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Prerequisites

Preferably, students should have a background on education (in subjects such as sociology of
education, education sciences or economics of education).
It is highly recommended to have passed the course Sociology of education.

Objectives and Contextualisation

This course aims at:

Introducing a variety of theoretical and methodological perspectives to examine education policy reform,
processes, contents and outcomes; and equipping students with knowledge and analytical skills for the
understanding of education policy in different contexts.
Developing a global governance approach to policy analysis and familiarizing students with an
international perspective to education policy change (focus on international organizations, international
case studies and international databases).
Developing a thorough understanding of the social, economic and political dimensions of education
policy.
Applying these perspectives in a range of education levels (basic education, higher education,
vocational education) and impact dimensions (education equity, efficiency, learning, innovation, etc.).
Stimulating interest in further study of education policy and awareness of the complex, interdisciplinary
and, at times, controversial nature of education policy analysis.

After the successful completion of the course, the students will be able to:
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1.  
2.  
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8.  
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10.  
11.  
12.  

13.  

14.  
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Critically analyse the goals and strategies of education policy reforms, as well as their public policy
impact in a range of dimensions (human rights, equity, development, etc.).
Understand and recognize the main actors and processes shaping education policy at different levels.
Understand the complexity and conflict that surround policy-making and policy implementation.
Develop critical thinking and analysis, and communicate communicate effectively, through a basic level
of English, the analysis of social phenomena and policy interventions.
Develop work-in-group skills and aptitudes.

Competences

Analysing the problems arising from the implementation of public policies and conflict situations by
recognising the complexity of the social phenomena and political decisions affecting democracy, human
rights, social justice and sustainable development.
Applying the concepts and approaches of the sociological theory, specially the explanations of social
inequalities between classes, between genders and between ethnic groups, to the implementation of
public policies and to the resolution of conflict situations.
Assessing the contributions of sociological approaches to the study of culture, education, interaction
between society and environment, social policy, and work.
Demonstrating a comprehension of the approaches of the sociological theory in its different aspects,
interpretations and historical context.
Describing social phenomena in a theoretically relevant way, bearing in mind the complexity of the
involved factors, its causes and its effects.
Developing critical thinking and reasoning and communicating them effectively both in your own and
other languages.
Effectively communicating the basic analysis of social phenomena in an elementary level of English.
Generating innovative and competitive proposals in research and professional activity.
Searching for documentary sources starting from concepts.
Students must be capable of managing their own time, planning their own study, managing the
relationship with their tutor or adviser, as well as setting and meeting deadlines for a work project.

Learning Outcomes

Comparing the different theoretical approaches about education.
Defining the appropriate sociological concepts in order to interpret the educational and school
phenomena.
Developing critical thinking and reasoning and communicating them effectively both in your own and
other languages.
Distinguishing sociological concepts concerning education adopted by the actors involved in the
educational system.
Distinguishing the explanations of educational inequalities between classes, between genders and
between ethnic groups that these actors take for granted.
Distinguishing the social interpretations of education according to these approaches.
Distinguishing the underlying educational phenomena of specific policies or conflicts.
Distinguishing the underlying social phenomena of educational policies and conflicts.
Effectively communicating the basic analysis of social phenomena in an elementary level of English.
Expressing the debates regarding these approaches, that refer to education.
Generating innovative and competitive proposals in research and professional activity.
Relating the concepts, methods and techniques used to analyse education with general theoretical and
methodological debates.
Relating the debates regarding these approaches, that refer to education, with the historical context in
which they emerged.
Searching for documentary sources starting from concepts.
Students must be capable of managing their own time, planning their own study, managing the
relationship with their tutor or adviser, as well as setting and meeting deadlines for a work project.
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Content

1. Thinking critically about education policy
1.1. The political sociology of education.
1.2. Theories on the role of the State in education.
1.3. The formation of education systems and education regimes.
1.4. The governance paradigm: the role of non-state actors in education.
1.5. Sociological approaches to the analysis of education policies.

2. Globalization and education policy
2.1. Theoretical approaches to the globalization and education relationship.
2.2. Global mechanisms and education policy influence.
2.3. The role of international organizations:
2.3.1. The World Bank: the power of lending and the monopoly over ideas.
2.3.2. OECD: governance by numbers.
2.3.3. UNESCO: moral authority and its limits.
2.4. The emerging private authority in education policy: transnational civil society and corporate power.
2.5. Case study: the PISA phenomenon.

3. Policies and programmatic ideas in education reform
3.1. Privatization and quasi-markets in education.
3.2. School choice and zonification.
3.3. National and international assessments.
3.4. New public management reforms: autonomy and accountability.
3.5. Teachers in education reform.
3.6. Vocational and technical education as a development tool.

4. Impact dimensions of education policy
4.1. Funding and efficiency.
4.2. Student achievement: outcomes and outputs.
4.3. Inequalities along social, gender and ethnic lines.
4.4. Social cohesion, inclusion and diversity: the segregation problem.
4.5. Innovation and diversity.
4.6. Teacher professionalism.

Please note that the syllabus may change slightly during the course of the academic year. Changes will be
discussed in advance and announced to the students. For the latest version, it is advised to consult the course
handbook distributed to students the first day of the class.

Activities and Methodology

Title Hours ECTS Learning Outcomes

Type: Directed

In-class exercices 15 0.6 14, 1, 9, 3, 5, 4, 10, 11, 15, 12

seminars 23 0.92 1, 2, 3, 5, 4, 7, 8, 6, 10, 12, 13

Type: Supervised

tutorials 30 1.2 9, 15
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Type: Autonomous

autonomous work and study 75 3 14, 1, 9, 2, 3, 5, 4, 7, 8, 6, 10, 11, 15, 12, 13

This class is structured as a student-centred, collaborative course, which places great emphasis on the role of
peers in the learning process. Thus, students are expected to come to class having completed all the readings,
to enhance discussions by sharing their experiences and insights every session, to pose questions and to
engage with the contributions of their classmates.

The course is structured according to four types of activities that will follow different methodological principles:

Theoretical classes organized around the lecturer presentation but that are open to the intervention and
participation of students.
Practical sessions (debates around the readings, documentaries and other multimedia materials, and
practical exercises to solve problems).
Tutorial meetings to provide feed-back and guidance, organized on a one-to-one basis or in small
groups.
Autonomous activities by the students (both individual and in group) such as reading the course texts or
writing the assignments.

Annotation: Within the schedule set by the centre or degree programme, 15 minutes of one class will be
reserved for students to evaluate their lecturers and their courses or modules through questionnaires.

Assessment

Continous Assessment Activities

Title Weighting Hours ECTS Learning Outcomes

Class presentation 15 1 0.04 1, 9, 2, 3, 5, 4, 8, 6, 10, 15, 13

Exam 40 2 0.08 1, 2, 5, 4, 7, 8, 6, 10, 12, 13

Group essay 30 2 0.08 14, 9, 3, 10, 15, 13

in-class assignment and participation 15 2 0.08 14, 1, 9, 2, 3, 8, 6, 10, 11, 15

Students will be assessed according to criteria based on an individual final exam; a group assignment; an oral
presentation; and in-class presentation. The structure of the final grade is the following:

Final exam: 40%
Group assignment: 30%
Presentation in class: 15%
Exercises and participation in class: 15 %

Other remarks relative to assessment:

Students need to pass each of the components to pass the course.
Students with an average mark below 5 will be able to do a recovery exam.
If plagiarism is detected in a written input, it will be given the mark of 0.

This subject contemplates the possibility of a single assessment, which will be done with the final exam, which
has a competitive nature and covers all the thematic blocks of the subject
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AI. Allowed use: In this subject, the use of Artificial Intelligence (AI) technologies is allowed as an integral part
of the development of the work, provided that the final result reflects a significant contribution by the student in
the analysis and personal reflection. The student must clearly identify which parts have been generated with
this technology, specify the tools used and include a critical reflection on how these have influenced the
process and the final result of the activity. The lack of transparency in the use of AI will be considered a lack of
academic honesty and may lead to a penalty in the grade of the activity, or greater sanctions in serious cases.
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Groups and Languages

Please note that this information is provisional until 30 November 2025. You can check it through this . Tolink
consult the language you will need to enter the CODE of the subject.

Name Group Language Semester Turn

(PAUL) Classroom practices 51 English first semester afternoon

(TE) Theory 51 English first semester afternoon
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