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REVISION DE LA LITERATURA CIENTIFICA
PASOS PARA REALIZAR UNA SCOPING REVIEW

Joseflna Salay Laura Arnau (0 DSO
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1. ¢Porquées necesarlo reallzar una rewsion de la literatura
cientifica? — L il el G
| 2. ¢Qué tipos de revisiones existen? . .
h 3. éQué procedimientos y fases seguimos para elaborar una

una Scoping Review (ScR)?

4. Ejemplo

5. Ejercicio practlco
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¢,PORQUE REVISAR LOS CONOCIMIENTOS CIENTIFICOS
ANTES DE CONCRETAR NUESTRO ESTUDIO?
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1. El avance de la ciencia no es unlpersonal 0 de un solo grupo de
investigacion

2. Las preguntas clave a las que deberéis responder frente a la comunidad
cientifica son: ¢ Qué se conoce de este tema? ¢Qué es lo que no se
conoce?¢Qué aporta vuestro estudio?

— No se puede ser un buen investigador si no se es capaz de realizar la
revision de la literatura C|ent|f|ca de forma eflcaz y a5|m|IarIa

! ‘A "f

!, B (coce




¢QUE NOS PERMITE LA REVISION DE LA LITERATURA CIENTIFICA? S
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Prever dificultades y Valorar que

obstaculos variables/factores debo
considerar en mi estudio

Descubrir que se conoce Ver que instrumentos
oncretar preguntas .
se han utilizado y

actuales , -
podriamos utilizar

ya de nuestra pregunta

Descubrir q
investigadores esta
trabajando en

Responder a preguntas de nuestro tema

investigacion a partir de los
resultados de multiples
estudios

Descubrir estudio
similares con los que
podremos contrastar
nuestros resultados
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Grant, M. J & Booth (2009) A typology of reviews: an anaIyS|s of 14 revie

Information & Libraries Journal, 26(2), 91-108.
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Principales tipos diferentes de revisiones bibliograficas

Narrative review Scoping review

Systematic review Meta-analysis

Revision de
revisiones
Umbrella review

[@loEie)
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Narrative review

(J Revisién amplia de un tema general que se realiza para obtener
informacion de diferentes aspectos relacionados con el tema de estudio
y permite contextualizarlo.

(1 No es sistematica y no requiere explicar los métodos empleados para
obtener y seleccionar las referencias. No obstante, esto no quiere decir
gue no se haya seguido una metodologia (palabras clave, delimitacion
de los anos de publicacion etc.)

[ La informacion obtenida se presenta de forma narrativa. Puede ser el
Unico contenido de una publicacién o la introduccién/marco tedrico a
un estudio o una tesis o tesina

Ejemplo: Courtney 2009 ‘@@@@|



https://srcd.onlinelibrary.wiley.com/doi/pdf/10.1002/j.2379-3988.2009.tb00058.x
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Systematic review

1 Persiguen conocer los resultados de estudios que han abordado una
pregunta investigacion concreta.

1 Siguen un proceso contrastable como en cualquier estudio cientifico. Por
ello se debera exponer de forma detallada el diseno y proceso de |la
revision para que pueda ser reproducible.

1 Existen algunos protocolos de referencia como los publicados por la
Cochrane Library y una coleccion de bases de datos que compila estudios
de revision de calidad contrastada que persiguen aportar evidencias en el
ambito de los estudios salud.

 Ejemplos: Gypen etal. 2017 o Xu & Bright, 2018. ‘ @@@@|


https://www.cochranelibrary.com/es/home
https://www.sciencedirect.com/science/article/pii/S019074091730213X?casa_token=g72NANUz6yYAAAAA:QKHZnuF2D7aT3PHu93jaUMHiY3kRhErFK4vbiIob_eSYvvSIU4Nrxi5yRK_FJpTMVWKviJg2LYQ
https://www.sciencedirect.com/science/article/pii/S0190740918300422?casa_token=V3cDzKI1Ga0AAAAA:e6V327e7rwysx9ExNI8HpJFztnCoLtf_ZJtNJfyFwWbRX-XQCRC2VbcvHAsrUxXm4juhWnBeANY

@
GRUP DE RECERCA
EN INFANCIA
| ADOLESCENCIA
EN RISC SOCIAL

Meta-analysis

1 Los meta-analisis persiguen responder una pregunta de
investigacion utilizando los estudios cuantitativos realizados para
responder a esa pregunta como si fueran submuestras de un solo
estudio. Para ello se incorporan en el analisis los datos estadisticos
de los diferentes estudios ponderando el tamano de sus muestras.

 Siguen el procedimiento de las revisiones sistematicas.

Algunos ejemplos: Cassarino et al. 2018, Li, Chng & Meng, 2017

[@loEie)


https://www.sciencedirect.com/science/article/pii/S0190740918303670
https://journals.sagepub.com/doi/pdf/10.1177/1524838017726427
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 Sirve para ver qué se ha investigado y que se conoce entorno a un tema
de estudio, y localizar vacios en la literatura existente.

Scoping review

“Aim to map rapidly the key concepts underpinning a research area and the main
sources and types of evidence available.” (Arskey & O’Malley, 2005)

1 Si bien no responde a una pregunta de investigacion concreta —como las
revisiones sistematicas-, sigue el mismo procedimiento.

Ejemplo: Forsman & Vinnnerljung, 2012

[@loEie)


https://www.sciencedirect.com/science/article/pii/S0190740912000606?casa_token=lhr-TztbZuEAAAAA:Tf_E5eHUg25fclDSuLY0-RlhLGPCPLJAxRwMroX0pQJER6nJnk98eX45fHbrdbNNF46YL8q9eUo
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Umbrella review / Review of review

1 Cuando hay un tema que ha suscitado numerosas revisiones se
pueden realizar revisiones de revisiones de revisiones sistematicas y
meta-analisis con el objetivo de aportar datos mas concluyentes.

 El procedimiento es similar al de las revisiones sistematicas. Se pueden
buscar en las bases de datos, o bien en directamente en los
repositorios de las revisiones sistematicas como por ejemplo en |la
www.cochranelibrary.com o The Joanna Briggs Institute (JBI).

Ejemplos: Fragkos 2016 o ljizendoor et al. 2020

[@loEie)


http://www.cochranelibrary.com/
http://www.joannabriggs.edu.au/about/home.php
https://www.mdpi.com/2227-7102/6/3/27
https://acamh.onlinelibrary.wiley.com/doi/full/10.1111/jcpp.13147
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o realizarla?



GRUP DE RECERCA
EN INFANCIA

| ADOLESCENCIA
DEN RISC SOCIAL

éPara que son utiles las scoping review?
(Arskey & O’Malley, 2005; Peters et al., 2015; Prisma extension for ScR, 2018)

Q ldentificar lagunas sobre un tema o area de conocimiento.

g Examinar el alcance, la diversidad conceptual y metodologica y las
caracteristicas de las aportaciones/evidencias de la literatura.

\/ Resumir los principales hallazgos sobre un tema o area de conocimiento.

Valorar la pertinencia de realizar una systematic review

[@loEie)
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=Ll il ¢Para que me puede servir una Scoping Revie
B en mi tesis? (codina, 2021)

01 02

¢ - 17 b Establecer Marcos Articulo cientifico
™ § = # £ feoricos y estados en si mismo
de la cuestion.

r3
PS— 8

03

Establecer marcos
metdologios

% sl https://www.lluiscodina.com/scoping-reviews-guia/
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Protocolos/frameworks para orientar y = B
documentar el proceso de la ScR:

PROTOCOLOS PROTOCOLOS
GENERICOS ESPECIFICOS ScR

Fundamento Operativizacion
Orientacion de las teorico y al detalle.
fases nucleares del sistematizacion Checklist de
proceso, poco por fases PRISMA ScR
detalle.

[@lolsle)


http://www.prisma-statement.org/Extensions/ScopingReviews

Protocolos/frameworks para orientar y a’
documentar el proceso de la ScR: Arksey & O’Malley (2005)

Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
Specify the ldmﬁfy ( [ Summarize, |
research b Select studies Extract, map, and ‘ synthesize, and
. Question et i report results
» Rapid literature review * Setthe scope Search strategy * Data extraction * Share findings
* PCC Framework * Seek diverse sources +« Reliability * Data analysis + Link findings to

* Assemble the team * Develop a data assessment

research, policy, and
charting framework * PRISMA

practice

Integrate expert consultation
* Key stakeholders
* experts

From:Westphaln, K. K., Regoeczi, W., Masotya, M., Vazquez-Westphaln, B., Lounsbury, K., McDavid, L., ... &
Ronis, S. D. (2021). From Arksey and O’Malley and Beyond: Customizations to enhance a team-based,
mixed approach to scoping review methodology. MethodsX, 8, 101375.

https://doi.org/10.1016/j.mex.2021.101375 ‘ @ @@@|



https://doi.org/10.1016/j.mex.2021.101375

Title

Structured summary
Rationale
Objectives

Protocol and
registration

Eligibility criteria
Information sources
Search

Selection of sources of
evidence

Data charting process
Data items

Critical appraisal of
individual sources of
evidence

Synthesis of results

Protocolos/frameworks para orientar y
documentar el proceso de la ScR: Extension Prisma para ScR

Discussion

Funcing |2

@
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Selection of sources of
evidence

Characteristics of
sources evidence

Critical appraisal within
sources of evidence

Results of individual
sources of evidence

Synthesis of results
Summary of evidence
Limitations

Conclusions

Funding

From: Tricco AC, Lillie E, Zarin W, O'Brien KK, Colquhoun H, Levac D, et al.
PRISMA Extension for Scoping Reviews (PRISMA-ScR): Checklist and
Explanation. Ann Intern Med. 2018;169:467—-473. doi:10.7326/M18-0850

http://www. prlsma -statement. org/Extensmns/ScoplngRewews

Checkllst 11Sept2019.pdf

©LOEe


http://www.prisma-statement.org/Extensions/ScopingReviews
http://www.prisma-statement.org/documents/PRISMA-ScR-Fillable-Checklist_11Sept2019.pdf
http://www.prisma-statement.org/documents/PRISMA-ScR-Fillable-Checklist_11Sept2019.pdf
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o DEFINIR

9 DEMARCAR LOS LIMITES
PREGUNTA/TEMA (zona geogréfica, 0 REVISAR Y
L= aﬁos' idioma’ SELECCIONAR T3 &
e tipo de documentos, DOCUMENTOS
disciplinas) 1

ELE EALIZAR BU EDAS
© sciecconar — GSELECCIONAR n REALIZAR BUSQU

PALABRAS CLAVE T BASES DE DATOS COMPLEMENTARIAS

o DETERMINAR \ |
EXPRESIONES DE —— G

ANALIZAR LOS

BUSQUEDA CO[')\('JFI’DFEfJCiA[)F;LS'OS RESULTADOS
N\ < N\ X VA @ INFORMAR
D ' DOCUMENTAR EL PROCESO > @OE0
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PREGUNTA/TEMA

Ejemplo:
Tema: Formacion académica de la infancia tutelada

Preguntas de investigacion:
¢Los nifios y adolescentes tutelados tienen mds fracaso escolar que sus iguales no

tutelados?
¢Tienen peor tasa de graduacion que sus compaieros no tutelados?

CAsisten regularmente a la escuela?
[@loEie)
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4 COMO PLANIFICAR LA REVISION DE LA LITERATURA CIENTIFICA? s:.“:Fizszm

o DEFINIR

PREGUNTA/TEMA o DEMARCAR LOS’L.IMITES
| (zona geogréfica,

afos, idioma,
tipo de documentos,
disciplinas)

v Geografico: Europa y América
v’ Idioma: Espafiol y Inglés
v Tipo de documentos:
Estudios cuantitativos
Articulos, libros e informes de
investigacion
v" Disciplina: Cualquier disciplina
v’ Afios: Ultimos 5 afios

v’ Excluir: estudios cuya muestra tenga
discapacidad

Geografico: (Nos interesan los estudios de cualquier
pais o solo de algunas zonas |

Idioma: ¢En que |d|omas queremos/podemos revisar
los documentos? S e

Tipo de documentos ¢Estud|os rev15|ones teorias,

o reerX|ones ? ¢Que tIpO de metodologla i

cuantitativos, cualltatwos )? ¢D|seno?¢En que
formato (artlculos te5|s ‘tesinas, mformes Ilbros
comunicaciones a congresos )? Etc. . :

D|SC|pI|na ¢Estamos mteresados en estudlos de
nuestra disciplina, de otras, lnterdlupllnares ?

¢Qué ainos queremos estudlar?

éQué estudios no queremos |nclu1r?

[@loEie)



¢,COMO PLANIFICAR LA REVISION DE LA LITERATURA CIENTIFICA?

o DEFINIR e
DEMARCAR LOS LIMITES
PREGUNTA/TEMA | lienn aeopianica)
anos, idioma,
— tipo de documentos,
disciplinas)

© scecconar
PALABRAS CLAVE

v' En un primer momento pensar en los
conceptos de nuestra busqueda, palabras
relacionadas y sindnimos |

v' Hacer un primer tanteo (bdsqueda

exploratoria en buscadores generallstas, tipo

schoolar.google. es) para:
- a)verla .palabras clave mas usadas
- b) comprobar si unas dan mejores
resultados (mas arﬁcUI_o / mas
especificos)
- ¢) comprobar si ya hay muchas

revisiones sistematicas o de alcance de
ese tema

EN RISC SOCIAL

Palabras clave concepto 1 Palabras clave concepto 2

Tutela Fracaso escolar
Acogimiento familiar Absentismo escolar
Acogimiento residencial

Proteccion de menores

Key words:
Guardianship, foster care, residential care, children in care...

Academic failure, school failure, school absenteeism...

Realizar un primer tanteo con schoolar google por ejemplo con:

“tutela” + “fracaso escolar”
“ninos tutelados” + “fracaso escolar” / “rendimiento escola”

/”absentismo escolar”
[@locie)
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o DEFINIR

o DEMARCAR LOS LIMITES
PREGUNTA/TEMA ‘e
(zona geografica,

anos, idioma,
S tipo de documentos,
disciplinas)

€ scicccionar  —
PALABRAS CLAVE

O DETERMINAR
EXPRESIONES DE
BUSQUEDA

Los truncamientos y comodines son
signos que permiten buscar por la raiz de
la palabra o sustituir letras. Nos evitan
tener que especificar las diferentes
variantes o terminaciones de una
palabra, simplificando asi la estrategia de
busqueda.

No todas las bases de datos usan los
mismos. Los mas comunes son * 1 ? S #

v" Operador * Permite truncar los
caracteres de la derecha (reemplaza
la parte final) nii*, child*

v" Operador ? Permite sustituir un
caracter en medio o al final de un
término de busqueda. No se puede
utilizar al inicio de una palabra.
Reemplaza un caracter behavio?r
(para behavior, behaviour, behavionral)

v" Operador $ Permite el
truncamiento de un numero
multiple de caracteres en medio o al

final #ii§ (para nino/ a/ os/ as/ ez)

Nota: si bien estos son bastante universales
cada buscador tiene los suyos y se debe tantear
0 revisar las ayudas del buscador

@  GRUP DE RECERCA
oL | ENINFANCIA

1 | ADOLESCENCIA
PN RisC SOCIAL

e Silos resultados que hemos
obtenido son pobres...

e Sihemos obtenido mucho
ruido documental
(informacién no relevante)

* Sihemos obtenido mucho
silencio (no obtencién de
informacion relevante y
pensamos que si esta en la
fuente de informacion)

e Sicreemos que podemos
explotar mas la fuente de
informacion

- Reformular la estrategia de
busqueda

FUENTE: Servicio de Bibliotecas de la UAB
https://ddd.uab.cat/pub/recdoc/2017/1746

33/Fuentesinformacioneducacionpsicologia

a2019iSPA.pdf @@@@


https://ddd.uab.cat/pub/recdoc/2017/174633/Fuentesinformacioneducacionpsicologia_a2019iSPA.pdf
https://ddd.uab.cat/pub/recdoc/2017/174633/Fuentesinformacioneducacionpsicologia_a2019iSPA.pdf
https://ddd.uab.cat/pub/recdoc/2017/174633/Fuentesinformacioneducacionpsicologia_a2019iSPA.pdf
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¢,COMO PLANIFICAR LA REVISION DE LA LITERATURA CIENTIFICA?
o DEFINIR

PREGUNTA/TEMA 9 DEMARCAR LOS'LllMlTES
(zona geogrifica,

ona eceral Operadores booleanos: nos permitirdn crear
—  tipo :?O!oii_um')entos, expresiones de busqueda estableciendo si los sinénimos
ISCIplinas .
’ (OR), diferentes (AND) y excluyentes (NOT)

€ secccconar  —
PALABRAS CLAVE

O oererninar Palabras clave concepto | Palabras clave concepto
EXPRESIONES DE
BUSQUEDA 1 2

.. , _ Tutela Fracaso escolar
Operadores de proximidad: permiten combinar las palabras

clave segun su posicion: OR Acogimiento familiar Absentismo escolar

, Acogimiento residencial
WITH: palabras que se encuentran en el mismo campo (por

ejemplo en el titulo, o en el abstract) Proteccion de menores

ADJ: palabras separadas por un maximo de términos indicados o . o S

con un ndmero (Tutel* or “acogimiento familiar” or “acogimiento residencial” or
NEAR: palabras que estan en un mismo parrafo o frase “broteccion de menores”) and (“fracaso escolar” or “absentismo
“”: frases o palabras exactas escolar”) not disabil*

Ejrpties Fostter WA sl NIB AV st I No todos los buscadores utilizan los mismos operadores

Nota: Comprobad donde esta buscando las palabras: en el

titulo, en los keywords, en el abstract, en todos los anteriores, FUENTE: Servicio de Bibliotecas de la UAB

también en el texto 60/77P/€l‘0... https://ddd.uab.cat/pub/recdoc/2017/174633/Fuent @@@@
esinformacioneducacionpsicologia a2019iSPA.pdf



https://ddd.uab.cat/pub/recdoc/2017/174633/Fuentesinformacioneducacionpsicologia_a2019iSPA.pdf
https://ddd.uab.cat/pub/recdoc/2017/174633/Fuentesinformacioneducacionpsicologia_a2019iSPA.pdf

€ secccconar  —
PALABRAS CLAVE

PREGUNTA/TEMA ‘I DEMARCAR LOS LIMITES

(zona geogréfica,
afos, idioma,

— tipo de documentos,

disciplinas)

0 DETERMINAR
EXPRESIONES DE
BUSQUEDA

R 5’5."?54%/‘;
s > ,45‘,-;;:,_ -

! Comprobar el numero total de documentos

Palabra clave Resultados | Resultados | Resultados | Resultados
Base de Base de Base de Base de
datos 1 datos 2 datos 3 datos 4

Child* 100.000

Youth* 40.000

Child* OR youth* > 100.000

Foster care* 30.000

Care leavers* 15.000)|

“Foster Care” OR “care leavers” > 30.000

(Child* OR youth*) AND (“Foster 250

Care” OR “care leavers”)

¢,COMO PLANIFICAR LA REVISION DE LA LITERATURA CIENTIFICA?

¢
k EN RISC SOCIAL
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PREGI:JE\'I:':':}I:'EM A o DEMARCAR LOS LIMITES
‘ (zona geografica, e e
anos, idioma, o e ‘ a e I I I I ‘
tipo de documentos,

o SELECCIONAR .
disciplinas)

PALABRAS CLAVE

\o DETERMINAR o SELECCIONAR n

EXPRESIONESDE ——— LAS BASES DE

BUSQUEDA DATOS
https://scholar.google.es
PyehFO
U " B :ij: i;:lr'zi;z:ngutbnoma m::::ues UAB  Qué ofrecemos | Nuestros fondos | Estudia e investiga | Conoce las bibliotecas MY Psicodoc
PubPsych PubPsych https://www.uab.cat/w
¢Primeravezen la eb/guies-
biblioteca? - : : :
Consglta la pagina web que hemos preparado PT Dpubs PTSDpUb te m atl q u es/ps ICO I Og 1a-
= 1345711629234.html

= ubllmed PubMed

Actualidad Acceso ]Dve

N

https://www.uab.cat/web/servicio-de-bibliotecas-1345733231312.html

I/l Buscador

Horarios

Web of Science

SCOPUS Scopus ‘ @ @ @ @|

Jikg



https://scholar.google.es/
https://www.uab.cat/web/servicio-de-bibliotecas-1345733231312.html

;COMO PLANIFICAR LA REVISION DE LA LITERATURA CIENTIFICA? 'ass:m:ss:m

| ADOLESCENCIA
EN RISC SOCIAL
© o € oemarcar Los LMITES
PREGUNTA/TEMA —L

(zona geografica,

anos, idioma,

e SELECCIONAR tipo de documentos, f SRR R .
PALABRAS CLAVE disciplinas) - Analizar qué tipologia de documentos y tevistas incluyen en la base de datos
- Analizar qué tipo de sesgo suponen.
O oercrvinar o SELECCIONAR que up 80 sup
EXPRESIONES DE LAS BASES DE MM Tener especial cuidado con el sesgo idiomatico y sesgo de zona geografica
BUSQUEDA DATOS

Literatura gris
(conferencias, tesis Af‘tiCUlOS

y tesinas, informes . "
de investigacion, cientificos
documentos
oficiales, etc.)

[@loEie)
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¢,COMO PLANIFICAR LA REVISION DE LA LITERATURA CIENTIFICA?

o DEFINIR o
PREGUNTA/TEMA DEMARCAR LOS LIMITES
(zona geografica,

o SELECCIONAR anos, idioma,
tipoded tos,
PALABRAS CLAVE <—|_ Ipo didg::i:;ns?n os

0 -}TETRMINAR _I?

SELECCIONAR LAS BASES Q
EXPRESIONES DE OF DATOS -1, OMPROBAR LOS

BUSQUEDA DUPLICADOS

Cuando consultamos diferentes bases de datos tendremos
solapamientos. Un programa que nos puede facilitar esta tarea es

Mendeley. L.a UAB tiene licencia del programa

—> Enlace a documentos explicativos.
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Table 1 The criteria for Inclusion and Exclusion according to PICO from Wang et al. (2023)

DEFINIR (2) (7]
DEMARCAR LOS LIMITES REVISAR Y
PREGUNTA/TEMA (zona geogréfica, SELECCIONAR
afos, idioma,
DOCUMENTOS

tipo de documentos,
disciplinas)
SELECCIONAR

eSELECCIONAR LAS

PALABRAS CLAVE

Aplicar criterios de

y de calidad

BASES DE DATOS
o DETERMINAR \
EXPRESIONES DE 0
BUSQUEDA COMPROBAR LOS
DUPLICADOS

1 > Tituloy el

nclusidon-exclusion ) abstract/resumen
2 > Texto completo

PICOS method (Population, Interests,

Comparison, Outcomes and Setting)
(Methley et al., 2014) to define the research
scope and inclusion/exclusion criteria.

McKenzie, J. E., Brennan, S. E., Ryan, R. E., Thomson, H. J., Johnston, R. V., &
Thomas, J. (2019). Defining the criteria for including studies and how they will
be grouped for the synthesis. Cochrane handbook for systematic reviews of
interventions, 33-65.

Methley, A. M., Campbell, S., Chew-Graham, C., McNally, R., & Cheraghi-Sohi,
S. (2014). PICO, PICOS and SPIDER: a comparison study of specificity and
sensitivity in three search tools for qualitative systematic reviews. BMC Health
Services Research, 14(1), 579. https://doi.org/10.1186/s12913-014-0579-0
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LI ELTT B The majority of the sample (>50%)
on which the paper’s analysis is
based consists of trainees and/or
staff working on ITE or ITT (Initial
Teacher Training) programmes in
Higher Education.

The paper’s interests relate to the
link between research and teaching,
either within the curriculum,
students’ perceptions, or staff
perceptions.
The paper compares ITE/ITT
programmes in different countries.

The paper makes recommendations
about teaching strategies.

is undertaken at an ITE/ITT provider

country or region written in or
translated into English or Spanish.

w
W
i

The majority of the sample (>50%) on which the paper’s
analysis is based consists of staff working in other
departments; for example, in Education, but not an
ITE/ITT division.

Purely school-based teacher training without any
university involvement, such as Teach First in the UK, is
excluded.

The paper is primarily interested in other issues, for
example staff or student attitudes and motivations.

The paper compares professional programmes, such as
nursing, engineering, and ITE.

Editorials, book reviews, letters to the editor, brief
communications, and other examples of non-empirical
work are excluded.

The paper is primarily concerned with attitudinal,
affective or motivational outcomes.

The paper’s intervention or approach The paper reports on laboratory studies, i.e. those

involving specially created environments (both physical

in a HE setting. It can come from any and virtual) designed for theoretical research questions,

rather than educational benefit.

Studies that are not available in English or Spanish for
data extraction. D


https://bera-journals.onlinelibrary.wiley.com/doi/full/10.1002/rev3.3405#rev33405-bib-0031
https://doi.org/10.1186/s12913-014-0579-0
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1. Incorporar articulos referenciados “Tracking citations”

11. Davis MK, Gidycz CA. Child sexual abuse prevention programs: a meta-analysis. J Clin Child Psychol 2 COﬂSUltar expertos
2000;29:257-65. PMID:10802834 doi:10.1207/5S15374424jccp2902_11

12. Geeraert L, Van D, Noortgate W, Grietens H, Onghena P. The effects of early prevention programs for
families with young children at risk for physical child abuse and neglect: a meta-analysis. Child Maltreat
2004;9:277-91. PMID:15245680 doi:10.1177/1077559504264265 Vokarae 117, Ocnoter 2025

13. Lundahl BW, Nimer ], Parsons B. Preventing child abuse: a meta-analysis of parent training pro- -
grams. Res Soc Work Pract 2006;16:251-62. do0i:10.1177/1049731505284391

14. MacLeod J, Nelson G. Programs for the promotion of family wellness and the prevention of child mal- CHll-DREN

treatment: a meta-analytic review. Child Abuse Negl 2000;24:1127-49. PMID:11057701 and
doi:10.1016/S0145-2134(00)00178-2

15. Sweet MA, Appelbaum MI. Is home visiting an effective strategy? A meta-analytic review of home vi- YOUTH

siting programs for families with young children. Child Dev 2004;75:1435-56. PMID: 15369524

doi:10.1111/j.1467-8624.2004.00750.x SERVICES

16. Zwi KJ, Woolfenden SR, Wheeler DM, O'Brien TA, Tait P, Williams KW. School-based education pro- REVIEW
grammes for the prevention of child sexual abuse. Cochrane database of systematic reviews (Online) R RSO
2007(3):CD004380.

childhood home visitation in preventing violence: a systematic review. Am J Prev Med 2005;28:11-39. 7L
_ iy . especificas
PMID:15698746 doi:10.1016/j.amepre.2004.10.004

17. Bilukha O, Hahn RA, Crosby A, Fullilove MT, Liberman A, Moscicki E, et al. The effectiveness of early 3. Revisar revistas @ @@@




GRUP DE RECERCA

= EN INFANCIA

L Bon| ADOLESCENCIA
ZEYSEN RISC SOCIAL

;,COMO REDACTAR LOS RESULTADOS LA REVISION DE LA
LITERATURA CIENTIFICA?

o DEFINIR
DEMARCAR LOS LIMITES
PREGUNTA/TEMA o @ revisary

(zona geogréfica,
afios, idioma, SELECCIONAR
DOCUMENTOS

tipo de documentos,
disciplinas)
e SELECCIONAR oREALIZAR BUSQUEDAS

oSELECCIONAR LAS
PALABRAS CLAVE BASES DE DATOS COMPLEMENTARIAS

u DETERMINAR | \ \—|

EXPRESIONES DE

BUSQUEDA OCDMPROBAR LOS o ANALIZAR LOS
DUPLICADOS RESULTADOS

Realizar un analisis de contenido de los estudios. A titulo de ejemplo podemos:
v' Analizar qué objetivos petsiguen

v" Desde el punto de vista metodologico: analizar qué poblacién/muestra,
qué metodologia y disenos usan, qué instrumentos utilizan.

v' Analizar que resultados encuentran (abordindolo por temas o
preguntas)

v' Comparar los resultados: observar concordancias, discrepancias,
sospesar las causas...

v" Valorar las implicaciones de estos resultados

v’ Identificar vacios y estudios futuros necesarios ‘ @®®@|
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¢{COMO ORGANIZAR LOS RESULTADOS LA REVISION DE LA
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Motives Knowledge
Tyler,
| Tyler, 1994 o
Gopinath and
Becker, 2000
Leadership
Relocation Wiesenfeld,
Daly, 1995 | Brockner, and
Thibauwlt, 2000

Voice
Bies and Shapiro, 1998;
Hunton, Mall, and Price, 1998
Lind, Kanfer, and Earley, 1990

Unjust Treatment
Dailey and Kirk, 1992;
Kickul, 2001; Tepper, 2000

Need to Study

Procedural Justice
and Culture




RELACIONES INTERPERSONALES EN LA
I COMUNICACION INTERCULTURAL
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EDUCACION TENSIONES ENTRE

INTERCULTURAL IGUALDAD ¥ DIVERSIDAD

Coetono et al. 2020) =~ Barquin et o, (2022)

Biasutti et ol. (2021) Campes Garcla ojas 2022)

MEDIADORES LIDERAZGO
Vargos-Urpl (2017);

Shiffman (2019%
Shiffman et al. (2019) Esposito & Petroccia
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Enoche et ol. (2019)
Biasutt) et af. (2021);

Tuolaulelei (2021) ﬁ
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Krstesko-Papic (2019);
Michoel et of, (2021); &
(2022); Moen (2017) Borquin et al. (2022) Einarsdbttir (2021)
SOCIEDAD ¥ CONSTELACIONES
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CULTURALES Campor Garoio Rojos (0228
f Nlen (2018) Ferndnder Leyva et ot. (2021)
DISCURSOS
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conceptual/

ol. (2019)

Para hacer un MAPA de RELACIONES se puede utilizar esta aplicacion: https://miro.com/es/mapa-
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tipo de documentos, DOCUMENTOS
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EXPRESIONES DE 0o
BUSQUEDA COMPROBAR LOS
DUPLICADOS

OAN ALIZAR LOS
RESULTADOS

QINFORMAR
1. Contextualizar el ambito de estudio: introducir el topico de estudio, justificar la relevancia y necesidad de la revision

2. Opbijetivo de la revision

3. Metodologia: :Qué tipo de revision estamos haciendo? ¢;Hemos seguido alguna orientacién aportada en un documento

académico, un articulo, por Cochrane, Prisma, Amstar, etc.?

4. Proceso: ;Cuales eran nuestras palabras clave? ¢;En qué bases de datos hemos buscado? ;Cuales han sido los criterios de
inclusion y exclusion? sCuantos documentos hemos encontrador? iCuantos eran duplicados? ;Cuantos hemos descartado en
cada fase y porqué? ;Hemos realizado busquedas complementarias? sCuantos documentos nos hemos quedado y vamos a
analizar?

5. Resultados: descripcion de los estudios, analisis de la calidad de los estudios, descripcion de los resultados, comparacion, etc.

6. Limitaciones de nuestra revision: sesgos (bases no consultadas, tipos estudios, sesgo de publicabilidad, sesgo de resultados,
etc.)

7. Discusion-conclusiones = tener especial cuidado en enmarcar en los limites de vuestra revision

8. Referencias ‘@@@@|
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Interventions for youth aging out of care: A scoping review ()]

Craes
Roberta L. Woodgate™*, Oluwatobiloba Morakinyo”, Katrina M. Martin” | '
# Canadian Institutes of Health Research Applied Chair in Reproductive, Child and Youth Health Services and Policy Research, Rady Faculty of Health Sciences, College of
Nursing, Helen Glass Centre for Nursing, 89 Curry Place, University of Manitoba, Winnipeg, MB R3T 2N2, Canada
Y Rady Faculty of Health Sciences, College of Nursing, Helen Glass Centre for Nursing, 89 Curry Place, University of Manitoba, Winnipeg, MB R3T 2N2, Canada
ARTICLEINFO ABSTRACT
Keywords: Youth aging out the child welfare system are being transitioned out of the child welfare system with few in-
Youth terventions in place to support their move to independence. In developed countries, compared to their peers,
Scoping review youth aging out of care face poorer outcomes when it comes to education, employment, and housing. A better
Child welfare system understanding of the effectiveness of the existing interventions that support youth in care is warranted. This

Aging out of care
Transiton
Intervention

paper presents a critical scoping review of the available evidence on interventions available to youth who are
aging out of the child welfare system and identifies gaps for future research. Arksey and O'Malley's framework
for scoping reviews shaped the process of this review. A total of thirteen databases were searched resulting in the
retrieval of 1978 articles. Of the 1978 retrieved, only 68 met the review's criterial. Studies included were in
English, described an intervention that was implemented and evaluated in developed countries, and published
within the last 20 years. Interventions were categorized as: housing, employment, education, mentorship, in-
dependent living, and health. The majority of studies fell under the independent living category which provide
cohesive respurces to improve education, housing, and employment. Studies evaluating these programs gen-
erally reported positive outcomes on youth's ability to complete their education and attain part- or full-time
employment. Methods of evaluations were found to be methodologically weak with respect to determining the
effectiveness of interventions in ensuring youth's successful transitions to independence. Future research should
look at longitudinal outcomes of youth and cost-benefit analysis of supporting youth transitioning out of the
child welfare system. Recommendations also include policy changes extending the age of eligibility for youth
transitioning out of the child welfare system.




EJEMPLO DE UNA SCOPING REVIEW:

1. INTRODUCCION Y OBJETIVOS

Interventions (e.g., services, programs, and policies) have been
created in an attempt to support former youth in care and give them a
level playing field. The interventions prepare youth for transition into
adulthood through services, which vary depending on the political
context, funding, and location (Dworsky et al., 2012; Edge et al., 2014,

Montgomery et al., 2006). Despite the plethora of services, programs,
and policies that aim to remedy the problems that former youth in care
face, research on these interventions is limited| (Bender et al., 2015;

Donkoh, Underhill, & Montgomery, 20006; Forsman & vinnerljung,
2012; Manno, Jacobs, Alson, & Skemer, 2014; Scott, Moore, Hawkins,
Malm & Beltz, 2012). A scoping review was chosen in order to examine
the extent, range, and nature of research activity, and identify knowl-
edge gaps, especially in an area where there is a limited number of
randomized controlled trials (Levac, Colquhoun, & OBrien, 2010).

The objectives of this scoping review were to examine and map the
available evidence on the interventions available to youth aging out of
the child welfare system and to identify avenues for future research.

While there are many terms used in the literature to refer to children
leaving the care of the government (e.g., care leavers, youth aging out
of foster care), in this scoping review, the terms youth “aging” or
« e M ” s ” :
The specific questions guiding this scoping review were: (1) What types
of interventions (services, programs, policies) are used to support youth
aging out of the child welfare system? (2) What are the characteristics
of these interventions? (3) How are the interventions evaluated? The
1 VIEeWw W1 VETVIEW . 1 1
of the interventions and the studies, and directions for future research.

A

A

A

Justificacion
Objetivo

Preguntas de
investigacion
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EJEMPLO DE UNA SCOPING REVIEW:
2. METODO

2.1. Framework
2.2. Search strategy

2. Methods

2.1. Framework

The methodological framework developed by Arksey and O'Malley

(2005) for scoping reviews served as a guide for this review. The fol-

lowing outlines the steps for a scoping review| as stated by Arksey and
O'Malley (2005):

¢ Stage one: Identifying the research question.

¢ Stage two: Identifying relevant studies. Scoping reviews are de-
signed to be comprehensive. Therefore, published and grey litera-

ture sources are identified, which includes electronic databases,

2.2. Search strategy

Searches were conducted in May 2016, and 13 databases were
searched resulting in a total of 1978 articles found. These databases
include: Academic Search Complete, Child Development and
Adolescent Studies, CINAHL, Cochrane Library, Dissertations and
Theses, Educational Resources Information Center (ERIC), Family and
Society Studies Worldwide, Google Scholar, Medline (Ovid), PsycINFO,
Social Sciences Citation Index (Web of Science), Social Services
Abstracts, and Social Work Abstracts. Four central concepts with related
search terms were used in combination, and guided the search for the
review: Youth (e.g., young people, young person, adolescent, teen,
young adult), Aging Out (e.g., age out, aged out, aging out, transition,
care leavers, leaving care), Child Welfare System (e.g., child welfare,
children services, child and family services, social services, foster, child
protection), and Interventions to Support (e.g., intervention, initiative,
support, program, service, policy, policies).
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EJEMPLO DE UNA SCOPING REVIEW:
2. Método

2.3. Inclusion and exclusion criteria
2.4. Data extraction (diagram flow)

2.3. Inclusion and exclusion criteria

The titles of the 1978 articles retrieved from the literature search
were scanned for relevance by two reviewers. The articles were then
selected for further screening provided the articles included two or
more of the four central concepts that guided the search. One hundred
and seventy-six articles were initially considered for inclusion as they
met the inclusion criteria designed for the review: literature published
in English within the last 20 years, developed countries, ages
16-30 years, and population: youth transitioning out of care (excluding
pregnant youth, youth in the criminal justice system, and emancipated
youth). Articles included had to describe an intervention, and an eva-
luation of the intervention. To further establish relevance, articles were
excluded if the interventions/policy changes were hypothetical or were
considered as recommendations rather than implemented interven-
tions. Articles describing policies regarding the emancipation process
were also excluded. Dissertations/thesis and articles that lacked an
evaluation component of the described intervention were also ex-
cluded. Finally, populations with physical disabilities were excluded
due to a significant influence of hospital or medical-based interven-
tions.

Datab_ase search Duplicates
n=4371 n=2393

l

Fit inclusion criteria?
n=1978

No
n= 1800

|

following intensive
Yes review of population,
n=178 intervention and
evaluation

l

4 h

Articles excluded

\ n=109 )

Articles included following

comprehensive review
n=68
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EJEMPLO DE UNA SCOPING REVIEW: .asA“
3. RESULTADOS

3.4. Mentorship

Mentorship programs include those that provide socio-emotional

3. Results support to youth aging out of care via relationships created between

youth and their mentor (Avery, 2011; Nesmith & Christophersen,

Mlll[]plE services, programs, and pﬂliCiES referred to as interven- 2014). Findings for this category revealed that longer relationships
tions in this review, were noted across the literature. Interventions fell between the youth and mentors produced more positive effects and had
. . . . the potential to better meet the needs of youth transitioning to in-

under the following categories: housing, employment, education, dependent living (Avery, 2011; Nesmith & Christophersen, 2014;
mentorship, independent living, and health. Please refer to Table 1 for a Spencer, Collins, Ward, & Smashnaya, 2010). Greeson, Usher, and

mornre detailed descriptinn nf me iI]EIUdEd smd_les Almﬂugh me ma- Grinstein-Weiss (2010) identified that having a mentor who served as a
jority of the progr were regulated and funded b}f the gove ent or role mndel.m:uas assnr:l.?ted with overall success for thes:? youth. Speci-

i i ) i o i ] fically, positive educational outcomes (e.g., high academic self-efficacy,
public agencies, the implementation of policies and design of inter- higher rates of high school completion) were reported among youth
ventions were variable. The following sections describe the interven- enrolled in educational mentoring programs (Bruster & Coccoma, 2013;

tions and how they were evaluated, as well as recommendations for ~ Powers et al,, 2012). Mentorship programs also gave youth the op-

ce . . portunity to exercise their relationship-building skills, which left youth
Ym“h transitioning out of the child welfare System. feeling empowered (Powers et al., 2012) and better equipped in reg-

ulating their emotions (Nesmith & Christophersen, 2014).

Components of mentor programs that resulted in positive outcomes
for youth include: ongoing training for mentors, structured activities for
mentors and youth, and monitoring of overall program implementation
(Avery, 2011). Recommendations for practice that stemmed from these
articles include the need for interventions that aim to enhance existing
relationships rather than creating new ones (Collins, Spencer, & Ward,
2010). Nesmith and Christophersen (2014) also recommend that pro-
grams that nurture relationships be included in independent living

skills training. | Q‘D @ @ @ |
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3. RESULTADOS EN RISC SOCIAL

Table 1
Description and summary of included studies.

Author{s), year Location Sample Intervention Intervention Method of evaluation Outcomes
Category
Avery, 2011 us Youth in foster care Housing Mentorship programs Literature review of 55 Mentoring programs offered the
(n = unknown) that provides support to  mentorship programs greatest potential benefits to
children aging out of vouth at-risk; however, its
care effects were modest in
magnitude overall
Bamow et al., 2015 us Youth leaving care Independent  Services aimed at Quarterly collection of Mearly half of the participants
(16-21 years old), living improving outcomes for qualitative data on youth obtained at least one positive
n = 1058) children and alumni of  characteristcs, actvities and outcome, with employment
foster care including: Job  outcomes being the most common
preparation, outcome

transportation, child
care, education support
services and life skills

Batsche et al., 2014 us Former foster youth Education KH2Go is a national Qualitative (Interviews with Positive outcomes: the youth
(18-25 years old), media campaign open ended questions asking who participated in the study
(n=27) designed to help middle about experiences) became goal oriented and
school and high school determined to create a better
youth obtain family life than they had
information on how to experienced. They had a strong
20 o college belief in their own abilitdes and
were able to seek out and
accept help
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EJEMPLO DE UNA SCOPING REVIEW:

4. DISCUSION

4. Discussion

4.1. Overview of findings

To our knowledge, this is the first scoping review to examine and
map the available evidence on the interventions available to youth who
are aging out of the child welfare system, which is a necessary and
important step in identifying gaps for future research. The majority of
the studies evaluated independent living interventions (n = 48). These
interventions aimed to improve the ability of youth transitioning out of
care to live independently, as well as assist them in attaining housing,
gaining employment status, and achieving successful educational out-
comes. Additionally, the studies in these categories reported positive
outcomes in aspects of education, employment, and housing.

Independent living interventions in particular, were generally
funded through the government as opposed to private agencies or non-
profit organizations. Consistent with findings from a survey of former
youth in care now attending US colleges (Lemon et al., 2005), gov-
ernment-funded programs generally varied with respect to how services
were implemented and provided insufficient information about each
program. Few studies evaluated the impact of mentorship in the tran-
sition period for youth in care. Mentorship outcomes resulted in more
successful transitions to adulthood as evidenced by higher rates of
education completion, employment, and a higher quality of life among
youth in these programs (Nesmith & Christophersen, 2014; Powers
et al., 2012).
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4.2. Limitations of interventions

The literature noted that programs had challenges in identifying
eligible students for their programs (Dworsky & Pérez, 2009) with
limited access to student level data (Dworsky & Pérez, 2010). Dixon and
Stein (2002) found that most regions offered programs to youth aging
out of care, yet not even half of transitioning youth enroll in these
programs. This may be due to the lack of awareness of the existence|of

4.3. Limitations of the studies

This review revealed a number of limitations with the research to
date including the majority of studies reported sampling issues as a
weakness in their studies. Small sample sizes used in the study were
commonly cited as a limitation thbrams et al., 2008; Batsche et al.,
2014; Bruster & Coccoma, 2013; Gallagher & Green, 2012; Georgiades,
2005a; Georgiades, 2005b; Hernandez & Naccarato, 2010; Jones, 2010;
Jones, 2011a; Jones, 2011b; Lindsey & Ahmed, 1999; Montgomery
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EJEMPLO DE UNA SCOPING REVIEW:

4. LINEAS FUTURAS , LIMITACIONES y 5. CONCLUSIONES

4.4. Future research

Since the majority of the research was completed in the US, an
evaluation of interventions in other countries is necessary. Further in-
formation is needed in terms of the effectiveness of interventions in-
cluding determining the factors necessary for successful transition to
independence (Holmes et al., 1996; Manno et al., 2014; Mendes, 2009;
Schelbe, 2011; Scott et al., 2009; Watt et al., 2009). Also warranted are
longitudinal studies to establish long-term outcomes (Choca et al.,
2004; Flynn & Tessier, 2011; Sangalang, 2006; Scannapieco et al.,
2015) and more rigorous testing of interventions (Courtney et al., 2008;
Everson-Hock et al., 2011; Jones & Lansdverk, 2006; Watt et al., 2009).
Moreover, studies are needed that explore the health needs of youth
transitioning out of care and their well-being. Lastly, cost-effectiveness
studies are needed, considering this review found no studies that
evaluated the cost-effectiveness of supporting youth's journey to in-
dependence versus withdrawing support at premature ages.

4.5. Limitations of our review

While extensive, this review may not have captured the entirety of
all available data on this topic as the inclusion criteria was limited to
English-based materials available in developed countries within the last
two decades. Another limitation is the lack of comparison of services
and programs between studies within the same intervention category
due to the uniqueness of each intervention.
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5. Conclusion

This scoping review provides a map of the available evidence on|

interventions available to youth who are aging out of the child welfare
system. The review reinforces the need for further research considering
the noted limitations of existing work. Overall, methods of evaluations
of the interventions were found to be methodologically weak with re-
spect to determining the effectiveness of interventions in ensuring
youth's successful transitions to independence. Results of the review
will be of use for research and end-user communities concerned with
implementing and evaluating interventions available to youth who are
aging out of the child welfare system.
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PALABRAS CLAVE

EJERCICIO PRACTICO

9SELECCIONAR LAS
—
BASES DE DATOS

° DETERMINAR \
EXPRESIONES DE —— G

BUSQUEDA

3

SELECCIONAR  —
DOCUMENTOS

8

COMPROBAR LOS

DUPLICADQOS

GRUP DE RECERCA
, EN INFANCIA

% (a2 ADOLESCENCIA
M USEN RISC SOCIAL

1%

9 DEMARCAR LOS LIMITES o
(zona geografica, REVISAR'Y
— anos, idioma,
e tipo de documentos,
disciplinas)
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o DEFINIR

PREGUNTA/TEMA

¢Como es la red de apoyo social de los jovenes tutelados?

Hazte una pregunta de
investigacion que te interese

Z 5 minutos
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v Geografico: ¢Nos

o DEFINIR

v 'nt'e,r_ei_s.anf_‘_lOs--estudid's d'jé’?‘"c”tJa‘l:quier p.al's o solo de a Igu_nas zonas
PREGUNTA/TEMA |0DE|W\RCAR LOS,L_IMITES eooEn e S s - , =2
(zona geografica, v ] na: iEn que idi ueremos/poder 2 _
afios, idioma, B S ' ' =
tipo de documentos, v
disciplinas)

* Disciplina: éEstan
= mterdlcnpllnare

ORI

' _ic_Que anos queremos estudla :

.

¢Que estudlos no queremos;;-; ncluir?

Criterios de inclusién | Ambito geografico: Cualquier pais; idioma: Espafiol e inglés; Tipo de documentos: articulos de

y exclusion investigacion cuantitativos y cualitativos y de revision ; disciplina: cualquiera, Afios: dltimos 5 anos;
Criterios exclusion: articulos tedricos o de ensayo, o que no sean especificos de ninos tutelados

Confecciona los
tuyos

X 5 minutos
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© oernR
PREGUNTA/TEMA —I-e DEMARCAR LOS, L'IMITES
(zona geogréfica,
Jhancs [dlos. Palabras clave espanol Palabras clave inglés
— tipo de documentos,
discipli 0__.g .
— Tutela, acogimiento familiar, Out-of-home care; Foster care;
© sciecconar — acogimiento residencial residential care; children in care
PALABRAS CLAVE
R . S , Red de apoyo social; Social support network
v'_Enun primer momento pensar en los _ _
o :conceptos de nuestra busqueda, palabras Tanteo en schoolar google: tutela + Tanteo en schoolar google: "children in
; relaaonadasvsmommos e “red de apoyo social" care" + "social support network"
vl Hacer unag rlmera bus ueda | .
b p.; : —??? Reducimos a “red de apoyo” “support network”
| ??capital social Eliminamos out-of-home care

?? Social capital

Haz una primera definicidn de alguna palabra clave

deflmtlvas

vt Escribir en una tabla Ios,‘dlfer ntes
conceptos en‘los-ldlomas en que
‘ buscarels o i

X 5 minutos
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PREGUNTA/TEMA ‘ o DEMARCAR LOS LIMITES

(zona geografica,
anos, idioma,

SELECCIONAR tipo 3? 40;{um?ntos,
PALABRAS CLAVE Isciplinas
0 DETERMINAR 9 SELECCIONAR
EXPRESIONESDE ——  LAS BASES DE
BUSQUEDA DATOS

¢En qué bases de datos vamos a buscar?

Generalistas: —> Analizar qué tipologia de documentos y revistas incluyen en la
* Web of science base de datos

* Scopus

* ¢Schoolar google?

. Dialnet —> Analizar qué tipo de sesgo suponen.

e Scielo MM Tener especial cuidado con el sesgo idiomatico y sesgo de zona
* ... geografica

Especificas: : :
P —> Cada una tiene sus propios operadores booleanos

e Psycinfo
e psicodoc
* Pubmed — Comprobar si estais buscando en titulo, abstract o texto entero

o ‘@@@@\



¢, EJERCICIO PRACTICO

Extension ARE +: para descargar (desde la web de la biblioteca)

 Podéis acceder a los recursos electronicos de 1a UAB
con el Buscador o navegar por Internet y usar la
extension ARE+

* Os proporcionara acceso a los recursos electronicos
suscritos por la UAB. Sin necesidad de pasar por el
Buscador, mientras navegais por Internet, ARE+
detectara los enlaces de los recursos suscritos por la
UAB y os informara y facilitara el acceso.

* Os podéis descargar la extension en esta pagina.

X 5 minutos
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https://www.uab.cat/biblioteques/

Cerca a biblioteques

ll/lcercador El meu compte &

Cerca per tema, autor, revista, llibre, etc. @ Cerca

> Revistes

> Bases de dades

> Diposit Digital de > Més informacio
Documents (DDD) > Llibres digitals a

> Bibliografia de prova
curs
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https://download.leanlibrary.com/uab
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o anos, idioma,
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O cerervings © scieccionar Misma expresion
EXPRESIONESDE ——  LAS BASES DE .
BUSQUEDA ST diferentes operadores
SCHOLAR GOOGLE

Las expresiones deben ir con

"= intitle: para limitar al titulo
Author: para buscar un autor
Operadores + - AND OR
Podemos limitar por ano

umbrella review

ao»”

El primer tanteo es mejor hacerlo con scholar google.

@ Si no le decimos nada, busca en todo el articulo

Podemos mirar que articulos de revision

X 10 minutos

("children in care" + "social support") + (intitle:"scoping review" OR intitle:"systematic review”

Nos permite ver si se han publicado revisions y valorar si vale la pena hacer un scoping review o si hacer una
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o DEFINIR o DEMARCAR LOS LIMITES E -
PREGUNTA/TEMA ‘ (zona geografica, ijESIOI’]
o afos, idioma, 5 anos
tipo de documentos, .
oo, s Tipo de texto
strac Psycl
O cerervings © scieccionar Misma expresion NEO
EXPRESIONESDE ——  LAS BASES DE diferentes operadores
BUSQUEDA DATOS . .
“children in care” AND 3

WEB OF SCIENCE “social suport”

A través de la biblioteca y con el buscador avanzado. “foster care” or 131

“residential care” and

Recomendacion, ir por pasos y comprobar que el “social suport”

.., humero que os sale disminuye cuando pones “and”; y

@ aumenta cuando pones “or”

AB=("children in care") AND AB=("social support")

AB=("foster care" OR "residential care") AND AB=("SOCIAL
SUPPORT")

| an

*importancia de

Seleccionamos 5 afios y articulos/revisiones ‘@®@@|
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\ EXPRESIONESDE —— | AS BASES DE Abstract “child ” AND
, . o children in care
BUSQUEDA DATOS Misma expresion diferentes | o
“social supor
operadores P
“foster care” or 131 322
WEB OF SCIENCE “residential care” and
“social suport”
SCOPUS

A través de la biblioteca y con el buscador avanzado

o H H n n

' ) AND-PUBYEAR > 2017 AND-PUBYEAR < 2024 AND{

n n n n
) I

colace; c o culos rovic

TITLE-ABS-KEY ( "foster care" OR "residential care" ) AND TITLE-
ABS-KEY ( "social support” ) AND PUBYEAR > 2017 AND PUBYEAR
<2024 AND ( LIMIT-TO ( DOCTYPE, "ar" ) OR LIMIT-TO ( DOCTYPE
, ||rell )
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o DEFINIR

PREGUNTA/TEMA —|_? DEMARCAR LOS LIMITES
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afos, idioma, EXpreSién

9 tipo de documentos, 2
ecoow i Safios Psycl
Tipo de texto NFO
o SELECCIONAR

o DETERMINAR

EXPRESIONESDE  ——  LAS BASES DE Ab.stract T “children in care” AND
BUSQUEDA DATOS Misma expresion diferentes
“social suport”
operadores

“foster care” or 131 322 112
WEB OF SCIENCE “residential care” and

“social suport”
SCOPUS
PsycINFO

A través de la biblioteca y con el buscador avanzado
AB("children in care") and AB("social support")

Seleccionamos 5 afios y articulos/revisiones

Podéis exportar en formato RIS y después
afnadirlo a Mendeley y quitar los duplicados
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o DEFINIR

PREGUNTA/TEMA —|_? DEMARCAR LOS LIMITES

(zona geografica,

afos, idioma, EXpreSién

9 tipo de documentos, 2
ecoow i Safios Psycl
o o Tipo de texto NFO
DETERMINAR SELECCIONAR
EXPRESIONES DE ——  LAS BASES DE Abstract “child ” AND
, : s children in care
BUSQUEDA DATOS Misma expresion diferentes
“social suport”
operadores
“foster care” or 131 322 112
WEB OF SCIENCE “residential care” and
“social suport”
SCOPUS
PsycINFO

¢? Complementaria Scholar google

Podéis exportar en formato RIS y después
afnadirlo a Mendeley y quitar los duplicados
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o DEFINIR
PREGUNTA/TEMA DEMARCAR LOS LIMITES 0 REVISAR Y
(zona geografica, SELECCIONAR
afos, idioma,
tipo de documentos, DOCUMENTOS
disciplinas)
o SELEpeon eSELECCIONAR LAS

PALABRAS CLAVE BASES DE DATOS

5

COMPROBAR LOS
DUPLICADOS

0 DETERMINAR
EXPRESIONES DE
BUSQUEDA

Psycl
NFO

“children in care” AND “social
suport”

“foster care” or “residential care”
and “social suport”

total

éCuantos registros son
duplicados?

Registros sin duplicar

131 322 112 1345868453938.html
582 https://ddd.uab.cat/record/2208107In=ca

https://ddd.uab.cat/record/220808?In=ca

i? https://ddd.uab.cat/pub/recdoc/2015/143802/

— .

Guiomendeley a2024.pdf

é?

Zotero

GESTORES BIBLIOGRAFICOS

Mendeley

Pueden importar-se busquedas con diversos
formatos. El mas comun es el RIS.

En la mayoria de bases de datos podréis
exportar a RIS (en el google scholar es la opcidn
Refman que os guardara en formato RIS).

https://www.uab.cat/web/estudia-i-
investiga/gestors-bibliografics-
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|f Diagrama de flujo
g Documentos encontrados en:
i Web of science (n =) .
E sCopus (n =1 Duplicados eliminados (n =)
REVISAR LOS DOCUMENTOS Y CRIBAR E
El proceso de criba es en espiral aplicando los criterios de
Y
inclusion — exclusion: (] . Documentos excluidos después
[E:.IDE":'ImE"tOS revisados —| de la lectura de titulo v abstract
* Primera criba: por lectura de titulo y resumen =)
e Segunda criba: documentos no recuperables T
Documentos a revisar el texto Documentos excluidos por no
. completo ——| tener el texto completo
* Tercera criba: lectura de texto completo (n=) disponible

cribado

v

Documentos elegibles a revisar
texto completo .
(n=) Documentos excluidos por no
cumplir los criterios de
glegibilidad (n =)

| g Estudios incluidos en la revision
" [@loEie)
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ANALISIS DE LOS DOCUMENTOS

El analisis de los documentos/estudios puedes realizarlo

siguiendo estos pasos:

12 Describir qué tipo estudios/documentos se han
seleccionado: de qué paises, en que lenguas, tipo de
estudios (cuantitativos, cualitativos, mixtos), muestras
utilizadas, tipo de instrumentos, etc.

22 Identificar temas, y o bien a) crear una lista de temas y al
lado poner que articulos han tocado el tema, o b) hacer un
mapa conceptual en que relaciones temas con articulos.

32 Explicar los resultados encontrados por temas intentando
integrarlos. Es mejor evitar hacer un resumen de lo que dice
cada autor. Ejemplo: “Diversos articulos encuentran que los
jovenes tutelados tienen menos red social de apoyo (Arnau et
al., 2024; y Van Breda et al., 2021). Especialmente, los jovenes
tendrian mads déficit en el apoyo social de sus iguales(Arnau et
al., 2024).”

49 |dentificar vacios, aspectos no estudiados, preguntas
emergentes.

1. Red social global
Ref1, ref2, ref5, ref9
2. Red social iguales
Ref1, refy, ...
3. Apoyo familiar
ref2, ref5, ...
4. Factores personales
Ref3, refd, ref6, ref8

Red social global

Red social iguales

Apoyo familiar

Factores personales

Ref1
Ref2
Ref3
Ref4
Ref5
Ref6
Ref7
Ref8
Ref9
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REDACCION ARTICULO

1. Introduccidn (aprox 800-1000): En la redaccidn del articulo deberas escribir una introduccion en la que introduces el
tema, defines la pregunta y explicas porque es importante responder esta pregunta. Finalizas este apartado con las
preguntas y objetivos de investigacion.

2. Metodologia (aprox 500-900): aqui explicaras que has hecho una revision tipo scoping review, los criterios de
seleccion, las bases de datos, pondras el diagrama de flujo, describiras cuantos fuiste eliminando en cada fase, y
cuantos te quedaste al final.

3. Resultados (aprox 1500-2000): Aqui explicas lo que te he dicho en el apartado de Analisis de los documentos.

4. Discusion (aprox 1000-1500): Aqui puedes entrar a discutir/valorar si los objetivos/preguntas que te planteabas las
has podido responder, si los estudios eran muy coincidentes o discrepaban entre ellos o con lo que habias dicho en
la introduccion, puedes valorar |las implicaciones para la practica o recomendaciones para
profesionales/responsables de lo que has encontrado. Pon una tabla con los articulos encontrados, también puedes
poner un mapa que te decia en el apartado de “analisis de documentos”. También debes explicar las limitaciones
de tu estudio.

5. Conclusiones

Agradecimientos

7. Referencias ‘@@@@|
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