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Prerequisites

It is recommended to have taken the Sociology of Education course.

Objectives and Contextualisation

To analize the educational reality of a territory using the knowledge and tools of the sociology of education, as
well the intervention in social policies at the local level. In this way, an applied approximation of the theoretical
and conceptual frameworks to the socio-political reality of education is sought, both in the formal and
non-formal dimension.

The specific objectives are as follows:

- To know how to apply the theoretical foundations of the sociology of education and of education policy to the
socio-educational diagnosis of a particular territory.

- To recognize, at local level, the main educational issues as a synthesis of the socio-political viewpoint.

- To develop critical thinking in analysing the current educational challenges.

- To understand the origin, the consequences and the social, legislative and political constraints that frame the
socio-educational intervention at the local level.

Competences

® Analysing the problems arising from the implementation of public policies and conflict situations by
recognising the complexity of the social phenomena and political decisions affecting democracy, human
rights, social justice and sustainable development.



pplying the concepts and approaches of the sociological theory, specially the explanations of socia
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inequalities between classes, between genders and between ethnic groups, to the implementation of
public policies and to the resolution of conflict situations.

® Assessing the contributions of sociological approaches to the study of culture, education, interaction

between society and environment, social policy, and work.

® Demonstrating a comprehension of the approaches of the sociological theory in its different aspects,

interpretations and historical context.

® Describing social phenomena in a theoretically relevant way, bearing in mind the complexity of the

involved factors, its causes and its effects.

® Developing critical thinking and reasoning and communicating them effectively both in your own and

other languages.

® Developing self-learning strategies.

® Generating innovative and competitive proposals in research and professional activity.

® Respecting the diversity and plurality of ideas, people and situations.

® Searching for documentary sources starting from concepts.

® Students must be capable of managing their own time, planning their own study, managing the

relationship with their tutor or adviser, as well as setting and meeting deadlines for a work project.

Learning Outcomes

14.
15.
16.
17.

. Comparing the different theoretical approaches about education.

Comparing the reading of educational phenomena from several ideologies of the social reality of Spain
and Catalonia.

Defining the appropriate sociological concepts in order to interpret the educational and school
phenomena.

. Developing critical thinking and reasoning and communicating them effectively both in your own and

other languages.

Developing self-learning strategies.

Distinguishing sociological concepts concerning education adopted by the actors involved in the
educational system.

Distinguishing sociological concepts, as well as the methods and techniques of social investigation
commonly used to analyse education.

Distinguishing the explanations of educational inequalities between classes, between genders and
between ethnic groups that these actors take for granted.

. Distinguishing the social interpretations of education according to these approaches.
10.
11.
12.
13.

Distinguishing the underlying social phenomena of educational policies and conflicts.

Expressing the debates regarding these approaches, that refer to education.

Generating innovative and competitive proposals in research and professional activity.

Relating the explanations of educational inequalities with general theoretical and methodological
debates.

Relating the theoretical approaches with debates about social order, inequality and social strategies.
Respecting the diversity and plurality of ideas, people and situations.

Searching for documentary sources starting from concepts.

Students must be capable of managing their own time, planning their own study, managing the
relationship with their tutor or adviser, as well as setting and meeting deadlines for a work project.

Content

1. Introduction. Analysis of local educational policy and fields of intervention.

1.1. Local education policy and fields of intervention

1.2. Analysis and evaluation of socio-educational programmes, resources and devices in the territory.
1.3. Educational inequalities in the territory. Urban and school segregation.

2. Regulatory and competence frameworks of the public administration.



2.1. Normative and regulatory framework of the Educational System in Spain and Catalonia.
2.2. The competences (and incumbencies) of the municipalities.
2.3. Education policy, multilevel governance and decentralisation in Europe.

3. The School and its setting.

3.1. Participation in schools. The role of the families associations. School Councils. Learning Communities.
3.2. School and Environment: Local Plans and Educational Plans Environment: Towards intersectorality of
policies?

3.3. The educating city: The children's city. The City's Educational Projects and the Charter of Educating Cities.

4. The School and the Territory.

4.1. Conceptual framework and intervention criteria for the accompaniment of educational transitions: the
biographical and life cycle perspective.

4.2. Early childhood.

4.3. Compulsory schooling

4.3.1. Accompanying the transition from primary school to secondary school: remedial classes and improving
success

4.3.2. Local plans to combat truancy and improve success

4.4. Local devices to accompany transitions after compulsory school

4.4 1. Educational, training and early school leaving pathways.

4.4.2. "Second Chance" programmes

4.4.3. Vocational training and local labour markets

4.4.4. Dual Vocational Training.

4.5. Further education

4.5.1 "Life Long Learning".

4.5.2.Training for job.

4.5.3. Education and citizenship

Methodology
Classes are structured into three types of activities:

1. Presentations, by the teachers, of the contents and basic questions of the syllabus. It is carried out with the
whole class group and allows the identification of the main problems and the exposition of the main contents
through an open and active participation of the students.

2. Working seminars in the classroom.

3. Presentations of assingment by students.

Beyond the face-to-face sessions, autonomous work will be requested for the elaboration of the course work
and the preparation of seminars and presentations.

Our teaching approach and assessment procedures may be altered if public health authorities impose new
restrictions on public gatherings for COVID-19

Activities

Title Hours ECTS Learning Outcomes

Type: Directed

Seminars 15 0.6 16,1,3,5,4,7,10,12

Teacher exhibitions 30 1.2 1,3,4,6,7,9, 14

Type: Supervised



Tutoring and monitoring of the work 30 1.2 1,4,6,7,11,13

Type: Autonomous

Reading, field work, report writing. 75 3 16,1, 3, 10,9, 17, 14

Assessment
The evaluation will be continuous and will be based on the following evidence:
- Elaboration and delivery of a reflexive synthesis ( learning portfolio) (20%).

- The realization of a course work about a territory, which will have a group work part (25%) and an individual
part of identification and analysis of a program, resource or socio-educational service (25%).

- The oral presentation of the work, which will have a group part (15%) and an individual part (15%).

- The topic of the assignment will be agreed upon with each student and located in a small or medium
municipality or a large city district.

In order to be able to make an average with the evaluation activities it is necessary to obtain, at least, a 5 in
each one of the empirical evidences that integrate the evaluation system. Class attendance is compulsory: the
student must attend a minimum of 80% of classes in order to benefit from the continuous evaluation modality.

The result of the evaluation activities will be available within twenty working days after their presentation.

To participate in the recovery of the student must have been previously evaluated in a set of activities the
weight of those equivalent to a minimum of two thirds of the total avaluation activities.

From the second registration onwards, the assessment of the subject could be a test of syntheses that will
allow the assessment of the learning results foreseen in the teaching guide of the subject. In this case, the
qualification of the subject will correspond to the qualification of the syntesi test.

Copying or plagiarism constitutes a crime that may represent suspending the subject. A work, activity is
considered to be "copied" when it reproduces all or part of the work from one / to another / to a colleague / to.
A work or activity is considered to be "plagiarized" when part of an author's text is presented as one's own
without citing the sources, regardless of whether the original sources are on paper or in digital format. (More
information on plagiarism at http://wuster.uab.es/web_argumenta_obert/unit_20/sot_2_0 1.html).

Assessment Activities

Title Weighting Hours ECTS Learning Outcomes
Exhibition of the work 30 0 0 3,5,4,10,12,17,14,13, 15
Portfoli Delivery 20 0 0 16,1,2,3,5,4,8,6,7,10,9, 11,12, 17, 14,15
Work about a territory 50 0 0 1,3,5,8,11,17, 14,13, 15
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