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Prerequisites

Although it is a subject that does not invlove any previous requirement, it is recommended to have taken
previously the course "Processes of education and learning" during the second year, in order to facilitate the
understanding of the contents studied.

Objectives and Contextualisation

This subject is part of the basic course: "Learning Disabilities and Developmental Disorders". In the current
inclusive education framework, it requires a context in which the teacher, as agents of innovation in a diverse
context, facilitate the transformation of an ordinary school and other services for children and their families in
order to increase its capacity to attend all children under 6 years old.

The main aims are:

1. To promote a positive vision of diversity in the school and the classroom towards inclusive education.

2. To learn about the different specific needs for educational support in order to facilitate the process of
inclusion for all the students.

3. To adapt the teaching and learning procedures to meet the educational needs of all students in diverse
contexts.

4. To undestand the need for cooperation among different subjects (professional, family, community)
involved in the educational context.



Competences

® Acquire resources to promote the educational integration of pupils with difficulties.
® Act with ethical responsibility and respect for fundamental rights and duties, diversity and democratic

values.

® Design and regulate learning spaces in diverse contexts which attend to the particular issues of pupils

regarding gender equality, equity and respect for human rights.

® |dentify learning difficulties, cognitive dysfunctions and problems related with attention.
® Know how to inform other professional specialists in order to address collaboration between teacher

and school, to cater for special educational needs that arise.

® Maintain a respectful attitude for the environment (natural, social and cultural) to promote values,

behaviours and practices that address gender equality, equity and respect for human rights.

® Promote and facilitate early infant learning, from a global and integrative perspective of different

cognitive, emotional, psychomotor and developmental dimensions.

® Promote coexistence in and outside of the classroom and address the peaceful resolution of conflicts.
® Systematically observe learning and coexistence contexts and learn to reflect on them.
® Work in teams and with teams (in the same field or interdisciplinary).

Learning Outcomes

14.

15.

16.

17.

18.

Con

. Analyse experiences of good practice in the process of educational inclusion to address collaborative
processes between different educational agents.

Being aware of the importance of interactions between peers in the development of coexistence.
Contribute ideas and know how to integrate them in whole work of the team.

Critically analyse the principles, values and procedures that govern the exercise of the profession.
Design didactic-organizational strategies according to the needs and characteristics of pupils.
Designing a teaching and learning sequence that respects the globality and uniqueness of each child.
Develop a collaborative project in a team, as a first step towards networking.

Develop positive attitudes towards intervention for the development of all people, respecting their
cultural and natural context.

Encourage positive peer interactions for conflict resolution.

Explain the explicit or implicit code of practice of one's own area of knowledge.

. Integrating and analysing the data and information from the different types of observation.

. Know the different professional specialists working with the educational institution.

. Making correct use of the techniques and resources of observation and analysis of the situation, and
presenting conclusions about the processes observed.

Produce didactic resources to meet the specific needs of pupils with educational needs related to
affectivity, emotions and behaviour in the inclusive school context.

Recognising the identity of the stage and its cognitive, psychomotor, communicative, social and
emotional characteristics.

Reflecting on practices observed in the classroom in order to evaluate the teaching and learning
processes present, depending on the content of the subject.

Understand the different learning abilities and rates of pupils to apply educational resources and
services to improve attention to diversity.

Understand the process of educational inclusion to analyse teaching practice and the institutional
context that it encompasses.

tent

Bloc 1: conceptual framework and regulations related to diversity and the inclusive education.

1. The concept of diversity from an individual and a sociocultural perspective.

2. Historical perspective of diversity: from integration to inclusion.



3. Inclusive education and the concept of need. National and international regulations.
Bloc 2: educational response in an inclusive education framework.
4. Institutions and professionals who give support to schools and families.

5. Organizational and didactic strategies (cooperative learning, free flow, learning environment, projects,
etc.).

6. Perceptions, experiences and attitudes from teachers, families and communities.
Bloc 3: conditions that requires support.
7. Psychopedagogical evaluation. Concept, aims and procedures.
8. NESE/NEE: Cognitive, sensory, physical, social, emotional and behavioural difficulties.

This course includes activities for the development of Teaching Digital Competence (A2).

Activities and Methodology

Title Hours ECTS Learning Outcomes

Type: Directed

Directed 30 1.2 1,18,12,17,8,9, 2,15, 16

Type: Supervised

Supervised 45 1.8 4,18,17,8,7,5,6,14,10,9, 2, 15, 16

Type: Autonomous

Autonomous 75 3 18, 5, 6, 11, 15, 16, 13

The competencies and methodological options require a participative attitude from students, manifested in
class attendance and active participation, readiness for conceptual changes, pre-reading of shared texts, and
collaborative work with peers in small and large groups. There is the possibility of undertaking a
Service-Learning (SL) or Challenge-Based Learning (CBL) project if an entity offers it.

Group (30 hours)

Presentation of the contents and key topics by the teacher. Conducted with the entire class group, it allows for
the exposition of main contents through open and active student participation (cooperative learning, case
studies, and project-based learning). It promotes individual, paired, and group work. Presential classes in large
groups may involve autonomous work before or after.

Seminars (45 hours)

Work organized in small groups (1/3 of the large group) supervised by the teacher, where through analysis of
readings, documents, cases, or diverse activities, deeper insights into contents and themes addressed in the
large group are pursued (concept mapping, didactic proposals, discussion groups, oral presentations, etc.).

During the seminar, the students need to be active and participate individually, in pairs, and in teams
(cooperative learning, case studies, and project-based learning). Presential seminars may involve autonomous
work before or after.



Autonomous (75 hours)

The autonomous work aims to prepare or consolidate work done in class. The work plan will specify
assignments and deadlines, though some autonomous work may be assigned in class if it is believed to
facilitate or enhance acquisition and consolidation of learning. Autonomous activities may be individual or
team-based, involving activities such as: observations, interviews, bibliographic or information searches,
readings, concept maps, group work, reflections, synthesis, case analysis, poster or brochure development,
among others.

Field trips: the subject can offer a field trip related to the knowledge of institutions and professionals or
fieldwork conducted.

Annotation: Within the schedule set by the centre or degree programme, 15 minutes of one class will be
reserved for students to evaluate their lecturers and their courses or modules through questionnaires.

Assessment

Continous Assessment Activities

D Learning
Weightin Hours ECTS
ghfing Outcomes
Block I. Team conferences (10%) and individual test (15%). The 25% 0 0 1, 3,18, 8,
assessment evidences are related to the themes 1,2 & 3 11,13
Block Il. Grup Assigment and coevaluation. The assessment evidences 10% 1,7,5,6,
are related to the themes 4, 5 & 6 14,9, 2, 16
Block Ill. Group presentation and heteroevaluation. The assessment 25% 4,1, 3,12,
evidences are related to the themes 7 & 8 17,8, 7, 14,
10, 11, 15,
16, 13
Final test and selfevaluation 40% 0 0 18,12, 17,
8,15

The evaluation of the subject will be carried out throughout the semester through different activities. The
evaluation of the blocks will consist of evidence submissions during the process and a final evidence of the
entire subject.

® Block 1: will start in mid-February and early March.
® Block 2: will start in mid-March and end in the middle of April.
® Block 3: will start at the end of April and end at the end of June.

The student is expected to acquire basic training in each of the blocks; therefore, to pass the subject, each of
the three blocks of content must be approved. The average grade of all blocks will only be made if all
assignments and tests in each block are passed with a minimum score of five out of ten. Although there are
activities to be carried out in small groups, the grades will be individual, so that not necessarily all members of
the group must be evaluated with the same grade. Students are expected to show attitudes compatible with
their profession to be evaluated, both in class, in interactions and in assignments.

The results of each assessment will be published on campus within 20 working days of their delivery, and a
review date will be offered within 10 days of their publication.



Assessment dates:

® Group and individual activities-block I: Each team will work on part of the content and present the result
together during the classes (10%). At the end of block |, there will be an individual test in class linked to
basic theoretical knowledge, on the 2nd of March (15%).

® Work on a child. Submission of part | of the group work and co-evaluation - Block II: At the end of Block
2, on April 13th (10%).

® Work on a child, part Il, developed and presented in a group - Block Ill: Presentations during the last
two classes in June (25%).

® Case analysis activity to be solved individually in class: June 15th (40%).

® Reevaluation: Monday, June 29th from 17:30-19:30, jointly for groups 61 and 62.

If a student fails an activity, the teaching team will assess the case and decide whether the student has the
right to recover the failed activity and how they can attempt to recover it. Therefore, students who have
adequately followed the course (attendance, participation, and submissions) but still have a specific aspect
unachieved will be allowed to pass the course, either by completing an additional individual and autonomous
task or by taking a written exam, or both. This test will have a maximum score of "Pass" (5). If the student
ultimately does not recover the assessment activities for each block, it will mean they have not met the
expected minimums and will fail the course with a final grade equal to the grade of the failed activity or the
average of the failed activities in each block. A student will be considered NP (Not Presented) if they have not
submitted or participated in any assessment activity.

Students repeating the course may request, at the beginning of the course, that the teaching staff to take only
a final synthesis assessment (it may be a test and/or a paper). In this case, the maximum qualification will be
7. If they do not request this, the evaluation will be continuous.

Unique assessment

Students who, at the beginning of the course, opt for the unique assessment via the procedures provided by
the faculty and inform the teaching staff, will be assessed on June 15th. At the beginning of the class, they will
submit a specific paper related to each of the three blocks covered (50%), have an interview, and take a
written exam in class covering the entire course content (50%). To pass the course, students must pass both
the assignment with the interview and the written exam with a minimum score of 5 in order to average the two
submissions. Only the written exam will be recoverable. The recovery will take place on Monday, June 29th,
from 16:30-19:30 and willbe a written exam.

The final grade review follows the same procedure as for continuous assessment.
ATTENTION

To pass this subject, the student must demonstrate, in the activities proposed, a good general communicative
competence, both orally and in writing, and a good command of the language outlined in the guide. In all
activities (individual and group), linguistic accuracy, writing, and formal presentation aspects will be
considered. The student must be able to express themselves fluently and correctly and must demonstrate a
high level of understanding of academic texts. An activity may be returned (not evaluated) or failed if the
professor considers it does not meet these requirements. The gender perspective in general communication
will also be taken into account.

As a future teacher, an attitude compatible with the educational profession must be demonstrated as a
requirement for passing the subject, as well as an ethical commitment to the profession. Therefore, attitudes
such as active listening, reasoning, respect for colleagues and professors, participation, cooperation, empathy,
kindness, punctuality, or the appropriate use of mobile phones or laptops only when necessary for the class
are required. There must be an ethical commitment to the deontological principles of the profession. If these
requirements are not met, the grade for the subject will be a 3.

Copying or plagiarism, whether in assignments or exams, constitutes a crime and will be penalized with a 0 as
the grade for the subject, losing the possibility of recovering it, whether it is an individual or group assignment
(in this case, all group members will receive a 0). If, during the completion of an individual assignment in class,
the professor considers that a student isattempting to copy or discovers any unauthorized document or device,
the assignment will be graded as 0, with no option for recovery, and thus the subject will be failed. A work,



activity, or exam will be considered "copied" if it reproduces all or a significant part of another student's work. A
work or activity will be considered "plagiarized" if it presents a part of a text by an author as its own without
citing the sources, regardless of whether the sources are in paper or digital format. (More information about
plagiarism at http://wuster.uab.es/web_argumenta_obert/unit_20/sot_2_01.html).

Before submitting a learning evidence, it must be checked that the sources, notes, direct quotes, and
bibliographic references have been written correctly following APA standards and by the documentation
summarized in the UAB sources:

https://ddd.uab.cat/pub/recdoc/2016/145881/citrefapa_a2016.pdf

Permitted Al Use: In this subject, the use of Atrtificial Intelligence (Al) technologies is allowed as an integral part
of the work development, as long as the final result reflects a significant contribution from the student in
analysis and personal reflection. The student must clearly identify which parts have been generated with this
technology, specify the tools used, and include a critical reflection on how these have influenced the process
and the final result of the activity. Lack of transparency in Al use will be considered academic dishonesty and
may lead to a penalty on the activity grade, or more severe sanctions in cases of seriousness.

Any change made to the content of the syllabus and/or program during the course will be agreed upon with the
students attending the class on the day the possible change is discussed, and will be subsequently announced
on the course's virtual campus. Similarly, the content outlined in the initial schedule for each block may vary if
an agreement is reached between the professor and the students attending the class on the day the change is
proposed. If the modification in the syllabus and/or program is agreed upon, it will be communicated through
the news on the Moodle platform of the course. Changes may allow content to be adjusted to the
characteristics, knowledge, interests, and particular rhythms of the class group.

All this information and any additional information will be uploaded at the beginning of the course on the
Moodle platform of the subject, which we will use as a communication tool.

Bibliography
The bibliography recomended counts with a similar number of authors: women and men.
REQUIRED READINING

® Blanch, S. (2016). L'Educacié Inclusiva. A D. Vilalta i L. Martin (Coords.), L'Educacié Infantil avui:
reptes i propostes (pp.23-30). Bellaterra: ICE UAB.
https://www.uab.cat/doc/Educacio_Infantil_Avui_Reptes_Propostes

® Booth, T., Ainscow, M., & Kingston, D. (2006). Index para la Inclusién. Desarrollo del juego, el
aprendizaje y la participacion en Educacion Infantil. CSIE. 2007
http://www.eenet.org.uk/resources/docs/Index%20EY %20Spanish.pdf

® CAST (2018). Universal Design for Learning Guidelines version 2.2. http://udiguidelines.cast.org

® DUA. Disseny Universal per a I'Aprenentatge. XTEC.
http://xtec.gencat.cat/ca/curriculum/diversitat-i-inclusio/projectes-educatius-inclusius/disseny-universal-pel

® Departament d'Educacio: http://xtec.gencat.cat/ca/curriculum/diversitat-i-inclusio/

® Decret150/2017: https://dogc.gencat.cat/ca/document-del-dogc/?documentld=799722

® Guia de llenguatge inclusiu en el tractament de les persones amb discapacitat adrecgat a les
administracions publiques, centres educatius i mitjans de comunicacio.
https://llengua.gencat.cat/web/.content/documents/publicacions/publicacions_en_linia/arxius/guia-llenguat

® OECD (2025), Reducing Inequalities by Investing in Early Childhood Education and Care, Starting
Strong, OECD Publishing, Paris, https://doi.org/10.1787/b78f8b25-en.

® Altres lectures obligatories s'aniran informant a cada bloc tematic.

OTHER REFERENCES

® AA.DD. (2007). Estratégies per anar cap una escola inclusiva. Ambitsde Psicopedagogia, 21, 20-24.


http://wuster.uab.es/web_argumenta_obert/unit_20/sot_2_01.html
https://ddd.uab.cat/pub/recdoc/2016/145881/citrefapa_a2016.pdf
http://www.eenet.org.uk/resources/docs/Index%20EY%20Spanish.pdf
http://udlguidelines.cast.org/
http://xtec.gencat.cat/ca/curriculum/diversitat-i-inclusio/projectes-educatius-inclusius/disseny-universal-per-a-laprenentatge/
http://xtec.gencat.cat/ca/curriculum/diversitat-i-inclusio/
https://dogc.gencat.cat/ca/document-del-dogc/?documentId=799722
https://llengua.gencat.cat/web/.content/documents/publicacions/publicacions_en_linia/arxius/guia-llenguatge-inclusiu.pdf
https://doi.org/10.1787/b78f8b25-en

® AAIDD. Asociacién Americana de Discapacidades intelectuales y del desarrollo (2011). Discapacidad
Intelectual. Definicion, clasificacion y sistemas de apoyo. Alianza Editorial.

® Ainscow, M. (2004). Desarrollo de escuelas inclusivas: ideas, propuestas y experiencias para mejorar
las instituciones escolares. Narcea.

® Alberti, M., i Romero, L. (2010). Alumnado con discapacidad visual.Escuela inclusiva: alumnos distintos
pero no diferentes. Grao.

® Aldamiz-Echevarria, M.M., Alsinet, J., Bassedas (et al.)(2006) Com ens ho fem?. Propostes per educar
en la diversitat. Graé.

® Alegret, J., Castanys, E., i Sellarés, R. (2010). Alumnado en situacion de estrés emocional. Escuela
inclusiva: alumnos distintos pero no diferentes. Graod.

® Andrés Saralegui, L., Juaristi Salom, P., Gezuraga Amundarain, M. y Darretxe Urrutxi, L. (2023). Luces
y sombras en la inclusion educativa del alumnado con discapacidad auditiva desde la mirada de las
familias. Revista Espafiola de Discapacidad, 11(2), 85-100. Luces y sombras en la inclusién
educativa.pdf (cedid.es)

® Arnaiz, P., & Garcia-Sanz, M. P. (2021). Educacién inclusiva: Avances y retos. Narcea Ediciones.

® Bassedas, E. (2010). Alumnado con discapacidad intelectual y retraso del desarrollo. Escuela inclusiva:
alumnos distintos pero nodiferentes. Grao.

® Barton, L. (2009). Estudios sobre la discapacidad y la busqueda de la inclusividad. Observaciones.
Revista de educacion, 349, 137-152.

® Blanco, R. (2023). Escuelas para todos: Claves de la educacién inclusiva. Octaedro.

® Bonals, J., i Sanchez-Cano, M. (cords.) (2007). La evaluacion psicopedagdgica. Grad.

® Booth, T. y Ainscow, M. (2005). Index per la inclusié. Guia per a I'avaluacio i millota de I'educacié
inclusiva. Traduccioén catalan. ICE-UB-Departament d'educacid. Generalitat deCatalunya.

® Cardona, M.C., Gomar, C., Palmés, C., i Sadurni, N. (2010). Alumnado con pérdida auditiva. Escuela
inclusiva: alumnos distintos pero no diferentes. Grad.

® Careta, A., y Ballesteros, N. (Coord.) (2023). El valor de los cuidados. La supervisién en contextos
profesionales en los que se trabaja con personas. Octaedro.

® Carreras, L., Castiglione, F. | Valera, M. (2012). Altas capacidades intelectuales. La asignatura
pendentiente. Horsori.

® Casanova, M.A. (2009). Inclusién educativa en un horizonte de posibilidades. La Muralla.

® Castelld. A., i Martinez, M. (1999). Alumnat excepcionalment dotat intel-lectualment. Identificacio i
intervencié educativa. Generalitat de Catalunya (15).

® Castillo, T. (2007). La discapacidadesta en funcién del medio en que la personase desenvuelve. A T.
Castillo, Déjame intentarlo. La discapacidad: hacia una vision creativa de las limitaciones humanas.
(pp. 75-84).

® Duran, D., Giné, C., i Marchesi, A. (2010). Guia per a l'analisi, valoracié i reflexié de practiques

inclusives. Departament d'Educaci6. Generalitat deCatalunya.

Declaracié de Paris: https://www.oecd.org/dac/effectiveness/34580968.pdf

East, V., i Evans, L. (2010). Guia practica de Necesidades Educativas Especiales. Madrid: Morata.

Echeita, G. (2020). Inclusion y exclusién educativa: Voz y quebranto de una ilusion. Narcea Ediciones.

Ginég, C., Duran, D., Font, J., Miquel, E. (Eds.). (2020). L'Educacio Inclusiva. De I'exclusioa la plena

participacio de tot I'alumnat. Horsori.

® Cantero, M. J. (Coord.) (2010). Intervencién temprana. Desarrollo optimo de 0 a 6 afios. Piramide.

® Guzman Seraquive, J. E. ., Crespo Castillo, O. S. ., Delgado Llivisaca, K. C. ., & Andrade Davila, S. L. .
(2024). Derechos de los nifios en educacién inicial: interculturalidad, inclusion y percepcion docente
sobre su eficacia . Revista InveCom / ISSN En linea: 2739-0063, 5(1), 1-12.
https://doi.org/10.5281/zenodo.11671705Gdémez, A., Viguer, P., i

® Jarque, J.M. (2018). Escrits per una escola inclusiva. Horsori.

® | ozano, J., Cerezo, M.C., i Alcaraz, S. (2015). Plan de atencion a la diversidad. Alianza Editorial.

® [undqvist, J. (2022). Putting preschool inclusion into practice: a case study. European Journal of
Special Needs Education, 38(1), 95-109. https://doi.org/10.1080/08856257.2022.2031096

® Macarulla, |, i Saiz, M, (2009). Bones practiques d'escola inclusiva. La inclusié d'alumnat amb
discapacitat: Un repte, una necessitat. Barcelona: Grad.

® Marchesi, A., i Coll, C. i Palacios, J. (1999). Desarrollo psicoldgico y educacion. T.lIl. Trastornos del
desarrollo y necesidades educativas especiales. Madrid: Alianza Editorial.

® Martinez, M., i Guirado, A. (2010). Alumnado con altas capacidades. Escuela inclusiva: alumnos
distintos pero no diferentes. Grao.



http://riberdis.cedid.es/bitstream/handle/11181/6796/Luces%20y%20sombras%20en%20la%20inclusi%c3%b3n%20educativa.pdf?sequence=1&rd=003171787364792
http://riberdis.cedid.es/bitstream/handle/11181/6796/Luces%20y%20sombras%20en%20la%20inclusi%c3%b3n%20educativa.pdf?sequence=1&rd=003171787364792
https://www.oecd.org/dac/effectiveness/34580968.pdf

® Mas, J.M2,, i Giné, C. (2010). Cap. V. La familia con un hijo con dificultades o trastornos en el
desarrollo. A C.C Mechd, A. Fornés,C. Giné, J.M?. Mas, i F. Pegenaute, La atencion temprana. Un
compromiso con la infancia y sus familias. UOC. (pp. 59-80).

® Marquez, C., Moya, L. (2024). La formacién inicial docente para la educacién inclusiva.
https://www.observatoriodelainfancia.es/oia/esp/documentos_ficha.aspx?id=8836&vengoDe=busqueda_rt

® Miquel, E., i Duran, D. (2007). Portant a la practica I'index per a la inclusié. Ambits de psicopedagogia,
21, 15-19.

® Moya, J., i Anguera,T. (2010). Problemes de comportament en infants i adolescents a Catalunya:
trastorns per défit d'atencio i trastorns de conducta, necessitats educatives que generen. Generalitat de
Catalunya. Educacio Inclusiva.

® Nutbrown, C., & Clough, P. (2022). Inclusion in the early years: Critical analyses and reflections (3rd
ed.). SAGE Publications.

® ONU (2006). Convenciéndela ONU sobre los derechos de las personascon discapacidad. ONU.

® Puigdellivol, I. (2004): Incluir es sumar. Comunidades de aprendizaje como modelo de escuela
inclusiva. Aula de innovacion educativa, 131, 47-50.

® Pujolas, P. (2004). Aprender juntos alumnos diferentes. Barcelona: Octaedro.

® Pujolas, P. (2006). Cap a una educacio inclusiva. Vic: Eumo.

® Rose, D., i Meyer, A. (2006). A practical reader in universal design for learning. Harvard Education
Press.

® Sindic de Greuges (2025).L'Educacié Inclusiva a Catalunya.
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://www.sindic.cat/site/unitFiles/10530/Informe*

® Ruiz, R. (2008). Plans multiples i personalitzats per a l'aula inclusiva. Vic. Eumo.

® Stainback, S. (2001). L'educacié inclusiva: definicid, context i motius. Suports: Revista Catalana
d'Educacio Inclusiva, 5(1), 18-15.

® Stainback, S., i Stainback, W. (2004). Aulas inclusivas. Un nuevo modo de enfocar y vivir el curriculum.
Narcea.

® UNESCO (2008). Las dimensiones inclusivas del derecho a la educacion:bases normativas. Marco
conceptual. UNESCO.

® UNESCO. (2020). Global education monitoring report 2020: Inclusion and education - All means all.
UNESCO Publishing. https://unesdoc.unesco.org/ark:/48223/pf0000373718

® Urmeneta, M. (2010) Alumnado con problemas de salud.Escuela inclusiva: alumnos distintos pero no
diferentes. Grao.

JOURNALS

® Journal of Inclusive Education. London: Routledge

® Revista de I'Associacié Catalana d'Atencié Preco¢ (ACAP). Barcelona

® Revista de Educacion Especial. Salamanca. Amaru.

® Revista de Educacion Inclusiva. Universidad de Jaén.

® Revista Espafola de Sindromede Down. Santander: FundaciénSindrome de Down.

® Revista Internacional de Educacion Inclusiva. Chile.Siglo Cero. Madrid: FEAPS.
Suports. Revista Catalana d'Educacio inclusiva i Atenci6 a les diversitats. Vic: EUMO.

websides
Departament d'Educacio. Generalitat de Catalunya. Professorat. Educacio inclusiva.

http://ensenyament.gencat.cat/ca/departament/publicacions/colleccions/inclusio/

Portal d'Educacié

http://www.edu365.cat/

Inclusivitat Escolar. Documents i recursos de laJornada de Formacio escolar i social.

http://xtec.cat/crp-baixebre/escola%20inclusiva/index.htm

Caterdra Autisme de Girona https://www.catedraautismeudg.com/



https://www.observatoriodelainfancia.es/oia/esp/documentos_ficha.aspx?id=8836&vengoDe=busqueda_resultado
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://www.sindic.cat/site/unitFiles/10530/Informe%20educacio%20inclusiva_gener_25_definitiu.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000373718
http://www20.gencat.cat/portal/site/Educacio
http://www.edu365.cat/
http://xtec.cat/crp-baixebre/escola%20inclusiva/index.htm
https://www.catedraautismeudg.com/

Servei d'Informacié sobre Discapacitat (SID). Ministeri de Sanitat, Politica Social i Igualtat / Universitat de
Salamanca.

http://sid.usal.es

Transforming education through Universal Design for Learning. National Center on Universal Design for
Learning

https://obamawhitehouse.archives.gov/blog/2012/05/07/transforming-education-universal-design-learning

Centro para el control y la Prevencion de Enfermedades. Deteccion del Autismo en forma temprana.

https://www.cdc.gov/ncbddd/spanish/autism/treatment.html

Centro para el control y la Prevencion de Enfermedades. Indicadores de Desarrollo.

http://www.cdc.gov/ncbddd/Spanish/actearly/milestones/index.html

Clasificacion Internacional del Funcionamiento, de la Discapacidad y de la Salud - CIF

http://www.imserso.es/InterPresent2/groups/imserso/documents/binario/435cif.pdf

Fundacié FARO. Sant Joan de Déu. Observatori de salut de la Infancia i I'Adolescéncia.

http://faros.hsjdbcn.org/ca

CAST. Learning y UDL

http://www.cast.org/

http://www.youtube.com/watch?v=bDvKnY0g6e4

UNESCO. Repensar I'Educacié Educacié.

http://unescocat.org/portfolio-items/repensar-leducacio/

XTEC. Xarxa Telematica Educativa de Catalunya

http://www.xtec.cat/dnee/

Fundacio Bofill. Escola inclusiva i inclusié escolar

http://www.fbofill.cat/videos/escola-inclusiva-i-inclusio-escolar-dos-conceptes-que-cal-diferenciar-j-m-jarque

Software

The subject does not require specific software, mostly uses Moodel and TEAMS. However, to encourage some d

Groups and Languages

Please note that this information is provisional until 30 November 2025. You can check it through this link. To

consult the language you will need to enter the CODE of the subject.

Name Group Language Semester Turn


http://sid.usal.es/
https://obamawhitehouse.archives.gov/blog/2012/05/07/transforming-education-universal-design-learning
http://www.cdc.gov/spanish/especialesCDC/DetecteAutismo/
http://www.cdc.gov/ncbddd/Spanish/actearly/milestones/index.html
http://usuarios.discapnet.es/disweb2000/cif/index.htm
http://www.faroshsjd.net/
http://www.cast.org/
http://www.youtube.com/watch?v=bDvKnY0g6e4
http://www.unesco.org/es/education/publications/
http://phobos.xtec.cat/edubib/intranet/
http://www.fbofill.cat/videos/escola-inclusiva-i-inclusio-escolar-dos-conceptes-que-cal-diferenciar-j-m-jarque
https://sia.uab.cat/servei/ALU_TPDS_PORT_ENG.html

(SEM) Seminars 611 Catalan second semester morning-mixed
(SEM) Seminars 612 Catalan second semester morning-mixed
(SEM) Seminars 613 Catalan second semester morning-mixed
(SEM) Seminars 621 Catalan second semester afternoon
(SEM) Seminars 622 Catalan second semester afternoon
(SEM) Seminars 623 Catalan second semester afternoon
(TE) Theory 61 Catalan second semester morning-mixed
(TE) Theory 62 Catalan second semester afternoon
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