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Prerequisites

It is advisable to have taken Practicum I.

In order to be able to take this subject it is  to have a negative certificate from the Central Register ofessential
Sex Offenders. It is the student's responsibility to ask for it to be able to provide it at the centre before starting
the work placement.

Minimum requirements to be assessed at the centre

In order to proceed with the evaluation of the trainees, all these evaluation indicators must be met. If any of
them are not met, the final grade will be a fail (grade of 3).

Criteria Yes No

100 % of the timetable has been adhered to and has attended all scheduled activities and has
assumed the assigned responsibilities.

Has been respectful with the members of the educational community, in accordance with the ethical
criteria of the profession (relating to aspects such as equality, equity, co-education or inclusion),
avoiding inappropriate behaviour (xenophobic, sexist, homophobic, etc.).

Has complied with the school regulations (punctuality, following timetables, use of mobile phones,
clothing, etc.).

Writes and speaks correctly and appropriately according to the vehicular language and the school's
guideline.

In his/her intervention, he/she has shown a reasonable command of the content he/she teaches
and the basic skills to teach it.
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Objectives and Contextualisation

Contextualisation:

The second internship (Practicum II) are designed to provide students with a general overview of the 0-3 cycle
of early childhood education and the educational processes that take place there.

This course is taught by teachers from seven different areas: Social Sciences, Musical Expression, Plastic
Expression, Corporal Expression, Experimental Sciences, Mathematics, Language and Developmental
Psychology. Its design and location in the syllabus allows it to be related to the following subjects:

- Educational processes and learning (0-6 years)

- Early childhood education centres

- Organisation of the school space, materials and teaching skills

- Society,

The main objective of the second year internships is for students to come into contact, with a view to their
professional future, with a nursery school, i.e. a school where children from 0 to 3 years of age are educated.
During this period, children undergo a large number of fundamental changes in their development and
socialisation, which is why it will be necessary for master's students to carry out a rigorous and systematic
observation of the key elements of a school of these characteristics and of a classroom. Observation that will
allow them to design and apply a learning sequence adapted to the children with whom they interact.

Objectives:

To become familiar with the educational reality of a school from 0 to 3 years of age.
Observe, analyse and describe the elements that characterise the centre where they work.
Design and implement an educational sequence adapted to the reality studied.
Analyse and reflect on their own teaching work.

Competences

Acquiring practical knowledge of the class and its management.
Act with ethical responsibility and respect for fundamental rights and duties, diversity and democratic
values.
Adopt ethical behaviour and attitudes and act according to the ethical principles of the profession.
Analyse and recognize one's own socio-emotional skills (in terms of strengths, potentials and
weaknesses) to develop those necessary for work and professional development.
Consider classroom practical work to innovate and improve teaching.
Demonstrate knowledge of the evolution of the basics of children's dietetics and hygiene.
Establish relations between theory and practice and the reality of the classroom and the school.
Express other languages and use them for educational purposes: corporal, musical, audiovisual.
Make changes to methods and processes in the area of knowledge in order to provide innovative
responses to society's needs and demands.
Manage information related to the professional environment for decision-making and reporting.
Master social skills in dealing and relating with the family of each pupil and all families.
Participate and get involved in the events, meetings and events of the institution to which one belongs.
Promote and facilitate early infant learning, from a global and integrative perspective of different
cognitive, emotional, psychomotor and developmental dimensions.

Promote the autonomy and uniqueness of each pupil as factors of education in emotions, feelings and
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Promote the autonomy and uniqueness of each pupil as factors of education in emotions, feelings and
values in early childhood.
Properly express oneself orally and in writing and master the use of different expression techniques.
Regulate the processes of interaction and communication in student groups aged 0-3 and 3-6 years.
Take account of social, economic and environmental impacts when operating within one's own area of
knowledge.
Take sex- or gender-based inequalities into consideration when operating within one's own area of
knowledge.
Understand and apply the processes of interaction and communication in the classroom and master the
skills required to foster a climate that facilitates the learning of social skills and coexistence.
Understand forms of collaboration with different sectors of the education community and the social
environment.

Learning Outcomes

Analyse and describe the key elements to guide adult action in these situations.
Apply skills and abilities that promote interaction, coexistence and communication among children.
Attend as many of the centre's programming and coordination meetings as possible.
Build relationships and connections between theoretical issues discussed in the faculty and what is
observed during work experience.
Collecting and analysing data from the direct observation of the classroom and of the documents from
the centre.
Collecting and analysing data from the direct observation of the classroom in order to create a learning
sequence proposal adapted to the specific and innovative environment.
Communicate information, facts and events experienced in the classroom and in the school with care
and respect for people's privacy.
Design and apply actions to strengthen the weaknesses identified to improve professional development.
Design, apply and evaluate a learning sequence that respects the globality and uniqueness of each
child.
Identifying strengths and weaknesses and setting personal milestones in the emotional sphere.
Making proper use of oral, body, musical, plastic, mathematical, audio-visual languages, etc. in applying
the learning sequence.
Making proper use of written language to describe and communicate the experiences and lessons
learnt in the practicum from memory.
Manage and lead a group activity by ensuring that good interaction and communication occurs between
participating children.
Observing and intervening in the greatest possible number of school situations where students' relatives
participate.
Participating in school settings involving the feeding and hygiene of children.
Periodically collecting and analysing in writing the personal reactions and impressions of your stay at
the school.
Propose new methods or well-founded alternative solutions.
Propose new ways to measure the success or failure of the implementation of innovative proposals or
ideas.
Propose projects and actions that are in accordance with the principles of ethical responsibility and
respect for fundamental rights and obligations, diversity and democratic values.
Propose projects and actions that incorporate the gender perspective.
Propose viable projects and actions to boost social, economic and environmental benefits.
Provide integrated responses to complex educational phenomena.
Reflecting orally and in writing about the didactic intervention itself.
Reflexively describe the dynamics of different meetings and events that one has participated in.
Relating orally and in writing the observation made in the classroom and the sequence proposal to be
applied with the theoretical elements of different subjects in the degree.
Using the results of the analyses carried out in order to make decisions about how to act.

Content
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Content

1. The profession of a nursery teacher: functions, strategies, techniques and attitudes professionals.

2. Analysis of the processes of communication and interaction in the classroom.

Study of the interventions for learning in the classroom.
Reflection on methodologies that promote cooperation and autonomy in learning.
Analysis of the attention to diversity contemplating different learning rates.
Inclusion as learning strategy

3. Analysis of the tutorial function.

4. Analysis of living standards approaches and strategies for conflict resolution.

5. Analysis of Early Childhood Education curriculum.

6. Context, design, implementation and evaluation of a learning sequence.

7. Self-analysis and self-regulation of professional practice and learning processes.

Activities and Methodology

Title Hours ECTS Learning Outcomes

Type: Directed

Seminaires and inidividual supervision 20 0.8 2, 8, 23, 12

Type: Supervised

School internship 210 8.4 2, 3, 13, 14, 23, 12

Type: Autonomous

Autonomous 70 2.8 23

Activities
Hours

Methodology
Competences

Seminaries and
individual supervision

20 Seminars for exchange, discussion and evaluation of
the processes designed in small groups.

Lectures and workshops on specific topics related to
the practicum.

Individual supervision on the design of the proposal.

Oral presentation and conclusions.

TF.1, TF.7, EI10, EI.20,
PI.1, PI.2

School internship 210 Internship in the nursery: observation, reporting,
analysis of documents.

TF.4, TF.6, EI.2, EI.7,
EI.10, EI.11, EI.19, PI.1,
PI.2, PI.7
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Study everyday situations in schools: types of
activities and dynamics.

Preparation of daily field notes and observation.

Educational application designed sequence (between
3 and 5 sessions, it is recommended during the last 3
weeks).

Autonomous 70 Recommended reading of  articles.recommended

Analysis and study of the school reality.

Design of a learning sequence.

Preparation of the final report.

Preparing oral presentations.

G2, EI.20, PI.1, PI.4

Annotation: Within the schedule set by the centre or degree programme, 15 minutes of one class will be
reserved for students to evaluate their lecturers and their courses or modules through questionnaires.

Assessment

Continous Assessment Activities

Title Weighting Hours ECTS Learning Outcomes

Evaluation from the school (Individual) 30% 0 0 7, 24, 9, 15, 6, 23, 25, 11, 12,
26

Final report (Individual) 30% 0 0 1, 2, 3, 24, 9, 8, 22, 4, 13, 14,
15, 17, 18, 19, 20, 21, 5, 6,
16, 23, 25, 11, 12, 26

Individual tuition and seminars 30 %; Participation and
presentation at the closing day of the PII 10 %

40% 0 0 1, 4, 10, 5, 16, 23

Students must demonstrate an  that is compatible with the profession. If this is not the case at any timeattitude
during the placement, the placement centre and the university may decide that the student must stop the

. In such cases, the faculty and the centre will liaise and produce a reasoned report on theplacement
termination of the placement, stating that the student cannot continue. If this happens, the student will
automatically fail the practicum and receive a grade of 3. They will not be eligible for re-evaluation.

Students who abandon the internship without justification will receive a grade of 0.

Linguistic correctness, writing and the  will be considered in all activitiesformal aspects of presentation
(individual and group). Students must be able to express themselves fluently and correctly, demonstrating a
high level of comprehension of academic texts. Please note that in the case of Catalan, students in the first
and second years are required to demonstrate a level of linguistic competence equivalent to Level 1 for Early

Childhood and Primary School Teachers, and students in the third year of the degree must demonstrate a level
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Childhood and Primary School Teachers, and students in the third year of the degree must demonstrate a level
of proficiency equivalent to Level 2 for Early Childhood and Primary School Teachers. More information on
these levels can be found at .http://www.uab.cat/web/els-estudis/-competencia-linguistica-1345698914384.html

Copying and plagiarism constitute intellectual theft and will be punished with a mark of zero for the entire block
in which the work is located. If it is not possible to determine who copied from whom in the case of copying
between two students, both students will be penalised. Please note that 'copying' is defined as work that
reproduces all or a substantial portion of another student's work. 'Plagiarism' is presenting all or part of an
author's text as one's own without citing the sources, whether they are published in print or online. (See the
UAB's documentation on plagiarism at .)http://wuster.uab.es/web_argumenta_obert/unit_20/sot_2_01.html

Students must comply with the :regulatory framework for internships
https://www.uab.cat/web/practicum/normativa-1345881466711.html. Students may not repeat the same
internship centre in two different practicums. They also cannot undertake their internship at a centre where
they have first-degree relatives or where they work without authorisation from the university coordinator (

).https://www.uab.cat/doc/RegulacioPractiquesBOEDOC

The internship calendar at centres, seminars, and some aspects of the report for this practical course may vary
for students doing it in conjunction with a  through UAB's own programme (Mece,national or international stay
Richmond, Munich, etc.), ERASMUS, or SICUE.

In accordance with academic regulations, this course .does not allow for a single assessment

The use of  technologies is permitted as an integral part of the work in this course,artificial intelligence (AI)
provided the result demonstrates a significant contribution from the student in terms of analysis and personal
reflection. Students must clearly identify which parts have been generated using AI technologies, specify the
tools used, and provide a critical reflection on their influence on the process and the final result of the activity.
Failure to be transparent about the use of AI will be considered academic dishonesty and may result in a
penalty on the activity mark or more serious sanctions in serious cases.

This course includes activities for developing .Digital Teaching Competence
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No specific programme is required.

Groups and Languages

Please note that this information is provisional until 30 November 2025. You can check it through this . Tolink
consult the language you will need to enter the CODE of the subject.
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