucrdo con este tztulo.l'l::mlu. ,_Cara:.t.d:qm.-
ces al mes lo publicaremes y ¢omo vamos 4 dividir los deberes Jda
ceda miembro de la redaccion? L N

— Qué os parece como responsable de la redaceion del perio-
dico lvanov?

&1

Source: (Krichevskaya & Alfonso Moran, 1969, p. 61).

The assignment preceding the dialogue is formulated as: “Read the text pay-
ing attention to the new forms”, which suggests that such dialogues serve a dual
purpose — illustrating the new grammar and providing a thematic context for build-
ing a conversation afterwards. Such dialogues are followed by exercises where pu-
pils are asked to perform a conversation within a certain communicative situation

(Figure 18). The content of this situation is related to that of the previous dialogue,
but it is not identical.
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Figure 18. A communicative exercise based on the dialogue

6. Representad unas escenas:

1) Usted pide a su hermana mayor que le ayuce a dibajar
el titulo del periédico. Su hermana le hace unas precuntas en
cuanto a vuestro periodico mural.

2) Imaginese que esta usted delante de un periddico rural
escrito en ruso. A Ud. se acerca un chico que no sabe leer en
ruso. Le interesa de qué se trata en los articulos, como los ha-
béis preparado, etc.

Source: (Krichevskaya & Alfonso Moran, 1969, p. 62).

To conclude our analysis of the treatment of the PS in the second period, we
can affirm that, compared to the first period, grammatical competence began to be
developed in a much more systematic and communicatively oriented way. Greater
attention was paid to the use of grammatical structure in speech rather than to their
theoretical conceptualization. This is why new grammatical structures were intro-
duced inductively and according to the principle of functionality, which treats sep-
arately the uses of a certain grammatical structure corresponding to different com-

municative situations.

Secondly, the textbooks contain a more developed and diversified system of
exercises. Even though the official program for Spanish in secondary schools clas-
sified the PS as grammar material intended for listening and reading comprehension
(Academy of Pedagogical Sciences of the USSR, 1967), speaking tasks also began
to appear. Moreover, the number of translation exercises related to the grammati-
cal structure is low, and all the assignments are formulated in Spanish, which marks
a reduction of reliance on Russian in teaching grammar. In general, the exercises
are logically connected to one another, although the system of exercises for com-

municative grammar teaching does not yet seem to be fully developed.

On the other hand, despite the shift toward a more communicative approach
in the second period, most assignments are still formulated from the linguistic per-
spective and the number of speaking activities remain quite limited. Although the
texts for reading included in the units contain new grammatical structures, they are
not accompanied by activities that would require pupils to actively use those struc-
tures. Nevertheless, the second period in the teaching of Spanish grammar can be

characterized as significantly more progressive than the first.
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THE THIRD PERIOD

The third period in teaching of Spanish began in 1980, following the publication
of the new official curriculum and updated programs for secondary schools. The
new program changed the starting year for studying foreign languages from the Sth
to the 4™ grade, which required the publication of a new series of textbooks of
foreign languages. This new series was intended to meet the demands of contem-
porary society and to incorporate the achievements of Soviet foreign language di-
dactics.

The program for foreign languages declared the main goal of language learn-
ing at school as the development of pupils’ ability to use the foreign language in
practice: “B cpenHeil 001ieobpa3oBaTeJbHOM IIKOJIe 3aK/a/JblBaeTCsd OCHOBA

»

MPAaKTHUYECKOT0 BJIaJ€HUsI MHOCTPAHHBIM A3bIKOM ydaiuumucs.” (“In secondary
school the foundation for pupil’s practical use of a foreign language is laid.”) (Min-
istry of Education of the USSR, 1980), and the utmost importance was given to
speaking competence: “Y4e6GHbIN MPOILECC TOKEH CTPOUTHCS HA YCTHOM OCHOBe.”
(“The educational process should be built on the basis of speaking”) (Ministry of

Education of the USSR, 1980).

The authors of the textbooks from this period divided the use of the PS into
cases for active use and for passive comprehension: “YacTb rpaMmMaTH4eCcKOro
MmaTepuasia - Presente u Imperfecto de Subjuntivo B mnpugaToYHBbIX
JIOTIOJTHUTEJIbHBIX W MOJJIeXKAI[HbIX — Yydallhecs OCBaMBAalT HE TOJIBKO

”»

pelenTUBHO, HO U YIIOTPEBJIAIOT B y4e6HOM pa3roBope.” (“A part of the grammar
material - Presente and Imperfecto de Subjuntivo in complement and subject
clauses — is learned not only receptively but also used in conversation. These forms
are necessary for pupils to express their personal attitude.”) (Belousova & Solov-

tsova, 1985b, p. 7).

In this period, the PS is introduced in Lesson 2 of the textbook for the 9th
grade (Belousova & Solovtsova, 1985a). However, it is preceded by exercises on
Affirmative and Negative Imperative (Figure 19-20). The teacher’s book states:
“06bsacHAs obpa3oBaHue Presente de Subjuntivo, yauTesnio cienyeT npeaioKUTh

»

y4alMMmcsi BCIOMHUThL o6pa3oBaHue Imperativo Negativo.” (“When explaining
the formation of the PS, the teacher should ask the pupils to recall the formation

of the Negative Imperative.”) (Belousova & Solovtsova, 1985b, p. 13).
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Figure 19. A preliminary exercise on the Affirmative Imperative

+ 7, Pide a tu vecino que haga w100 on exeaan) lo sigulente,

~ {Hablar} mas bajo. (Leer) ¢l texto desde ¢l principio. (Eseri-
bir) un articulo pata vuesiro periddica mural. {Repelir) su pre-
gunta una vez mas. (Darte) su lapiz. {Levantarse) mas temprano,
flavarse) con agua frfa v (hacer) gimnasia. {Acostumbrarse)
a pensar amles de hacer algo. (Tener cuidado} cuando atraviesa
la calle, fl?-:cir} su opinion y (explicar) su punto de vista. (Ir)y a4 la
escuela més temprano. (Venirl a casa a las siele, (Poner) sobre
la mesa las flores que ha iraido.

Source: (Belousova & Solovtsova, 19853, p. 5).

Figure 20. A preliminary exercise on the Negative Imperative

* & Pile a tu vecinge gue no haga lo siguiente usando e modelo dado.

Modefo: No (legar) al cine antes de las cinca.
No llegues al cine antes de las cineo,
No (discutir) este problema.
No discutas esle problema,
No frantestar) sin pensar,
No contestes sin pensar,

No fabrir) la ventana. No (decir, ti) nada de ¢so. No (hacer.
19} por favor. No {venir} a tu casa, porgue estaris todo el dia en la
Bidlioteca, No {irse) tan pronde. No (salir) a la calle sin abrigo. No
i:IJUrleir.-ej coma un ninie mal educado. N (explicarte) su conducta.
o tdescubrir) ese scereto. No {sentarse) en Trende de tio No
{quedarse) anqui durante el dia,

Source: (Belousova & Solovtsova, 198543, p. 5).

After the revision of the Imperative, the PS is introduced. In the introductory
exercise (Ex. 7, Figure 21) pupils are asked to read and compare pairs of complex
sentences that differ only in the mood of the predicate in the subordinate clause.

They are then expected to explain in Russian the difference between the predicate
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in the Presente de Indicativo (P1, hereafter) and the Presente de Subjuntivo. This

constitutes a purely inductive method of introducing grammatical structure.

Figure 21. An introductory exercise on the PS

T Lie Jﬁ_s frases siguicnics y compara las formas verbales en negrilla, ¢Cudl
ts la dilerencin entre ellas en la forma ¥ el signilicado? LYlo en ruso,

~duan dice que termina de leer ¢ libro que le ha dado Lola. Juan
dlm.q“‘? termine de leer el libro que me ha dade Lola, Maria me
tstribe que Juan hace los debores mejor que nadie. Maria escribe
Que Juan haga los deberes mejor que nadie. Olga dice por teléfono

las entradas. Qlga dice por telgf,

« Podro nos compra ) ] cfong |
?’ﬁ-tlr!:tnus compre las enlradas. _F'-:-dm dice que .qu_m escribe Ea;}“
i '-':uf- amigos cubanos. Pedro dice que Juan escriba cartye ; J‘E'

- _J&
amigos cubanos.

Source: (Belousova & Solovtsova, 1985a, p. 7-8).

After listening to the pupils’ hypotheses, the teacher tells the name of the
tense (the PS) and explains that it is used to express a desired or probable action
that refers to the present or the future, when the action of the main clause is ex-
pressed by a verb in the Presente de Indicativo, the Pretérito Perfecto de Indicativo,
or the Imperative. Compared to the explanations provided in the previous two pe-
riods, this one is much more precise and limited to a single case of PS usage. It also
focuses on the use of the PS rather than its place within the grammatical system of
Spanish.

However, the first case of the PS use presented in the textbook is slightly
different from those in the first and second periods. Although it also deals with the
expression of will and volitional predicate, it is limited to the verbs decir and
escribir, both of which can be followed by the PI, as well as by the PS. As a result,
the distinction between the Indicative and Subjunctive Mood becomes clearer.

In the third period, regular verbs of all conjugation groups are introduced
in the same unit. However, along with explaining the formation of the PS for the
regular verbs of the first conjugation, it is also recommended to explain the pecu-

liarities of PS formation for stem-changing verbs, using hacer as an example.

The same inductive approach is applied to other uses of the PS in the fol-
lowing units. For example, in Exercise 9 of Lesson 6, pupils are asked to compare
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sentences with verbs of thought creer, saber, and pensar in both affirmative and
negative forms, and to come up with the rule which governs the use of the Indica-
tive and the Subjunctive Moods in such cases (Figure 22). This represents a signif-
icant change from the second period, in which pupils were still frequently provided
with explicit rules concerning new grammatical structures.

Figure 22. Introduction of the new grammatical rule

@ Lee las frases Hjandote em los verbos en negrilla. Comparg Ia

" verbales y piensa €n qué caso y por que se emplea el modo '"dkﬂi'i O,
Subjuntiva, ¥g :,t
Creo que Pedro lo sabe. Na creo que Pedro lo sepa, Pie

mafiana hace bucn tiempo, No pienso que mafang ha Nso T
tiempo, Greemos que tu tienes razén. No creemos qu ga h“[ﬂl
razon. 3 te”Eﬂ;

F'ECCION No
Source: (Belousova & Solovtsova, 19853, p. 20).

As in the second period, the different uses of the PS are distinguished pri-
marily on functional grounds. For example, evaluative verbs are not grouped to-
gether with volitional verbs but are treated separately. In the assignment of the
Exercise 8 of Unit 8, which serves as the introductory activity, pupils are specifically
asked to pay attention to the meaning of the verbs in bold (Figure 23).

Figure 23. Treatment of evaluative predicates

N [ijandote €0 la forma de 10S verbg,

4 de comprenderlas, na depende del sentig,

5 Lec las frases, tral adas. Ten €n cucnta gue su fort

en las ofaciones subordin
de los verbos en negeilla.

i -ali wstra escuela juegy
“(ta semana ¢l equipo de _\uhhol de nues a escueid jucgs
mnrvslt cquipo de la escuela veand. Dudal“flil'sdil:_ltngii E:clmlgcjn {g_l,:;;
triunfar como la altima vez. f\‘uvslru1 ijltr:nt‘in:)pran-:‘) ACoMSeIn due
toepues de los encuentros nos acostenmo: ! v (
llj::;{‘;lz'rtm-.dlhhlm alegramos de¢ gue nuestro u:[:u‘pu p_;,llrtunpt:'nc;]nﬂllas
campeticiones la semana que viene. Lamentamos mu'-. ‘:n que : “f_".‘
mejor voleibolista no pueda tomar parte ¢n ellas porque esta
enfermo. Tememaos que tenga pulinonia.

Source: (Belousova & Solovtsova, 1985a, p. 26).

The introductory exercises aimed at understanding the meaning of the new
forms are followed by exercises on the differentiation between the PI and the PS.

The same sequence can also be observed in other cases of the usage of the PS (Figure
24-25).
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Figure 24. Exercise on differentiation between Pl and PS in volitional predicates

_ das enlre parénfesis, la forma
. ¢ las formas del verbo, da .
8. Lscoge o has escogide esa Torma.

Core
: . : t"i"’.n‘
diente. Explica en raso, por que

oS pn‘pﬂrmm}i I]:ﬂ';} E] \'H]Hl‘.!ﬂ l]l.'ﬂf_l’.‘ﬂl‘]:_l a la 'l'illil dt" Toe
jiwenes cubanos. Nuestra maesira Nina Nikolidevna nos dice m;

{nos reuninios, Nos reunanos) despucs de las clases en el Eﬂhin.-_-i_',

de literatura. Muchos alumnos de nuestra clase van a recitar Versy,
de poelas cubanos. Nina Nikoldevna nos n:u:u_mi}‘miﬂ que | Hprr,:
demos, aprendamos) los versos de Nicolids Guillén. Ella nos acg,.
seja que (ayudamos, ayudemos) a los alumnos del octavo gryy,
a adornar ¢l salon de aclos. Nina Nikoladvna nos dice que (invits.
mos, invilemos) a nuestros amigos de la escuela vecina.

Source: (Belousova & Solovtsova, 198543, p. 8).

Figure 25. Exercise on differentiation between Pl and PS in evaluative predicates

9, Piensa y escoge la forma correspandicnte de las que se dan entre parentesis, ‘
fijate en el significado de los verbos en negrilla y recuérdalo.

Dudamos quc (vuelves, vuelvas) a liempo. Tememos que
mafiana (hace, haga) mal tiempo y ¢l avién no (sale, salga).
Nos alegramos de que tus amigos (se quedan, se queden) con
nosotros y (conocen, conozcan) nuestra ciudad. Lamentamos que
no (tenemos, tengamos) la posibilidad para esperarte en el acro-
puerlo.

Source: (Belousova & Solovtsova, 198543, p. 26).

As in the second period, the texts that follow grammatical exercises some-
times contain the new grammatical structure, but illustrating the use of that struc-
ture does not appear to be their main goal. We did not find many sentences con-
taining the PS in the texts of the corresponding units. These texts are intended to
be read synthetically, that is with primary attention to their content, as suggested

by the questions that follow them.

The speaking activities proposed to pupils in the textbook of the third period
are more genuinely communicative than those of the second period. Their assign-
ments reflect real-life situations. For example, in the assignment for Exercise 7 in
Lesson 4, pupils are asked to imagine that they are seeing off a friend who is about
to travel for the autumn holidays, and to say something to them using one of the

phrases with the PS (Figure 26).
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Figure 26. Exercise on the use of the studied case of the PS in a communicative situation

7. Imaginate que te despides de tu(-s) amigo(-s) que va(—t_l)_ dec viaje en las
vacaciones de ofofio. ¢Qué le(-s) pucdes decir? Utiliza el inicio de las frases
siguicntes:

Quiero que ...

Te (Os) aconscjo que ...
Deseo que ...

Te (Os) recomiendo que ...
Te (Os) pido que ...

Source: (Belousova & Solovtsova, 19853, p. 14).

In the teacher’s book, it is suggested to change the person and the number
of pupils whom a request, advice or a recommendation are addressed to. There is
also a recommendation to maximize student participation and to encourage the
extensive use of relevant vocabulary within the given communicative context. This
suggests that in the third period the concept of a communicative situation had ac-
quired significant importance, and that practical language use was increasingly

mastered through interaction in Spanish within such contexts.

Even exercises aimed at the automatization of grammatical structures with
predetermined content are formulated in a communicative manner, rather than in
terms of sentence structure, as was the case in the first or the second periods. Con-
sider, for example, Exercise 7 from Lesson 6 (Figure 27). Pupils are explicitly asked
to perform a communicative act — to express a desire, a possibility, or a necessity
using the given sentence openings. They are also provided with a model that
demonstrates how the PS should be used. Although this exercise is somewhat me-
chanical in nature, this type of instruction helps the pupils associate the use of the

PS with a communicative goal that must be achieved.

Figure 27. Exercise on the automatization of the new case of the use of the PS

7. Expresa tu deseo, la posibilidad o la necesidad segin el modelo. Puedes
consgltar el Apéndice gramatical si lo necesitas.
Modelo: Pablo tiene razon. Quiero que Pablo tenga razon.
Es posible que Pablo tenga razon. Es necesario que
Pablo tenga razon.
Todos lo saben. Mafana hara buen tiempo. Mi Itx-r|}1j|t111|\'Lu*nc
# tiempo. Los alumnos saben bien esta regla. Los nmiflos hacen
este ejercicio. Mi madre esta bien. Es verdad.

Source: (Belousova & Solovtsova, 198543, p. 19).
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One novel aspect of the textbook is the inclusion of questions that incorpo-
rate the PS, prompting pupils to respond using the PS while discussing their per-
sonal experiences. In the corresponding units of the textbooks of the previous pe-

riods, no such questions were posed to encourage pupils to actively use the PS (Fig-
ure 28).

Figure 28. Questions for the pupils to use the PS in the speech

7. Contesta a las pregunias:

N

¢Quieres que hablemos mucho en ¢l t‘:f]):!ﬁol durante |, clacas
¢De qué quicres que hablemos hoy? ¢Qué problemas quiereg
discutamos hoy? ¢Queréis que hablemos de la proteccion de"‘e

naturaleza® ¢Quicres que recordemos la historia de Améri!a
Latina? ¢Necesitas (es necesario) que te ayude algin Cﬂﬂlpaﬁca

ro a aprender ¢l espafol? ¢Te recomienda la bibliotecaria que leas
leyendas sobre los mayas y aztecas? ¢Qué te parece, ¢es pgsjb?”
que puedas dominar dos o tres lenguas? ¢

LI |

w4~ an la forma de los ¥etha,

Source: (Belousova & Solovtsova, 19853, p. 26).

Compared to the previous periods, the textbook also includes activities for
pair work. Through these exercises, pupils learn basic dialogical exchanges and

become able to use the PS in dialogical speech (Figure 29).

Figure 29. Exercise for pair work

8. Contesta a las pregunias de tu vecino segan el modelo. i
Modelo: ¢De qué fe alegras? — Me alegro de que ten

posibilidad de hacer un viaje a Leningrade d 4mg,
vacaciones de invierno. Urap ® ,’e
2

De qué te zlegras? L g !

¢ juc te alegras? ¢De qué te asombras? :p

miedo? Qué to - adrocd =¥ onih g SFC qua
edo? ¢Qué te prohiben tus padres? ¢Y qué fo purrru't;_»?,;‘t tlpnh

Source: (Belousova & Solovtsova, 1985a, p. 32).

Dialogical speech is presented much more frequently in the textbook of this
period. For example, in Exercise 2 from Lesson 5, it appears the dialogue “Visita a
un terapeuta”, although it does not include any verbs in the PS. Nevertheless, in
the following Exercise 3, pupils are asked to retell the content of this dialogue using
the PS (Figure 30). This reflects the orientation of the teaching of the PS toward
practical use. Finally, in Exercise 4, pupils are asked to imagine the communicative
situation of a visit to the doctor and tell the mother the doctor’s recommendations
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(Figure 30). This exercise is supported by the initial parts of some sentences that
include the PS and can be used in their speech.

Figure 30. Exercises based on a dialogue and which include the PS

3. Cuenta ¢l contenido del didlogo en forma monologada. Fijate no sdlo en el

contenido sino también en la forma verbal.
has ido a ver al médico. Cuenta 2 tu madre

ha recomendado. Puedes usar los inkios‘
ion en la forma correcta del verbo:

4. Imaginate que estas enfermo(-2) ¥
1o que te ha dicho ¢l médico y lo que te
de las frases siguientes, fijando tu atenc

El médico me ha dicho que (quitarse la car'n&?a) "ﬁzrﬁ’a",ﬁﬂgng;,l
Me ha pedido que (sacar) la lengua y ... . EI medico fI0 (5o inas
dado que (quedarse) en casa. Después de recelafe (45 T o g0
Necesarias me ha dicho que las (tomar) ... ehé exigido que
también que (guardar) cama ... . El médico "‘ﬁ'bido duc (salir)
(acostarse y levantarse) a tiempo. EI me ha prot

ne i is amigos.
cuando hace viento. Me ha permitido que me (visitar) m ) N

Source: (Belousova & Solovtsova, 198543, p. 15).

In summary, the teaching method for Spanish grammar during the third pe-
riod adopts a clear communicative orientation. The main focus is placed on the
practical use of grammar rather than its theoretical analysis. Grammar rules are
introduced inductively, and pupils are expected to formulate hypotheses about the
meaning of new grammatical structures and to reflect on their formation and func-
tion. Each use of the PS is often accompanied by a large number of exercises, ar-
ranged in a logical sequence that forms a coherent system. The types of exercises
are quite diverse, and there are communicative tasks that encourage pupils to use
the PS in specific real-life communicative situations. Furthermore, pair activities
are introduced, giving pupils the opportunity to apply new grammatical structures
in basic dialogical interaction.

However, despite the presence of dialogues in the textbook, their appear-
ance is relatively sporadic and there remains a lack of sustained dialogical activities
that require the use of the new grammatical structures. Additionally, not every case
of the use of the PS is supported by communicative activities.

DISCUSSION

The results of the analysis for each period are shown in Table 1, from which it
becomes clear that the treatment of the PS varies from period to period reflecting
the shift in methodological principles underpinning each of them.
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Table 1. The evolution of grammar teaching across the three periods (the case of the PS)

The first period The second period The third period

Mixed, leaning towards

inductive Inductive

Method of introduction  Deductive

Focused mainly on the Mixed: mainly func-

Definition tional, but grammatical Functional
grammar system
for some cases
Contextualized gap-fill-
Gap-filling, mechanical Gap-filling, pattern ing, dialogues and pair
drills, grammar-focused  drills, sentence trans- activities, question-and-
Types of exercises sentence analysis, formation, translation, answer exercises, trans-
translation, sentence sentence production, formation and expan-
construction. short dialogues. sion, oral practice exer-
cises.
. o Present; limited com- Present; focused on
Speaking activities Absent S L
municative intent real-life situations.

Reduced, mostly limited
to grammatical explana-  Minimal to none
tions

Extensive (comparative

Eeaas et and translation-based)

The teaching of the PS during the first period aligns with the conscientious-
comparative paradigm prevalent during the Stalinist era (1947-1955). Given that
the main instructional goal was to foster pupils’ reading competence, the absence
of speaking activities seems logical. The deductive method of introducing the PS,
combined with the definition of the PS based on its place in the grammatical system
of Spanish, as well as the theoretical analysis in exercises reflects the emphasis
placed on understanding the verbal system of Spanish and its comparison with

Russian.

In contrast, the second period (1961-1979) reveals a shift toward more prac-
tical language use. The PS is introduced predominantly in an inductive manner.
There is a notable reduction in exercises related to pure theory, a diversification of
language exercises and the emergence of activities which encourage pupils to use
the Present Subjunctive in contexts close to real-life situations. These developments
reflect an increasing awareness of the teaching community of the communicative
nature of language teaching. This is a clear shift from the conscientious-compara-
tive paradigm in teaching of Spanish to the conscientious-practical one. The latter
emphasizes understanding grammatical principles for their subsequent application
to the spoken production. The reduction of the use of Russian also indicates a shift
towards more communicative teaching. Nevertheless, it would be premature to de-
scribe this period as fully communicative, as speaking activities are rare and their

communicative intent, while present, is limited.
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The third period (1980-1991) marks a significant departure from the first
and the second periods and can be considered as a period when the communicative
approach began to flourish. The introduction of the PS is conducted in a fully in-
ductive manner, and its definition is based on the functioning of the PS in commu-
nication. Textbooks of this period include exercises that foster pupils’ speaking
activity. Furthermore, some exercises are supposed to be carried out with the part-
ner. Such attention towards a dialogical speech appears for the first time. Although
there were dialogues consisting of sentences which included the PS in the textbooks
for the second period, it would not be an exaggeration to say that the fostering of
dialogical competence did not go any further. In contrast, the dialogical form of
speaking activity is much more present in the third period, since even grammar-
focused tasks are often formulated within imagined situations of real communica-
tion, thereby encouraging productive use of the PS. The absence of translation ex-

ercises further enhances the communicative nature of the textbooks.

This evolution from communicative-conscientious paradigm, through com-
municative-practical stage, to the communicative approach mirrors developments
observed at the university level (Novoselova et al., 2022). This reflects broader
processes in Soviet foreign language education. Moreover, some authors of the
textbooks for secondary school were employed at the same time at the institutions
of higher education, facilitating a transfer of methodological ideas across levels.
Furthermore, similar methodological shifts have been documented in the teaching
of other foreign languages in the Soviet secondary school, underscoring the dy-
namic nature of the foreign language education in the USSR (Mirolyubov, 2002).

However, the present study has certain limitations. It focuses exclusively on
the PS, which is introduced in the higher grades of secondary education. While this
delimitation facilitates the observation of the treatment of newly introduced gram-
mar forms across time, the volume of information related to such forms is limited.
On the other hand, more frequent grammar structures, such as the tenses of the
Indicative Mood, appear in the textbooks for different grades and thus are sup-
ported by a more extensive system of exercises. A comparative analysis of such
forms could provide a more precise picture of the evolution of the teaching of Span-
ish grammar in the Soviet secondary school.
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CONCLUSIONS

Our analysis has shown that throughout the Soviet era the teaching of Spanish
grammar in the Soviet secondary schools shifted from the application of the con-
scientious-comparative paradigm, through the conscientious-practical paradigm,
to the implementation of the communicative approach.

As demonstrated by the case of the Present Subjunctive, during the first pe-
riod (1947-19535) the teaching focused on conveying linguistic knowledge related
to this verbal tense and its main goal was to make pupils able to identify it in writ-
ten texts and translate it into Russian. During the second period (1961-1979) we
observed a reduction in linguistic theory surrounding the Present Subjunctive and
an increase in attention to its functioning in speech. The third period (1980-1991)
presents more communicative tasks which encourage pupils to use the Present Sub-

junctive in their own speech.

The evolving approach in Spanish language education, moving away from
treating it solely as a linguistic subject of study towards its application in real-life
communicative scenarios, appears to parallel the historical evolution seen in the
teaching methodologies of other foreign languages at the Soviet secondary school,
from one hand, and at the university level, from another.
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