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Prerequisites

It is recommended that students take the 4thyear optional subject "communication and oral language in
inclusive schools" concurrently.

Objectives and Contextualisation

The methodological objectives of this course are developed within strategies based on directed, supervised
and autonomous work.

The main objectives are to:

1. Adapt teaching-learning processes to respond tochildren's special educational needs (SEN) in contexts
of diversity.

2. Know the educational system and the current curriculum to be able to carry out actions to fulfil specific
learning needs.

3. Explore different methodological strategies to respond to the SEN of pre-school and primary education
students, from the speech therapist point of view.

Competences

® Act with ethical responsibility and respect for fundamental rights and duties, diversity and democratic
values.

® Advise on the development and implementation of care and education policies on issues relating to
speech therapy in school, welfare and medical teams.
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® Design and carry out speech-therapy treatment, whether individual or at group level, establishing
objectives and phases, with more efficient and suitable methods, techniques and resources, attending
to the distinct developmental phases of human beings.

® Ethically commit oneself to quality of performance.

® Have a strategic and flexible attitude to learning.

® Innovate in the methods and processes of this area of knowledge in response to the needs and wishes
of society.

® Integrate the foundations of biology (anatomy and physiology), psychology (evolutionary processes and
development), language and teaching as these relate to speech-therapy intervention in communication,
language, speech, hearing, voice and non-verbal oral functions.

® Students can apply the knowledge to their own work or vocation in a professional manner and have the
powers generally demonstrated by preparing and defending arguments and solving problems within
their area of study.

® Students must be capable of communicating information, ideas, problems and solutions to both
specialised and non-specialised audiences.

® Students must develop the necessary learning skills in order to undertake further training with a high
degree of autonomy.

® Take sex- or gender-based inequalities into consideration when operating within one's own area of
knowledge.

® Understand, integrate and relate new knowledge deriving from autonomous learning.

® Use the exploratory techniques and instruments pertaining to the profession, and register, synthesise
and interpret the data provided by integrating this into an overall information set.

® Working in intra- and interdisciplinary teams.

Learning Outcomes

1. Analyse a situation and identify points for improvement.
2. Analyse the influence of shared schooling on the development of children who require curricular
adaptations.
3. Analyse the sex- or gender-based inequalities and the gender biases present in one's own area of
knowledge.
4. Collaborate in the curricular adaptation and/or curricular access program, according to the difficulties of
hearing and/or language of the school.
5. Communicate in an inclusive manner avoiding the use of sexist or discriminatory language.
6. Critically analyse the principles, values and procedures that govern the exercise of the profession.
7. Critically explain the impact of different models of educational-integration policy on the use of public
resources in the education system.
8. Describe the influence of context and of social interaction and dynamics when assessing
special-educational needs and in designing and planning an intervention.
9. Detect the communicative problems that generate difficulties in the school learning.
10. Establish and list appropriate criteria for the development of an individualised educational programme.
11. Ethically commit oneself to quality of performance.
12. Evaluate and to value the communicative competences and the development of the linguistic abilities of
the students.
13. Explain in a contextualised manner speech-therapy intervention in school settings taking into account
school-based management and the common curriculum for all students.
14. Explain methods to promote the integral development of people with special needs to whom this would
be addressed.
15. Explain the role of the common curriculum in schools.
16. Explain the special educational needs associated with hearing and speech impairment.
17. Have a strategic and flexible attitude to learning.
18. ldentify situations in which a change or improvement is needed.
19. Propose new experience-based methods or alternative solutions.
20. Propose new ways of measuring visibility, success and failure in the implementation of innovative
proposals or idees.
21. Propose projects and actions that are in accordance with the principles of ethical responsibility and
respect for fundamental rights and obligations, diversity and democratic values.
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Students can apply the knowledge to their own work or vocation in a professional manner and have the
powers generally demonstrated by preparing and defending arguments and solving problems within
their area of study.

Students must be capable of communicating information, ideas, problems and solutions to both
specialised and non-specialised audiences.

Students must develop the necessary learning skills in order to undertake further training with a high
degree of autonomy.

Understand, integrate and relate new knowledge deriving from autonomous learning.

Weigh up the impact of any long- or short-term difficulty, harm or discrimination that could be caused to
certain persons or groups by the actions or projects.

Weigh up the risks and opportunities of both one's own and other people's proposals for improvement.
Working in intra- and interdisciplinary teams.
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The Catalan educational context
1. Educational System
2. Different educational stages
3. The 150 decree
The curriculum
1. Foundations and characteristics
Design and organization of teaching-learning contexts in schools
1. Educational school project
2. Linguistic project
3. Annual programmes
4. Class programme (teaching unit)
Curricular adaptations and production of individualized plans
1. Special educational needs: concept, kinds and causes
2. Learning difficulties related to audition and speech
3. How to develop an individualized plan
4. Special resources: SIEI, SIAL, AIS
Methodological and organizational resources to achieve equity
1. School as an inclusive setting
2. The role of the speech therapist

Methodology

The course will be structured as a team project (an active methodology, very useful to take into account
educational diversity), where involvement and participation of all students will be very important since the very
first moment. There will be lectures open to students' participation and in-class activities (study case,
simulations and discussions), highlighting students' presentations.

Activities in this course are directed, supervised and autonomous.

® Directed activities are led by the teachers, and are carried out in the classrooms. These sessions take

place in a large group and they include presentations, thinking and debate of the main contents of the
blocks.

® Supervised activities take place outside the classroom and include individual as well as in group

tutoring, which aims is to ovecome difficulties, guide tasks and ensure the comprehension of the
learning outcomes.

® Autonomous activities are carried out by students independently, and include reading preparation,

studying cases and some tasks to ensure the best academic achievement of the student.



Annotation: Within the schedule set by the centre or degree programme, 15 minutes of one class will be
reserved for students to evaluate their lecturers and their courses or modules through questionnaires.

Activities

Title Hours ECTS Learning Outcomes

Type: Directed

- Lectures: 26 hours 24 0.96 2,25,11,8,10,13,7, 15, 16, 14, 17, 28

- Seminars 12 0.48 2,4,25,11,8,9,10, 13, 14, 28

Type: Supervised

Individual study and team work 28 1.12 2,25,11,8,10,13,7,15, 16, 14, 17, 28

Type: Autonomous

Lectures, and in-class activitites 84 3.36 2,12, 4,25,11,8,9, 10, 13,7, 15, 16, 14, 17, 28

Assessment

This course follows a continuous assessment process, so it does not consider single assessment.

Evidence Name Weight Format Authorship Mode Due

code (oral, (individual, (in-class,
written or group or on line or Date
both) both) both)
EV1 Question research project 35% Oral Group In-class week 5
presentation
EV2 Case study 20% Writting Individual In-class week 10
EV3 Instructional material adaptation 35% Writting Group Online week 14
EV4 Legislative context presentation 10% Oral Group In-class week 18
Assessment Activities
Title Weighting Hours ECTS Learning Outcomes
EV1:Question research project (face to  35% 1 0.04 2,25,11,8,10, 13,7, 15,16, 14, 24, 22, 17

face)
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EV2: Legislative context presentation 10% 1 0.04 25,7,27,23,22,17, 28
(face to face)

EV3: Case study (paper) 20% 0 0 6,2,3,12,4,25,11,5,8,9,10, 13,7, 15, 16,
14,19, 21, 17, 28, 26

EV4: Educational material adaptation 35% 0 0 2,1,25,11,8,10,13,7, 15, 16, 14, 18, 20, 17
(paper)
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