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Prerequisites

It is recommended having passed the subjects of the degree:

® The teaching and learning process
® Education and Society
® Design, monitoring and evaluation of plans and programms

Objectives and Contextualisation
This subject is a main part of "Training and socio-educational Management" specialty,

The main objective is provide professional expertise and resources of action in the field of design, development
and innovation of training proposals.

In this regard, specific objectives are:

® Design and develop a curricular project, taking into acount the basic notions concerning the design,
development and curricular innovation.

® Analyze the elements that make up the processes of development and realization of a curriculum from
innovative benchmarks to achieve significant resources to plan the strategy for implementation.

® Reflecting on the development of educational projects in contexts of curriculum theory and curriculum
development and in the context of the management of teaching and learning processes.

Skills

® Apply educational counselling, guidance, consultation and mediation strategies and techniques in
professional fields and educational and training institutions and services.

® Design innovative programs, projects and proposals for training in and development of training
resources in labour contexts, whether face-to-face or virtual.

® Develop quality management processes and models in educational and training contexts.

® Develop strategies for autonomous learning.

® Foster improvement process on the basis of the results of research or needs assessment processes.

® Generate innovative and competitive proposals in research and professional activity.



® Incorporate information and communications technology to learn, communicate and share in
educational contexts
® Work in teams and with teams (in the same field or interdisciplinary).

Learning outcomes

1. Apply a quality model that is consistent with the institution or its characteristics, to the proposed
intervention.

Apply advisory techniques and strategies to innovation projects in educational institutions and services.
Deliver proposed activities on time and in the right way.

Design projects and actions adapted to the education environment and the recipients thereof.

Form teams that are capable of carrying out activities effectively both in person and remotely in different
ways.

Organising the work in a structured way in terms of the demands.

Promoting improvement processes based on the results obtained from evaluating innovation projects.
Structure the apparatus required for a proposal for innovation.

Using ICTs in designing, developing and drawing up practical work.

Using virtual platforms as a communication and management tool for directed and supervised activities.
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Content

® Educational innovation: models and perspectives

® Educational innovation processes in organizations: stages

® Facilitators and resistances in the process of curriculum innovation

® Curriculum development strategies and educational innovation

® Stakeholders for curricular innovation: roles, functions and competences

Methodology

The methodological approach of the subject focuses on the student learning process. To achieve this principle,
the student must be active and independent throughout the process. The mission of the teacher, helping
students must be:

1) Supporting the student at all times providing information and resources for learning.

2) Ensuring student autonomous learning proposing different activities (individual, group, theoretical and
practical, ...) under the principle of methodological diversity.

Under this approach, the subject is structured in its design and development, in 3 types of teaching and
learning types of activities that we present below.

Activities

Title Hours ECTS Learning outcomes

Type: Directed

Master Class (the final project presentation is not included) 30 1.2 2,1,4,8,7

Seminars (the final project presentation is not included) 15 0.6 2,1,5,4,8,7,3,6,9,10

Type: Supervised

Individual readings and other process evidences 5 0.2 8,7,3,6,9,10

Mentoring of work group 25 1 2,1,5,4,8,7,3,6,9,10




Type: Autonomous

Individual Autonomous work 60 24 3,6

Evaluation

The student will have to submit two basic types of evidences: 2 Practical exercises (teamwork project) and 2
theoretical and practical activities.

® The practical exercises has an educational purpose from the point of view of assessment, because it
can be reviewed by the class as a function of the given task. This review will be conducted in seminar
moment and on the Moodle platform.

® The theoretical and practical activities, separated in each of the content blocks, has a summative aim
and should be an individual synthesis of realization, discussion and reflection of teamwork. When an
activity will be negative must be performed again at the end of the semester on a specific date.

The realization of all assessment activities is essential to promote. | fan activity is not delivered according the
Schedule, it must do before the end of subject in an specific date.You should remain some outstanding can be
made or delivered on a specific date.

Practical delivery one and the critical analysis type exam will be done after block 1. (04/08/2019)
Practical delivery two and the Teoretical evaluation tasks will be done after block 2. (06/03/2019)
The practices and recovery exam will be made and will delivered after completin the session (06/17/2019)

Each individual situation that does not conform to what is specified, it must be communicated to teacher to
enable specific assessment activities without losing the philosophy of evaluation process.

The feed-back of any activity with assessment implications will be in seven days.

Evaluation activities

Weighting Hours Learning outcomes
1 Critical analysis type exam 30% 3 0.12 2,1,4,8,7,3,6
1 theoretical (individual evaluation) 30% 2 0.08 2,1,4,8,7,3,6
Delivery of practicas exercises (teamwork) 30% 5 0.2 2,1,5,4,8,7,3,6,9,10
Individual readings and other process evidences 10% 5 0.2 2,1,5,4,8,7,3,6,9,10
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