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Prerequisites

Students will require previous knowledge of the following subject: Language disorders and evaluation of the
acquisition of oral and written language.

Good communicative and spelling skills are important. It is also recommended to be able to read studies in
English on topics related to the contents of the subject.

Objectives and Contextualisation

Carrying out the intervention in a child with an evolutionary difficulty in oral and written language, will require
decisions on which objectives to work and how to prioritize them and sequence them throughout the entire
development process. Students will also have to design the intervention, selecting the activities, the materials
and the aid necessary for children to construct language. This decision-making process on what and how to
work requires having some knowledge which is provided by the content of this subject. Students will also need
to recover other knowledge already studied in previous subjects. How to specify all the knowledge, new and
old, to design and perform the intervention, will be covered.

Our work, however, cannot take place in an isolated context. It is necessary to place it in the context of the
child's daily life so that the results of the intervention are generalized towards a wider set of people and
situations. For that reason, it is necessary to participate in the natural environment of the child: the family and
the school. You will have to enhance this participation and, in some cases, create it so that it can be carried out

properly.



The purpose of the subject is to provide the necessary tools that you as a future speech therapist can use in
the evolutionary difficulties of oral and written language. The proposed objectives are:

® Understand theoretical models of intervention in oral and written language.

® Know the theoretical contributions that will allow you to decide what and how to intervene, depending on
the levels of the language and children's difficulties.

® Prioritize and sequence the objectives of the intervention.

® Analyse intervention processes.

® Prepare intervention programmes for the difficulties of oral and written language.

® Reflect on the variables that influence the treatment.

® Understanding the work of the speech therapist from the perspective of multidisciplinary.

® Prepare counselling programs for families and schools.

® Prepare speech therapy reports.

Learning Outcomes

1. CM11 (Competence) Assess the response to the intervention in cases with oral and written language
alterations.

2. KM19 (Knowledge) Identify situations that require referral to other specialists and completion of
treatment.

3. KM20 (Knowledge) Explain the objectives, techniques and appropriate resources to develop a speech
therapy treatment with alterations in oral or written language acquisition.

4. SM17 (Skill) Design a speech therapy intervention plan for different practical cases with alterations in
oral or written language acquisition or learning.

5. SM18 (Skill) Prepare in writing a diagnosis and the consequent intervention for a case with alterations in
oral or written language acquisition or learning.

Content

1. Intervention in oral and written language: General aspects.

1. Models of intervention.

2. Speech therapist in oral and written language intervention.
2. Oral language intervention:

1. Different linguistic domains and communicative skills.

2. Selection, prioritization and sequencing of the aims: What, when and why?

3. Intervention techniques, strategies, activities and materials: How? Prioritization and sequencing
of objectives. Activities and materials. Strategies for intervention. Evidence-based practice in
different language disorders or difficulties.

4. Where and with whom? The intervention setting and working with other professionals: Speech
therapy, family and school counselling.

3. Intervention in written language difficulties:

1. Reading: From decoding to comprehension of written language.

2. Writing: From encoding to structuring a text.

3. Selection, prioritization and sequencing of intervention objectives: What, when and why?

4. Intervention techniques, strategies, activities and materials: How? Prioritization and sequencing
of objectives. Activities and materials. Strategies for intervention. Evidence-based practice in
literacy disorders or difficulties.

5. Where and with whom? The intervention setting and working with other professionals: Speech
therapy, family and school counselling.

4. Intervention for dyscalculia.



Activities and Methodology

Title Hours ECTS  Learning Outcomes

Type: Directed

Joint discussion of practical cases in grup 2 0.08
Seminars of small groups for the elaboration of intervention projects 26 1.04
Teoric classes 39 1.56
Training activities 2 0.08

Type: Supervised

Tutorials in small groups 13 0.52

Type: Autonomous

Autonom study 80 3.2

Intervention projects 54 2.16

At the methodological level, the subject will require individual work of compulsory readings and carrying out
practical activities. But being a very practical subject, it will be important to work on a group of cases and
analyses with joint discussion. Therefore, the subject will be carried out through lectures, cooperative work,
practical sessions, group tutorials, case studies, reading articles, everything organized in three types of
teaching activities: theoretical classes, discussion seminars and intervention project development seminars.

Attendance at seminars of small groups for the production of intervention projects is NOT mandatory, but it will
be assessed in the work submitted in the practical classes. It will be obligatory to do the practical activities.

Note: Within the schedule set by the centre or degree program, 15 minutes of one class will be reserved for
students to evaluate their lecturers and their courses or modules through questionnaires.

Annotation: Within the schedule set by the centre or degree programme, 15 minutes of one class will be
reserved for students to evaluate their lecturers and their courses or modules through questionnaires.

Assessment

Continous Assessment Activities

Title Weighting Hours ECTS Learning Outcomes
EV1(Assessment of Oral language) 25% 25 0.1 KM19, KM20
EV2 EV2 (Assessment of written language) 25% 25 0.1 KM19, KM20
EV3: Presentations of intervention projects 50% 4 0.16 CM11, SM17, SM18




The assessment system is organized into three evaluation activities of two different types, ALL MANDATORY:

EV1: Assessment of Oral language (theory and practice), with a weight of 30% of the mark (2,5p.). One face to
face test takes place of individual evidence work is required in the first assessment period.

EV2: Assessment of written language (theory and practice), with a weight of 30% of the mark (2,5p.). One face
to face individual test takes place in the second assessment period.

EV3A: Elaboration of a speech therapy report related to difficulties at oral level, with a weight of 10% of the
mark (1,0p.). To be submitted in week 5-6.

EV3B: Elaboration of an intervention related to difficulties at oral level, with a weight of 15% of the mark (1,5p.).
To be submitted in week 10.

EV3C: Elaboration of an intervention related to difficulties at written level, with a weight of 20% of the mark (2,0
points). A collective intervention project will be presented in the second evaluation period.

The subject will be considered as not passed if the mean of the activities EV1 and EV2 is not higher than 4,0 or
both marks in these two activities (EV1 and EV2) are also below 5,0.

At the end of the course, students who have not passed the subject may be examined again (in the activities
not passed). The maximum mark in the reassessment will be 5,0 points. The format will be the same as the
failed part.

Reassessment tests: students who have not passed the criteria established to pass the subject and who have
been previously assessed in a set of activities, the weight of which is equivalent to a minimum of two thirds of
the total grade for the subject, may opt to take the reassessment tests.

Once the reassessment has been made, the subject will be considered passed when the average mark of all
the evidence is equal to or higher than 5,0.

The subject will be considered as not passed when the final mark of all the activitiesis not equal toor higher
than 5,0. When the student has completed activities with a value of 4,0 or higher and the average mark of
allactivities is not equal to or higher than 5,0, the subject will be considered not passed.

No unique final test for students who enrole for the second time or more is anticipated.

https://www.uab.cat/web/estudiar/graus/graus/avaluacions-1345722525858.html

Authorship
(individual,
Format (oral, collective, or
Evidence Code | Denomination Weight written, or both) both) Method (in-person,
Theoretical and
practical
EV1 evaluation 25% Written Individual In-person
Theoretical and
practical
EV2 evaluation 25% Written Individual In-person

Preparation of
a report (oral
EV3A language) 10% Written Collective Virtual

Preparation of
an intervention
EV3B (oral language) |15% Oral Collective In-person

Preparation of
a report and an



https://www.uab.cat/web/estudiar/graus/graus/avaluacions-1345722525858.html

intervention
(written
EV3C language) 25% Written Collective Virtual

The feedback will be as follows:

Type of Feedback EV and TYPE WEEK
Written EV2 19-20
Digital tool EV3A and EV3C 7-8 and 19-20,

respectively

In class EV1 and EV3B. 10

One-on-one sessions

This subject offersthe option of single assessment

EXAMINATION-BASED ASSESSMENT

It will take place on the same day as EV2, wherethe EV1 must be done and the delivery and presentation of
the project, which in the case of single assessment will be individual, and the oral presentation of the project.

The maximum duration of the single assessment examination is 5 hours.

USE OF Al

For this subject, the use of Artificial Intelligence (Al) technologies is allowed exclusively in support tasks, such
as bibliographic or information research, text correction or translations. The student must clearly identify which
parts have been generated with this technology, specify the tools used and include a critical reflection on how
these have influenced the process and the final result of the activity. The non-transparency of the use of Al in
this assessable activity will be considered a lack of academic honesty and may lead to a partial or total penalty
in the mark for the activity, or higher penalties in serious cases.
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Software

No aplicable.

Groups and Languages

Please note that this information is provisional until 30 November 2025. You can check it through this link. To
consult the language you will need to enter the CODE of the subject.

Name Group Language Semester Turn

(SEM) Seminars 111 Catalan first semester morning-mixed
(SEM) Seminars 112 Catalan first semester morning-mixed
(SEM) Seminars 113 Catalan first semester morning-mixed

(TE) Theory 1 Catalan first semester morning-mixed



https://sia.uab.cat/servei/ALU_TPDS_PORT_ENG.html

