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Teachers

Angelina Sánchez Martí

Prerequisites

In this course there are not prerequisites.

Objectives and Contextualisation

This coure is included in:

Mención en "orientación educativa" of Pedagogy degree.
Mención en "educación de niños y jóvenes" of Social Education degree.

It is an open course to all students who want to do it.

In our nowadays society, more and more diverse day a day, it is necessary that educational professionals have
skills to facilitate pedagogical keys to be able to answer educational needs of different groups.

The educational objectives of the course are:

To promote educational inclusion as an essential reference to the current society.
To work the values according to an education respectful with an education sensible with the growing
cultural diversity and any kind of special educational needs.
To design and apply educational processes that fulfill the needs and characteristics of heterogeneous
groups

Competences

Social Education
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Social Education
Contextualize educational action based on the different theoretical paradigms that have developed in
science and education in accordance with the socio-historical context of individuals, groups and
institutions.
In an articulated manner, design plans, programs, projects, activities and tasks in various socio
educational contexts.
Maintain a respectful attitude to the environment (natural, social and cultural) to promote values,
behaviour and sustainable practices that address gender equality, equity and respect for human rights.
Respect the diversity and plurality of ideas, people and situations.

Education Studies
Analyse and understand the theoretical, historical, cultural, political, environmental and legal references
and situations involved in education and training proposals.
Develop and coordinate educational interventions with individuals or groups with specific needs in
situations of inequality or discrimination based on gender, class, ethnicity, age and / or religion.
Maintain a respectful attitude for the environment (natural, social and cultural) to promote values,
behaviours and practices that address gender equality, equity and respect for human rights.
Respect the diversity and plurality of ideas, people and situations.

Learning Outcomes

Acquire values and attitudes of respect for the different social and cultural environments that are unique
to our contemporary societies.
Design and implement educational measures to prevent discriminatory attitudes and actions.
Identifying and assessing the multiplicity of historical, social, political and legal references pertaining to
inclusive education.
Planning and developing educational interventions with a variety of individuals and groups.
Understand and respect diversity as a factor of educational enrichment.
Understand the characteristics and conditions that make up educational proposals in contexts of
diversity.

Content

1. Socioeducational evolution of diversity: From segregation to integration and from integration to inclusion.

2. Conceptualization of diversity in educational contexts.

3. Inclusion as the educational option of diversity.

4. Intercultural education as an answer to pluricultural societies.

5. Educative intervention in cultural diversity contexts.

6. Examples of good educational practices around diversity.

Methodology

Teaching and learning process will develop in the classroom. The involvement and participation of all students
will be very important since the very first moment. There will be lectures opened to students' participation;
in-class activities (study case, simulations, students presentations, and discussions)

Activities

Title Hours ECTS Learning Outcomes
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Type: Directed

Lectures, students presentations, in-class activities (ex. case studies, videos) 45 1.8 1, 5, 6, 2, 3, 4

Type: Supervised

Non presential work with guidelines 30 1.2 2, 4

Type: Autonomous

Students own work 75 3 1, 5, 4

Assessment

Significant dates:

07/01/20 Written exam and 21/01/20 make-up exam. Oral presentations will be arranged first day of class.

The course evaluation will be done throughout the whole academic period, by means of the activites showed
below.

Results obtained on each of the evaluation activites will be given to the students 20 days after their delibery as
maximum, and will be posted on the . Students have the right to do a review of the evaluationCampus Virtual

of their activities in a individual tutorial session with the professor, the 10  next days after the results date.th

The final grade will be an average of the four activities with a minimum of a 5 on each of them. The course will
be passed with a minimun of a 5. It is needed to do all the activities to pass the course.

To copy material, in any activity, implicates a 0 as a final grade.

Assessment Activities

Title Weighting Hours ECTS Learning Outcomes

Oral presentation (individual and in group) 25% 0 0 1, 2, 4

Work group (in group) 30% 0 0 1, 5, 6, 2, 3, 4

Written exam (individual) 45% 0 0 1, 5, 6, 3
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