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The proposed teaching and assessment methodology that appear in the guide may be subject to changes as a
result of the restrictions to face-to-face class attendance imposed by the health authorities.

Contact Use of Languages
Name: Maria Prat Grau Principal working language: catalan (cat)
Email: Maria.Prat@uab.cat Some groups entirely in English: Yes

Some groups entirely in Catalan: Yes

Some groups entirely in Spanish: No
Teachers

Tomas Peire Fernandez
Sergi Escriu Mateu

Gloria Escobosa Morera

External teachers

Per determinar

Prerequisites

The use of sportswear is compulsory in the practical lessons. Participate with attitude to physical activity and
sport.

Objectives and Contextualisation

Understand the Physical Education (PE) pedagogical principles that contribute to personal, cultural and social
development.

Achieve an educational understanding that considers physical activity as an essential part for a holistic
personal development.

Get a basic knowledge of the fundamentals of PE.
Know the PE Catalan Curriculum in Primary stage.
Know the PE teaching procedures suitable for primary education.

Experience PE contents by undertaking practical lessons.



Contribute to the improvement of teaching professional skills in primary education settings.

Competences

® Acquiring resources to encourage lifelong participation in sports activities both inside and outside the

school.

® Analyse and recognise ones own socio-emotional skills (in terms of strengths, potentialities and

weaknesses), to develop those that they are necessary for professional development.

® Develop and evaluate contents of the curriculum by means of appropriate didactic resources and

promote the corresponding skills in pupils.

® Foster reading and critical analysis of the texts in different scientific fields and cultural contents in the

school curriculum.

® Manage information in relation to the professional field for decision making and the preparation of

reports.

® Reflect on classroom experiences in order to innovate and improve teaching work. Acquire skills and

habits for autonomous and cooperative learning and promote it among pupils.

® Take account of social, economic and environmental impacts when operating within one's own area of

knowledge.

® Understand the principles that contribute to cultural, personal and social training in terms of physical

education.

® Understand the school physical education curriculum.

Learning Outcomes

1.

2.

>

o

14.

15.

Analyse and comment on PE texts related to primary education. Know how to write basic texts relating
to the area.

Analyse and understand the components of the Department of Physical Education curriculum and meet
the criteria to place them in the 3 cycles into which the stage is organized.

Assessing the benefits that practising physical activity has from a psychological, physical and social
point of view.

Becoming initiated in the criteria and instruments for evaluating PE.

Identifying the different possibilities and modalities that are available, both in school and in
extracurricular fields.

Identifying the educational content of PE activities and know how to carry them out and explain them.
Knowing how to select appropriate and relevant information when preparing the required work and
presentations to the rest of the group.

. Making progress in the command of teaching resources for developing the training content of PE at the

primary education level, and identifying the different educational components involved in each activity.

. Master communication skills in different teaching and learning activities.
10.
11.
12.
13.

Obtaining the PE resources that encourage inclusive education in contexts of diversity.

Propose viable projects and actions to boost social, economic and environmental benefits.
Self-assess and co-evaluate the results obtained in the development of the subject.

Understand personal differences that arise in PE activities as an aspect to be dealt with using
educational criteria.

Understand the evolution of the main educational trends. Analyse from a critical perspective the styles
and methods for teaching PE.

Understand the importance of physical activity and sport as social phenomena in the areas of
education, economics, respect for health, etc.

Content

® Physical activity, society and culture: social and educational aspects to consider
® Importance and roles of movement.

® Importance of Physical Education (P.E.) in the educational system.

® Educational framework:



- Purposes of P.E. in primary school
- Dimensions and competencies of P.E.
- The P.E. session: estructure.
® The contents in the curriculum of P.E. in Primary Education:
- The body: image and bodily awareness.
- Motor skills.
- Physical activity and health (*)
- Bodily expression (*)
- Games.
® What is specific of teaching P.E. through a foreign language: Physical Education in CLIL (Group 71)

(*) Specially in the third course.

Methodology

The course will be developed combining different teaching & learning activities from the two types of lessons:
practical and theoretical.

Practical lessons will be developed in workshops (small groups) and in two outdoors organised activities in
natural settings where physical activity will be particularly important. The activities will be proposed mainly by
the professor taking although students' opinions will be taken into account.

Theoretical lessons are developed as a plenary and conducted by the professor according to the contents of
the course even though active participation of the students will be fostered through debates and other forms of
interaction. Small group presentations are also used to share information related to teamwork results.

The proposed teaching methodology and assessment may undergo some modification depending on the
attendance restrictions imposed by the health authorities.

Teachers should allocate approximately 15 minutes of a class to allow their students to answer the surveys for
the evaluation of teaching performance and the evaluation of the subject or module.

The gender perspective and inclusion will also be valued in a transversal way throughout the subject.
Annotation: Within the schedule set by the centre or degree programme, 15 minutes of one class will be

reserved for students to evaluate their lecturers and their courses or modules through questionnaires.

Activities

Title Hours ECTS Learning Outcomes

Type: Directed

Plenary 38 1.52 2,12,15,14,9,6,5,4,8,7,3

Type: Supervised

Team-work 25 1 3

Type: Autonomous




Study and autonomous work 62 2.48 1,2,10, 14, 13,5, 3

Assessment

The evaluation of the subject will be carried out throughout the course using different instruments to collect
evidence of improvement and achievement of student learning. The grid provides the distribution of
assessment activities of the subject.

Attendance to the face-to-face classes of the subject is compulsory. Failure to attend a minimum of 80% of the
face-to-face hours will be grounds for not passing the course.

Excused absences only serve to explain the absence, in no case are they exempt from attendance.

To pass this subject, students must show a good general communicative competence, both oral and written, as
well as a good command of the language or languages that appear in the teaching guide. All the activities
(individual and in group) will take into account, therefore, the linguistic correction, the writing and the formal
appearances of presentation. Students must be able to express themselves fluently, correctly, and must show
a high degree of comprehension of academic texts.

The AC is the continuous assessment instrument and will be delivered between June 20 and 23; the rest of the
activities will be delivered progressively. If any of the activities is not delivered on time, it can be recovered by
incorporating it into the CA.

Copying or plagiarism in any type of evaluation activity constitutes an offense, and will be penalized with a 0 as
a grade of the subject and losing the possibility of recovering it, whether it is an individual or group work (in this
case, all members of the group will have a 0)

Assessment Activities

D Learnin
Weighting Hours ECTS Outcomis
Design of a didactical intervention 10% 0 0 9,6,5,8, 11
Individual questionnaire about learning process. Individual 10% 0 0 2,15,13,8
Learning folder 50% 0 0 2,10,12,8
Participation in classroom didactical proposals and virtuals tasks. 10% 0 0 1,2,10, 15, 14,
Individual 13,11, 3
Team-work 20 % 0 0 12,4,7
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