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Objectives and Contextualisation

. Appropriate different theories and conceptions of learning as a tool for the analysis and reflection of the teachinc
- Understand the communicative processes that make possible teaching
- Know and analyze different interactivity formats in the classroom (teach
- Know the elements of the curriculum and the programming processes i
. Reflect on the evaluation in the music area.
- Know trends and problems around the work of music teachers in the va
- Know the fundamental problems of research in the field of specific dida
- Be able to formulate and ground psychopedagogical principles in relatic



Competences

® Analitzar situacions d'ensenyament i d'aprenentatge en la transmissié de coneixements i practiques

musicals.

® Analyze the competences of professional music teachers.
® Distinguish and apply different methodologies musicological research and research in music

education-oriented projects.

® To analyze the different contexts (social, economic, historical, artistic) involved in the music profession
to develop appropriate research work.
® Working in interdisciplinary contexts related to musicology, music education and interpretation.

Learning Outcomes

1. Adapt the results of contextual analysis to different social realities involved in teaching and in the
transmission of each musical practice
2. Analyze and get high quality results in the process of transmission of knowledge and practices related

musical musical education

Apply research methodologies teaching of music to every type of research project

Describe the fundamental methodological procedures teaching music

Match the appropriate skills of teaching with each practical case study raised

Working in interdisciplinary contexts related to musicology, music education and interpretation.
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Content

1. Models and principles of teaching-learning. Analysis of interaction in educational processes

Methodology

The sessions will combine:

Activities

Title

Type: Directed

We will examining the own conceptions about learning and teaching in th
Emphasis will be placed on the aspects of representation, construction, ¢
2. Music Didactics

In this part, we will talk and reflect on teaching and learning music in diffe
The aspects that determine the different ways of proposing the learning ¢
The analysis of realities will be shared, identifying relevant research topic
3. Innovation and research in music didactics within the framework of col
Innovation: definition, necessity and challenges. The emergence of critic:
Innovation-training-research: a necessary triangle. Strategies and require

» master class by the teachers

* Practical activities and observation of video recordings

» Seminars on compulsory and / or optional readings proposed

» Debate and joint reflection or in a small group on the topics of the progr

Hours ECTS Learning Outcomes

Debates, practical activities, role-playing games and video analysis 60 2.4 1,2,3,4,5,6



Master class 140 5.6 1,2,3,4,5,6

Assessment

For the evaluation, the active participation in class and also the written and oral works of various aspects that ma
To pass the module, it is essential to join the seminaires (minimum of 75

Assessment Activities

Title Weighting Hours ECTS Learning Outcomes

Psychopedagogical principles (individual work) 70% 40 1.6 1,2,3,4,5

3 reflections in relation to the contributions of specialists (in pairs)  30% 10 0.4 1,4,5,6
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