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The Syntax of Embedded Questions and its acquisition by L2 learners Cynthia Gonzalez Fernandez

ABSTRACT

English and Spanish present differences in the transformational rules responsible for question
formation. While both languages are affected by Wh-movement, a process that displaces a Wh-
element from its original position to first position, Spec, CP; they differ in the other process
involved in question formation: SAI, in the case of English, and V-movement, in the case of
Spanish. However, the phonetic realisation of both processes is very similar. As Spanish L2
learners of English tend to apply Subject Auxiliary Inversion to embedded questions, generating
an ungrammatical outcome, this paper aims to find out its source. Two proposals are
considered: an interference from the L2 itself and transfer from the L.1. A theoretical framework
is developed in order to point out similarities and difficulties between the two languages. This
has allowed us to make a comparison between the two languages and look for possible sources
of transfer. As this project involves a second language and considers the concept of transfer, a
section has also been dedicated to analyse the process of acquisition of questions. Moreover, in
order to collect original data, an experiment involving 120 subjects was carried out. The test
was designed to prompt learners to produce and work with embedded questions. Finally,
through the analysis of the gathered data, one of our hypotheses seem to be confirmed: there

could be an interference of the L2 structures.
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1. INTRODUCTION

The process of acquisition of a second language has been debated for a long time.
Krashen (1995) already stated a distinction between two processes that are available for
adults: learning and acquisition. While learning was considered a conscious awareness
of the linguistic aspects of a language, acquisition was an unconscious process by which
the language was processed without any voluntary cognitive attempt by the learner. This
acquired competence was available for communication, but the adult was not aware of
any explicit linguistic rule. After this differentiation, several authors started to develop
theories regarding the different stages that the learner undergoes through the process of
acquisition. This is the case of Lightbown and Spada (1993) who proposed several

stages in the L2 development of English questions, related to the topic of our concern.

In English, we can distinguish between direct and indirect questions. Both
structures, direct and indirect, are affected by the wh-transformation when containing
question words such as who, where or when. Moreover, another process plays a role in
question formation: Subject-Auxiliary Inversion (from now on SAI). Nevertheless, this
transformational rule does not apply in the same way for both constructions. In direct
questions, it is mandatory to apply SAI. Contrarily, in indirect questions SAI is not

required.

In Spain, English is learnt as a Foreign language. This means that it “is not widely
used in the learners’ immediate social context” (Saville-Troike, 2006: 4). This may have
an effect on the process of acquisition of the language as it may not have “immediate or

necessary practical application” (Saville-Troike, 2006: 4). The few opportunities of
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practicing the second language are surrounded by the influence of the L1 that may or

may not interfere with the learning process.

Bearing this in mind, this paper tries to deal with the possible interference of the
L1 during the acquisition of the embedded questions in the L2. Therefore, for the
purposes of this study, we should compare this English transformation rule with the
natural syntactic structure adopted in the first language, in this case, Spanish. In Spanish
we can find the same distinction between direct and indirect questions. The main
difference is that Spanish is a language that allows any lexical verb to appear in
inflection (I) or complementiser position (C), therefore, we can only really see the
movement with constructions that involve an auxiliary verb and an overt subject

(Francom, 2012). To illustrate this, consider the following examples:

(1) Did you see Carlota at the cinema?

(2) ¢ Viste (tu) a Carlota en el cine?

(3) (Have you seen Carlota at the cinema?

(4) (Has visto (tu) a Carlota en el cine?
(1), (2), (3) and (4) are examples of canonical direct questions. In (1), it is possible to
observe SAI: the auxiliary verb do is in first position, while the subject you is located
after it. Do has been displaced to C and the subject has raised to Spec, IP. In Spanish,
the mechanism is slightly different. In example (2) we can observe how the lexical verb
viste has raised to first position. The same can be observed in (4) more clearly. While in
English, only the auxiliary verb is displaced to C, leaving the subject in between the

auxiliary and the lexical verb; in Spanish, in (4) we can see how both, the auxiliary verb
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and the lexical verb, are fronted before the subject.

Taking into account all these facts, when facing embedded questions, Spanish L2
learners of English have two sources to rely on. One possibility is that they can trust the
main questions mechanisms in English. In this case, they will relate wh-questions with
an automatic application of SAI as in example (6). The other possibility is that they can
rely on those mechanisms that they already use for their L1. In Spanish, the lexical verb
is displaced and this movement is applied in direct and indirect questions. In this other
case, they will also apply movement in embedded questions, but with lexical verb. The
following sentences exemplify how the sentences become ungrammatical when the
subject-auxiliary inversion is applied to the subordinate clause.

(5) I wonder if you have seen Carlota at the cinema

(6) *I wonder if have you seen Carlota at the cinema

This study will try to analyse this fact. The purpose is to find out whether Spanish L2
learners of English deal with embedded questions using their actual knowledge of the

L2 or the native-speaker knowledge about their L1.

In order to deal with this fact, this paper has been divided in two main sections.
The first one will be devoted to analyse the theoretical framework of question formation
in English and Spanish. Paying special attention to embedded clauses, we will crumble
the syntactic processes behind question formation of the two languages; trying to clarify
their similitudes and differences. Once both processes are clear, we will proceed with an
experimental exploration on the topic. Selected subjects took a test composed by

different tasks oriented to the management of embedded questions in English. Later one,
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these results will be analysed in order to attempt to shed some light on our research

questions.
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2. QUESTION FORMATION

2.1 General assumptions about Question formation

Languages are considered to have a word order by default. Nevertheless, the
different structures involve processes that may alter this canonical order. Brucart and
Hernanz (1987) specify that this classification is made through the analysis of
declarative sentences, considered unmarked. The process of derivation of sentences
involves two types of transformations: merger and movement. As far as question
formation is concerned, movement is a crucial element.

We can distinguish two main types of questions: direct questions and indirect
questions. At the same time, we can divide them into yes/no questions and Wh-
questions. In this section, I will develop the process of question formation, specifically
referring to word order matters.

Firstly, direct questions are ‘“those which the listener is expected to
answer” (Crain and Lillo-Martin, 1999:193). Within direct questions we can distinguish:
yes/no questions and Wh-questions. Both constructions differ in their components. On
the one hand, yes/no questions are characterised by having a verbal element that has
been displaced to first position, before the subject. This verbal element can have
different original positions, as will be developed in the following sections. On the other
hand, we can also find Wh-questions, which involve, in addition, the presence of a Wh-
word. Wh-words are who, which, when, where, why, what, whose and how. These words
represent a constituent in the clause. Examples (1-2) illustrate this type of questions.
(Capdevilla et al. 2007)

(1) Sally saw a spider in her suitcase
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(2) What did Sally see in her suitcase?

(2°) [Wh-constituent + verbal form + subject + predicate]

Secondly, indirect questions (also known as embedded questions) are “called
indirect questions because the whole sentence is not a question (the listener isn’t
expected to reply), but it has something resembling a question embedded in it” (Crain
and Lillo-Martin, 1999: 188). Before continuing, consider the following set of
examples:

(3) I wonder what Sally saw in her suitcase
Example (3) is an indirect question; its syntactic distribution is illustrated in (4)

(4) [T [wonder [what [ Sally [saw in her suitcase]ve]ir]cp]vr]ip

Syntactically, an indirect question is formed by a verb that selects a [+Q] C. C is
the head of CP, a functional layer projected above IP. The properties of the head
percolate to the maximal projection, CP. Therefore, when a verb selects a [+Q] C as in
example (4), this feature must be checked by a constituent from the clause. In example
(2) it is the displaced Wh-element ‘what’ the one that is fulfilling the [+Q] requirement.
This process will be explained in detail in the upcoming lines.

There are two main movements that take place during the derivation of
questions: what we will temporarily call “a movement to C” and Wh-movement. Starting
with the latter, Wh-movement only applies to those questions involving a Wh-
constituent, i.e. Wh-questions. As we have stated before, the Wh-word represents a
constituent of the clause where it is contained. Comparing examples (1) and (2), ‘what’

in example (2) replaces ‘a spider’ in example (1). In a syntactic analysis, this means
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that the Wh-constituent that has been displaced in (2) would have been originated in the
same position that ‘a spider’ occupies in (1). Nevertheless, as ‘what’ is a Wh-phrase, in
the derivation of the sentence, it has been displaced to another position: Spec, CP. The

tree analysis of both constructions is provided to show the movement.

1 2
o @
/\
Spec DP c
FwH S L
C/\ What; C IP
/\ did, DP I
DP N — T~
j /\ Sallys | VP
| /\
Sally; [+Past] VP t2 VP PP
[+3rd5|ny\ /\
DP V' in her suitcase
A PN
, A t3 Y] DP
DP V' in her suitcase | A
A
t Vv Dp see t
| =~

see a spider

In the analysis of (1), ‘a spider’ is the complement of the verb ‘see’. Therefore,
and following the previous assumptions, in (2), ‘what’is also originated in the position
of complement of V, but then it is displaced to a first position: Spec, CP. It is possible to
notice that in the analysis of (1), this position is available, as it is a declarative
sentence.The CP layer in declarative sentences will be occupied by the [-WH] and [-Q]
features. According to Zagona (2006), there are two main properties derived from Wh-
movement: a Wh-phrase in first position and some derived restrictions about the verb
position.

The other transformation that is crucial in the derivation of questions is what we

have called “movement to C”. This movement consists on a verbal form that is



The Syntax of Embedded Questions and its acquisition by L2 learners Cynthia Gonzalez Fernandez

displaced to a pre-subject position in the sentence. Although this movement is a
significant part of the derivation of interrogative sentences, there are important
differences in the nature of the movement so it will be explained in depth throughout
this paper, in the specific sections dedicated to English (2.2.§) and Spanish (2.3.9).

As a result of the previous assumptions about movement, we may assume that
certain categories in the sentence are left empty after the displacements. But this is not
the case. Resorting to the Trace Theory, the moved constituents leave a trace in their
base positions (represented as [t]) that keeps their same features. In words of Radford
(1997: 111), “the empty category would therefore seem to be a silent copy - i.e. a
constituent which has the same grammatical properties and which differs from the
auxiliary only in that it has no phonetic content”. The constituent is the antecedent of
that trace and binds it, forming a chain.

To conclude this section, a special mention to the category Inflection should be
made; as it will be relevant for the reasoning of this paper. Following Zagona (2006),
the category I embraces two different pieces of information: one related to agreement
and one related to tense. These two pieces of information affect different components of
the VP: the subject and the verb, respectively. As far as the verb is concerned, Inflection
needs to check the features of the verb because of their head-complement relation.
Inflection can be weak or strong, and it will have two different consequences in the
derivation of interrogatives. Moreover, Inflection also has an Specifier-Head relation
with the subject. Within what are called “N-features” we have agreement (person and
number) and case. These features can also be strong or weak. Giving, one more time,

two possible outcomes.
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As we will analyse in the following sections, although most of the underlying
processes are the same, English and Spanish diverge in some of these characteristics.

2.2 English

English is an SVO language with a very fixed word order. However, this word
order belongs to the unmarked declarative sentence. During the process of derivation of
interrogative sentences this order undergoes certain alterations.

Starting with the analysis of direct questions, we need to tackle the two main
movements that affect them: Wh-movement and “movement to C”. Again, we have to
divide them into Wh-questions and yes/no questions. The mechanisms of Wh-questions
have been developed in the previous section (2.1.§). As to review them, it would be

necessary to resume the same examples provided above:

(1) (2)
cp CP
Spé\ DP c
-WH
é What; C IP
/\ did; DP I
DP N — T~
j /\ Sallys 1 VP
| /\
Sally: [+Past] VP to VP PP
[+3fd5”‘y\ T
DP V' in her suitcase
A N
. - t3 \% DP
DP V' in her suitcase | A
% V/\ see 1)
| =~

see a spider

Wh-questions are characterised by the displacement of a Wh-constituent to Spec, CP, a
position previous to the subject. It is important to mention that this movement is

triggered by features. In direct question formation in English, the head C selects a

10
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[+WH] for its specifier. This [+WH] is strong and needs to be fulfilled so it attracts the
Wh-constituent to Spec, CP.

The other transformation taking place in the derivation of direct questions in
English is Subject Auxiliary Inversion, SAI from now on. This corresponds to what we
have called “movement to C” in the previous sections (2.1.§) and it affects both types of
direct questions, yes/no questions and Wh-questions. It was stated that a verbal form
should be displaced to C. SAI is an instance of head movement; this means that it is the
displacement of a head element from a head position to another head position. In
English, SAI involves the movement of the auxiliary, head of IP, to the head of CP.
Radford (1997) argues in favour of this position resorting to the exclusivity of auxiliary
and complementiser. He illustrates this with the following example:

(3) Speaker A: What d’you want to ask me?

Speaker B: *If will you marry me

The ungrammaticality of the answer of speaker B shows that ‘i’ and ‘will’
occupy the same position in the sentence so they cannot cooccur. Having stated the
original and the landing positions, it is now possible to see clearly what subject-
auxiliary inversion refers to. Consider the following examples:

(4) Sergio has gone to the library

(5) Has Sergio gone to the library?

11
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)

C IP

/\ /\
C [+Q] Dp I
Hasi Sergio, | VP

| /\
t1 DP \A

JAN T
t \ PP

/\
gone to the library

In the declarative sentence in (4), the subject, ‘Sergio’ is in first position,
followed by the auxiliary and the verb. Nevertheless, in (5), after the question
derivation, the subject is in second position, preceded by the auxiliary ‘has’ and
followed by the verb. The movement of the auxiliary from its base position in I to C is
reflected in the Phonetic Form (Crain and Lillo-Martin, 1999) as an inversion of the
auxiliary and the subject. For this reason, this process is also called I-to-C movement.

Once we know what SAI consists in, it is necessary to deal with the reasons why
this movement is necessary. Following Chomsky’s assumptions (1995), C, in questions,
is a strong head because it contains an abstract affix Q. As it is an affix, it is necessary
for it to be attached to another word, so it is obligatory for this position to be filled. In
direct questions, the required element to fulfil this requirement is the movement to the

auxiliary from I to C. If we now take into consideration Radford’s (1997) previous

12
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interpretation to the analysis of the derivation of (5), Q will appear in the tree
representation as an affix attached to the displaced auxiliary in C.

Assuming that the Q affix makes C a strong head that requires to be filled, how is it
possible to deal with those constructions that involve a tense that does not contain an
auxiliary? This is the case of the sentence (6).

(6) Sergio went to the library

(7) Did Sergio go to the library?

To build a question from a declarative sentence which has no auxiliary, it is
necessary to resort to Do-support. This auxiliary is an expletive that is generated in I
and then displaced to C to fulfil the requirements of the Q affix. This expletive cannot
be directly inserted in C because it requires a VP complement, so it must originate in I.
(Radford 1997).

We will now proceed to see how they apply to indirect questions. According to
Haegeman and Gueron (1999), it is possible to establish similarities and differences
between direct and indirect questions in English. In relation to similarities, we need to
mention Wh-movement. Embedded questions are affected by Wh-movement as root or
direct questions are. In both cases “the Wh-phrase cannot remain in its sentence-internal
base-position but must move to the clause-initial Spec, CP” in order to satisfy the
[+WH] feature. It is important to notice here that the presence of a Wh-phrase is not
compatible with any overt complementiser in indirect questions. Haegeman provides the
following example to illustrate this:

(8) *I wonder [whom that Thelma will invite after lunch]
[whether that Thelma will invite Louise after lunch]

[if that Thelma will invite Louise after lunch]

13
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From this complementary distribution it is possible to assume that when a Wh-phrase is
generated in an embedded question and raises to Spec, CP it is already satisfying the
[+Q] feature requirement so C is not overtly realised. Another possible explanation
would be to assume that there is no Q affix in embedded clauses.

The other movement related to question formation: SAI It is a crucial part
within the derivation of direct questions, nevertheless there is no I-to-C movement in
indirect questions in Standard English as the following examples show:

(9) What do you want?

(10) *She wondered what do you want?

(11) She wondered what you want

In example (9) we have the derivation of a direct question: the Wh-element has
been displaced to Spec, CP and Inflection has required the Do-support that has been
later displaced to C. In example (10) we have applied the same derivation process to an
embedded question, but the outcome is ungrammatical. From these results, we can
conclude that indirect questions have a different derivation process: Wh-movement can
apply but SAI cannot.

The reasoning behind this impossibility of applying SAI has had several possible
solutions. Some authors assume that the [+Q] requirement is not an affix in embedded
questions and it is weak so it does not attract any other head. Nevertheless, there is not
empirical evidence to show why the [+Q] requirement is not an affix in embedded
questions but not in direct questions. Therefore, for the purpose of this study, we are
going to adopt a different perspective. Other authors, such as Marciano Escutia (2002),

have argued for the existence of a null (or covert) complementiser that fulfils the

14
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requirement of the head C and prevents any other constituent to occupy this position.
Moreover, its presence also invalidates the possibility of Do-insertion, as we can see in
example (10). In those cases when the embedded clause is not introduced by an overt
complementiser, the Null C arises and occupies the head of CP. In the tree

representation of (11), we can observe this distribution:

(11) 1P

D I

TN

She; [Past] VP

Brdbi%
D

VI
| — T~
t1 \ Ccp
| /\
wonder DP (o
AffiEE; g{//\\\\
what: INull C] IP

D I

N

yous [Pres] VP

[2nd5ingj
D \A
| /\
t3 \'% DP
I A
want t

Having analysed the processes of derivation of questions in English, we can conclude
that there are important differences between direct and indirect questions that must be
taken into account. While the formation of direct questions involve Subject Auxiliary
Inversion and Wh-movement (when necessary), embedded question only undergo Wh-
movement. SAI is impossible for that type of construction because, from our point of

view, there is a null-C as head of CP.

15
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2.3 Spanish

Spanish is a SVO language with quite a flexible word order. This flexibility is
mostly allowed by a very complex inflectional system. As we will see, this means a
challenge for the analysis of derived structures such as questions.

Spanish has an inflectional system which is very rich, morphologically, and,
therefore, syntactically. So, before analysing the derivation of the different types of
interrogatives is necessary to show how this varied inflection will affect our discussion.
In section 2.1.§, it has been discussed that Inflection can be weak or strong, having
different consequences in terms of its relation with the subject and with the verb.
Spanish has a strong inflection that attracts the verb from V to I. This means that in
order to form a question, Spanish will use the main lexical verb in I, which has been
previously displaced.

In relation to the subject, the strong feature in I allows subjects to have three
different positions in the sentence:

(12) Ana encontrd trabajo

(13) Encontrd Ana trabajo

(14) Encontr¢ trabajo Ana

This is a fundamental characteristic to take into account since it will interfere
with the word order in questions. The strong feature in I attracts the verb carrying,
morphologically, agreement and tense. The morphological realisation of this
information is what allows the flexibility in word order. Moreover, in Spanish, the N-

features are weak, so it is not mandatory to displace the subject from its original

16
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position in Spec, VP to Spec, IP. This allows the subject to take different positions in the
sentence.

The strong feature in I has a crucial effect as regards question formation. If we
recall what has been said in previous sections (2.1.§) about question formation, we need
to refer to two main transformations: Wh-movement and “movement to C”. Consider
the following examples:

(15) Anna encontr¢ trabajo

(16) ;Que encontro Anna?

(17) Maria pregunté qué encontr6 Anna
Example (15) represents a canonical declarative sentence in Spanish. In the tree

representation of this example, we can observe how the verb is originated in V but then

displaced to 1.
15
(15) P
/\
DP I'
A /\
Anna; | VP
| i /\
encontr6, DP V'

A
[§1 V DP

| =~

t> trabajo

Example (16) shows the derivation of (15) to a direct question. This example allows us

to analyse the two transformations that take place during the process. In relation to Wh-

17
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movement, the head C contains a [+WH] specifier feature that must be checked. For
that reason, the Wh-element is displaced to Spec, CP. In this case, the Wh-phrase ‘qué’
is originated as a complement of the verb ‘encontrar’ and attracted to Spec, CP. As a
consequence of the movement, a trace is left in the original position of the Wh-element.
The other necessary transformation is the movement of an element to C in order to
satisfy the [+Q] requirement. In Spanish, is the main lexical verb the element that is
displaced to C. As we have explained above, Spanish has a strong Inflection that attracts
the Verb from its original position to I. From this position, when a question is formed,

the verb raises to C.

(16) (17) .
cp v T
A /\
DP Cl Maria1 | VP
A] e pregluntéz DP/\V'
Qué; (|: IP tA V/\CP
1
encontré; DP I t| C/\IP
2
Annas | VP qués I
tr DP v S
A /\ encontrés DP A
3 \ DP N
| A Anna V DP
t2 t1 I A

t4 t3

Example (17) corresponds to an indirect question. As Rizzi (1996) pointed out,
Spanish has a symmetry between the direct and indirect question formation. Both types
of interrogatives are formed the same way, applying V-to-C, as it can be observed in
their tree representations.. He sustains that the key is on the impossibility of preverbal

subjects in embedded clauses.

18
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(18) a. No sabia qué querian esos dos
b. *No sabia qué esos dos querian

His hypothesis is based on where the [+Q] feature is originated. He described
that in Spanish, the [+Q] feature is originated in I. This is what makes it necessary for |
to move into C to satisfy the requirements of the main verb. The main verb is the one
that selects a [+Q] CP as its complement.

It is important to note here that for some authors, the position of C as landing
site for the displaced verb is problematic in Spanish. Authors like Sufier (1994) argue in
favour of a verb in I position. She supports this analysis with examples including
adverbs:

(19) ;Qué idioma todavia estudia Pepita en su tiempo libre?

In (19) there is an adverb in between the Wh-Phrase and the verb. The Wh-
phrase will be in Spec, CP, as the tree shows. According to the literature, the adverbs are
adjuncts that are adjoined in the level of XP. In this case, as we can observe in the tree,
it is adjoined to the IP. These positions reveal that if the verb would be in C it would
have been realised before the adverb in the phonological realisation. But it follows the

adverb, which suggests that it cannot be in C.
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(19) CP
/\
DP c

T N\

Qué idioma: (Null C] IP
AdvP IP
A,
todavia I
/\
I VP
/\
estudia; VP PP
/\
DP V' en su tiempo libre
A /\
Pepita V DP
| A
t2 t1

Torrego (1984) also provides some evidence to support this thesis. She provides
example (20) showing preverbal subjects with Wh-Phrases:

(20) ¢(En qué medida la constitucion ha contribuido a eso?

If we maintain that the place for the subject in Spec, IP, this shows that the verb
should be in I because it appears after the subject. These assumptions about the position
of the verb I also have consequences on the derivation of indirect questions in Spanish
that will be discussed in the following section 2.4.§ in comparison to English.

2.4 English and Spanish: A Comparison

The previous sections have been dedicated to analyse the process of questions
formation in English and in Spanish independently. For the purposes of this paper, it is

important to see closely the differences that distinguish both languages.
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The first difference, which is blatantly obvious, is word order. Although both are
SVO languages, English has quite a fixed structure while Spanish has more freedom to
arrange its phrasal components. This flexibility is due to Inflection. Inflection can be
weak or strong. In the case of Spanish, it is a strong Inflection that attracts the verb from
V to I. On the contrary, English has a weak inflection that does not allow V to raise to I,
so features need to lower to the position of V. Zagona (2006) illustrates these two
configurations through the following lines.

(21) a. [sr FLEX[sv SUJETO [v: V OBJETO]]]

b. [se[r Vit FLEX][sv SUJETO [v* hi OBJETO]]]
c. [sf FLEX [sv SUJETO[v- V OBJETO]]

Example (21a) illustrates the derivation of a declarative sentence before any
movement has taken place. In (21b), the verb has been displaced to I (represented by
FLEX) because of strong inflection features. This would be the Spanish
correspondence. (21c) would be an example of how, in English, due to weak inflection
features, there is no verbal displacement to I. As we have seen, this has repercussions in
the derivation of questions: Do-support insertion (section 2.2.§). Spanish, on the
contrary, does not need Do-support because the strong features of Inflection keep the I
position always filled with the verbal form.

In previous sections of this paper, we explained that the strong features in
Inflection also affect to the subject. If we observe example (21) again, we can see two
different positions that the subject may take. In (21b), the subject stays in its original
position, being the verb the one that moves to inflection. In example (21c), illustrating

English, it maintains the same structure as in (21a). Nevertheless, neither of the

21



The Syntax of Embedded Questions and its acquisition by L2 learners Cynthia Gonzalez Fernandez

previous analyses would help up illustrate the movement of the subject in Spanish as it
can appear in three different positions (section 2.3.§).

The second difference was pointed out by Rizzi (1996) and is related to the
position towards into which Inflection should move to form a question. Previously, was
explained that this higher position is the head of the CP, C. Nevertheless, this position is
problematic for Spanish. Rizzi also pointed out that there is an asymmetry between
direct and indirect question in English that is not present in Spanish. In English, direct
questions undergo SAI, while embedded questions do not. This property can be
observed in the following examples:

(22) a. Where are you going?

b. Your mother is asking where you are going

(23) a. {Donde vas (tu)?

b. Tu madre esta preguntando donde vas (t1)

The comparison between (23a) and (23b) reveals that the embedded question is
exactly the same as the direct question. Both of them have undergone V-to-C. On the
contrary, if we compare (22a) and (22b) it is possible to see the differences in the
derivation of the two types of questions. While the direct question in (a) undergoes I-to-
C, the indirect question in (b) maintain the canonical word order of a declarative
sentence, i.e. it does not undergo I-to-C.

Rizzi (1996) considers that the difference lies in the original position for the
[+Q] feature. While in Spanish the [+Q] feature is originated in I; in English it is an
affix that needs to be attached to another element in C. In both cases, this is what

triggers both movements, verbal and inflectional respectively.
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At this point, it is necessary to tackle the C position as a landing site for the
displaced elements. Throughout this paper, we have stablished that Spanish and English
undergo different kinds of movements to satisfy the [+Q] requirement. Spanish fulfils
the requirement by displacing the verb because its I strong feature allows it. English, on
the other hand, uses I-to-C; I being occupied by an auxiliary or by Do-support. Bearing
this in mind, we contemplate the possibility that in Spanish the V main remain I. These
assumptions have also consequences on the derivation of indirect questions in Spanish.

Recapitulating first what we have said about English indirect questions, they are
affected by Wh-movement but not by SAI. So, now, compare the following set of
examples in Spanish and in English. Tree analyses are provided to ease the discussion.

(24) a. ;Cuando empieza la pelicula?

b. Me gustaria saber cuando empieza la pelicula

(25) a. { When does the film start?

b. I would like to know when the film starts

A first look at the examples reveals some differences but also some similarities.
Analysing first the examples (24a) and (25a), which correspond to direct interrogative
constructions, we can see a Wh-Phrase in initial - presubject - position; followed by the
verb in Spanish (due to the strong features of I there is V-to-I) and followed by the Do-
support in English (due to the weak features), which are both followed by their subjects.

In English, after the subject we have the lexical verb.
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(24a) CP (25a) cp
AdvP c AdvP C
,A C/\ When: C IP
Cuéndo; [+Q] IP o
/\ does, DP I
' vP the films | vp
emp!ezaz VP AdvP tlz VP AdvP
5 Vv % v &
la pelicula \Il % \|/
tlz Stilirt

But, our concern now are indirect questions. They

expressed by (26):

(26) ... [CP cuando [IP empieza [VP la pelicula]]]

... [CP when [IP the film [VP starts]]]

show a divergent behaviour

(24b) IP
/\
D I'
| /\
Me | VP
| /\
gustaria1 V IP
| /\
t1 | VP
| /\
saber, D V'
| /\
PRO V Cp
I
t2 AdvP C'
cuandos [Nulyp\
| VP
I
empiezas VP AdvP
/\ A
DP \A t3
|
la pelicula V
|
s
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(25b)
IP
D/\I'
A /\
l1 I VP
would D A
A
t1 \% IP
| |
like I'
/\
| VP
| /\
to D A

/\
PRO V CP

| /\
know AdvP c

AN N\

when; [+Q] IP
DP I'
PN
the films | VP
/\
VP AdvP
N A
DP V' t2
A
ts V
I
begins

In (24b), the verb precedes the subject while in (25b) it does not. This shows that, as
Rizzi (1996) pointed out, English has an asymmetry between direct and indirect
questions. It seem obvious that Spanish does not have this asymmetry: constructions in
(24a) and in (24b) are identical. But, while example (25a) undergoes SAI, examples in
(24) do not. The phonological realisation of both processes is very similar: a verb (an

auxiliary in the case of English) that precedes the subject. But, in Spanish, following
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Zagona (2006) , there is no SAIL If we analyse more thoroughly the tree analysis, we
will realise that what seems a Subject Auxiliary Inversion is not.

If we describe the derivation of the embedded clause in the English example
(25b), we can see how the strong [+WH] attracts the Wh-phrase from its adjunct
position to Spec, CP and a null C fulfils the [+Q] requirement. Then, the subject that is
originated in Spec, VP, raises to Spec, IP. As in English I features are weak, there is no
V-to-I movement. The result is an indirect question with the same subject-verb order as
a declarative. In Spanish, on the contrary, this is not the case as we can see in (24b). We
can observe the Wh-movement too, from an adjunct position to the initial position due
to [+WH] strong features. But then, the N-features are weak so the subject is not
displaced to Spec, IP but remains in its original position Spec,VP. Also different from
English is the movement of the verb: inflection is strong so it attracts the verb to I. The
result is a phonetic realisation in which the verb precedes the subject, as in SAI, but the

underlying structure is different.
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3. SECOND LANGUAGE ACQUISITION
3.1 A First Approach to SLA

Chomsky’s theory of Principles and Parameters (1981) established the
framework to combine and relate the research in First Language Acquisition and Second
Language Acquisition (SLA). According to Llinas et al. (2014), “this approach assumes
that UG is the set of universal principles shared by all languages. Parameters are
particular choices that languages make from a set of possible options.” In other words,
Chomsky’s theory assumes that when children are born they have an innate
predisposition to learn a language; this predisposition is a system guided by UG
(Universal Grammar).

Following Chomsky (1981), Universal Grammar is divided in two different
concepts: Principles and Parameters. Principles are general rules that all languages
share, for example, the Head Principle. It states that all Phrases need a head, and this
must be realised in all languages. This knowledge is innate in children. Parameters, on
the other hand, are sets of options that each language chooses and that are responsible
for language variation. For instance, associated to the Head Principle, there is the Head
Parameter which gives languages two options: head-initial or head-last. This specific
knowledge is what children must learn.

Chomsky’s Principles and Parameters theory has shaken up the field of Second
Language Acquisition. The existence of Principles argued for a universal Language
Acquisition Device (LAD) that could have enormous importance when studying SLA:

is UG available for learners of a second language or not? As White (2000) states,
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parameters opened an investigation on the variation between languages and how this
could affect a second language: can parameters be reset?

It is important to see that it is impossible to talk about SLA without making reference to
the L1. The learner’s L1 could have a crucial role in the development of an L2. In the
next section, we will analyse the different possibilities proposed to account for the
acquisition of a second language, specially as far as transfer is concerned.

3.2 An Account of Transfer

White (2000) describes five possible scenarios for the development of L2
acquisition, which are briefly developed in Figure 1. She describes each perspective
from two main points of view: on the one hand, the role of the L1 played in the learning
process of an L2 and; on the other hand, the degree of UG presence. The first
perspective corresponds to transfer, a term that will be developed in more depth later
on in this section. The second one corresponds to access. Moreover, she also describes
the possible outcome for each perspective in terms of Target Language (TL) attainment.
For the purposes of this study, we are going to focus our discussion on the concept of
transfer.

Vivianne Cook (2003) wrote “transfer means carrying over the forms and
meanings of one language to the other, resulting in interferences.” Children learning a
first language encounter their LAD without a previous parameter setting, they need to
infer the positive or negative set for those parameters of their language through input.
The task of second language learners is the same: discover the specific parameters of the
new language through input. Nevertheless, they are already carrying a whole group of

set parameters. Having this in mind, it is easy to realise that this knowledge will
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somehow affect the process of learning of the new language. This effect can be an
advantage or a disadvantage. Positive transfer is considered and advantage for the
learner. It consists of a certain aspect of the learner’s L1, a parameter, that coincides or
that can be accommodated to the L2. In this sense, transfer facilitates the process of
learning the new aspect of the L2. As a counterpart, negative transfer is considered a
constraint for learning. A learner overgeneralises a rule existent in his/her L1 into the L2
producing an ungrammatical outcome in the target language.

This paper explores the role of negative transfer. It considers the possibility that
Spanish L2 learners of English could be transferring the strength of I in embedded

questions.
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INITIAL STATE

FULL TRANSFER/ NO TRANSFER / FULL TRANSFER / PARTIAL TRANSFER/  PARTIAL TRANSFER /
PARTIAL ACCESS FULL ACCESS FULL ACCESS FULL ACCESS PARTIAL ACCESS
L1 final state UG L1 final state UG and part of L1 L1 and part of UG

GRAMMAR « UG is not available
IS eIIYInN sl « Access to UG
through L1
+ No parameter
resetting
FINAL STATE
No TL attainment

« UG available
» L2 =LI development
« No LI transfer

TL attainment

Table 1: White’s claims on UG availability and transfer

« UG available
+ Parameter resetting
« L1 transfer

Not complete TL
attainment

« UG available
« L1 transfer

Possible TL attainment

« Part of UG available
« L1 transfer

No TL attainment
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3.3 Acquisition of the Syntax of Questions

As developed in section 2, the derivation of interrogative constructions is based on
two movements: Wh-movement and Subject-Auxiliary movement. In this section, we
are going to deal with the process of acquisition of the syntax of questions. For that
reason, it is important to notice that the two transformational rules already mentioned
have something in common: the landing site of their displaced constituents. Both rely
on the assumption of a functional projection higher than IP: CP. Therefore, to tackle the
issue of the acquisition of the structure of questions we need to take into account the

acquisition of the CP.

Lightbown and Spada (1993) proposed a series of stages that L2 learners go

through when acquiring English questions. It is represented by Table 2.

31



The Syntax of Embedded Questions and its acquisition by L2 learners Cynthia Gonzalez Fernandez

Stage Description Example

1 Rising intonation on words/formulae Four children?

2 Rising intonation on clauses The boys throw the shoes?

3 A question word is placed at the front of Is the picture has two planets on top?

the clause, but often without a copula, Where the little children are?

auxiliary, etc., moving.

Copula be moves to the front in yes/no Is there a fish in the water?
uestions, ans to second position in wh- .
. P Where is the sun?

questions

Auxiliaries, modals and do move to the Can you tell me?

front or to second position . .
P What is the boy doing?

How do you say ‘proche’?
Non-movement of the copula, auxiliaries,
etc., in embedded questions is acquired.

Question tags are acquired.

Table 2: Proposed stages in the L2 development of English questions (Hawkins, 2001)

Hawkins (2001) related the proposal of these stages with the CP. He starts from
the assumption that during the process of acquisition, lexical categories, which carry
meaning, are acquired first. From that point, he states that the first two stages are
produced without CP. Learners, at these two stages, are producing lexical projections
and adding a rising tone to indicate the listener that it is a question. Having covered the
two first steps, Hawkins makes a special note on the third stage. Here learners start to
identify that placing an auxiliary or a wh-word in first position is considered a marking

for questions. Nevertheless, as Hawkins points out, this does not mean that they have
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already acquired the mechanisms of movement behind that displacement. In most of the
cases, they insert an auxiliary or a wh-word in first position but they keep the verb in its

original position. Examples of this can be observed in (35):

(35) a. Is he is happy?
b. Do you can go?

In fact, it is in this stage when we are assuming that the CP is established.
Learners realise that they need to ‘insert’ a constituent before the subject that marks that
the following clause is an interrogative sentence. This leads us to two conclusions: first,
that they need an extra position before the subject, and second, that they are noticing the
[+Q] feature that this new position requires. The question now is if they are aware that
this position is C. There are two main arguments that Hawkins provides to affirm that
learners, indeed, project a CP at this third stage. The first one is that if we assume that
UG establishes IP as the complement of C, having to place an auxiliary before the
subject will, with no doubt, lead the learner to place it under C; if, he/she has access to
UG. In yes/no questions, at this stage they are inserting an extra constituent to fill in the
[+Q] requirement, so they are treating the auxiliary as a free morpheme. This way, I-to-

C is not needed, because the auxiliary is generated in C.

From this first reasoning follows the second reason: wh-questions. At this stage, they
still appear without SAI. I-to-C is learned in first language acquisition when the child
realises that [+Q)] is a strong feature that is an affix, so it needs to be bound to another
constituent. As at this stage, learners are treating auxiliaries as free morphemes, they do

not apply movement. Moreover, in wh-questions, as there is a wh-phrase in a pre subject
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position, learners let C empty. The reason to claim this follows from the assumption that
lexical categories are learnt first. “A free question morpheme realising C and selecting
an IP complement requires less grammatical machinery than moving I-to-C.” (Hawkins,
2001) It is grammatically more simple. At the beginning, CP is just a position for

markers for questions, it is not a complete functional layer.

During stages 4 and 5, learners surpass this initial free morpheme insertion and
realise that [+Q)] is a strong feature and that movement is required. The insertion will
disappear, auxiliaries will be displaced through I-to-C and Wh-phrases will be followed
by the appropriate auxiliary in C. Finally, the last stage is the moment when learners
acquire the asymmetry that direct and indirect questions suffer as far as SAI is

concerned.

Previous research, as Hawkins (2001) discuss, has shown that a generalisation of I-to-C
in embedded questions is observed. He interprets it as “an overgeneralisation of the
inflections status of Q to all CP contexts”. The fact that this overgeneralisation is

present has lead us to wonder why this happens and which must be its source.
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3.4 Research Questions
As we have seen in the previous sections, the process of derivation of questions in
English and Spanish has similarities and differences. As Marciano Escutia (2002) points
out, “Spanish speaking students tend to produce and accept indirect embedded questions
that are ungrammatical in Modern Standard English because of the subject-auxiliary
inversion they show”. We have analysed that although their phonetic realisation seems
to be similar, in nature they are produced by two very different processes: V-to-I and I-

to-C.

The purpose of this study is to try to discover the source for this misconception through
relating this observation about Spanish L2 learners of English with their process of

acquisition. Therefore, two main research questions have been formulated:

e RQI: Can L2 learners been suffering a L2-structure interference? i.e. can
the source of I-to-C in embedded questions be related to the previous

acquisition of I-to-C in direct questions?

e RQ2: Can L2 learners been influenced by their L1, Spanish? Can Spanish
movement of verbs to I be the source of I-to-C in English embedded

questions?

Furthermore, with the data collected from the experiment, we will try to connect the

results of the test with the theoretical background of L2 acquisition.
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4. METHODOLOGY
4.1 Participants
4.1.1 Subjects

As subjects for this study, five different levels have been selected:

Second ESO group

Fourth ESO group

2° Bachillerato group

* Second year English Studies degree group (2° EEII)

* Fourth year English Studies degree group (4° EEII)

The first three groups are from IES Joan Mir6, an English bilingual High School
from San Sebastian de los Reyes, Madrid. The Second and Fourth ESO groups have 5
obligatory classes of English Language per week. Besides, Second ESO has Social
Sciences, Natural Sciences, Music and Physical Education in English. Fourth ESO has
all the previous plus Biology and Geology and Technology. In the Common European
Framework, they should have a level A2 to enter in the bilingual section and end up
with a BI to pass. In relation to 2° Bachillerato, they have only 3 hours of English
Language obligatorily and the rest of subjects are in Spanish. This course is not in the
bilingual section but they are expected to have around a Bl - B2 in the Common

European Framework.

In relation to the university group, both are from the Universitat Autonoma de

Barcelona. Second year students are expected to have a level in between B2 and C1
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while fourth year students are expected to have almost achieved the C2 in the Common

European Framework.

The groups were constituted as Table 3 shows.

Group Number of participants
2" ESO 21
4t ESO 29
2nd Bachillerato 18
2" EEII 35
4th EEIT 15

Table 3: Number of Participants

The purpose of this experiment is to see if there is transfer from the L1 or
interference of another structure from the L2 in what embedded questions are
concerned. Additionally, through the different levels, we will be able to observe if there
is development in the acquisition: when embedded questions are really acquired and
when students start to produce them fluently. Finally, by analysing the data obtained, the
source for the construction of embedded questions would be explored.

4.1.2 Control group
Four English native speakers were asked to do the test as a control group. Their

answers were used to compare with the results from the non-native participants and to
validate the test. They have acquired the asymmetry in the use of SAI in direct and

indirect questions. Their samples are included in the Appendix C.
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4.2 Method and Procedure

In order to collect information about the formal linguistic-based research
methodologies Gass & Mackey’s Data Elicitation for Second and Foreign Language
Research: Linguistic-based Research (2011) has been used. In this chapter, they explain
two of the techniques that will be used in this paper. They consider sentence combining
tests as the more “profitable” for relative clause research. Although this paper deals with
embedded questions, these two constructions have certain similarities, for example, they
are introduced by a CP layer. Moreover, they also include and exhaustive analysis of
acceptability judgment tests. Their advice is to take into account many factors such as
the number of sentences, the instructions given or the timing of the test. The
observations about the complexity of this kind of test is what led us to carry out first a
pilot test and improve the final version (section 4.3.§). Finally, a third task, translation,
was considered necessary to obtain production of data of direct questions in English..
Subjects had 35 minutes to complete the three tasks. An example of the test can be
found in Appendix B and samples from the subjects in Appendix D.

The purpose of this study is to clarify if there is transfer in the production and
comprehension of embedded questions by L2 learners of English or if there is
interference from the L2 itself. The goal is to make students deal with several sequences
involving embedded questions. For that, three tasks were designed. Each of them will

be developed in detail in the following sections.

Finally, in relation to scoring, all tests were corrected only taking into account the

presence or absence of SAI. It depended on a dichotomous choice: correct if SAI was
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applied in a correct context, i.e direct questions, and incorrect if it was applied in an

incorrect context, i.e. embedded questions.

During the processing of the data, some problematic cases were attested: omissions of
auxiliary, omissions of subject, answers in black, etc. All these cases cannot be taken
into account for the purpose of this study, so they are not part of the results. In the
figures elaborated for this study, they are reflected as non-applicable. Som of these
problematic cases will be commented in the discussion section. It is important to point

out that data from the distractors was not taken into account for the results either.

4.2.1 Task 1: Translation

The translation task has a clear purpose, provide, or not, evidence to know if
subjects are aware that SAI must be applied in direct questions. Also, these examples
will give us an idea of how acquired the acquisition of questions is. It is important to see
also if they are aware of Wh-movement and if it is applied correctly. It is the base for
drawing conclusions about embedded questions.

Students were presented 8 interrogative sentences in Spanish: 5 experimental items and
three distractors. For example:

(1) La casa era pequefia pero bonita

Expected answer: The house was small but beautiful

(2) {, Qué comera Juan manana?

Expected answer: What will Juan eat tomorrow

Example (1) is a distractor: a declarative simple sentence to translate into Spanish.

Example (2) is an interrogative direct question that, in English, involves SAI.
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The main aim of this task is to find out if learners know that in direct questions

Subject Auxiliary Inversion must be applied.
4.2.2 Task 2: Sentence Combining

Sentence combining is expected to show students’ knowledge about building
embedded questions. Students were provided 15 pairs of sentences that they had to
combine trying to use all the words from both sentences and maintaining the tense and
meaning of the original ones. The beginning of each sentence is provided to reduce the
possible ambiguities and to bring students closer to the expected outcome.

(3) The lesson has begun. I wanted to know when.

Expected answer: the student wanted to know when the lesson has begun.

Within the 15 pairs, 5 of the sets were distractors. As distractors, similar constructions
have been used, some of them do not involve a Wh-phrase, as in (15), and some of them
use Wh-phrases as relatives, as in (12).

(15) The exam was very difficult. Mary said this.

Expected answer: Mary said that the exam was very difficult
(12) A woman lives next door. I have told you about her.

Expected answer: I have told you about the woman who lives next door

The main aim of this task is to find out if learners know that there is I-to-C in
embedded questions.
4.2.3 Task 3: Grammaticality Judgment
The grammaticality judgment task will give us an overview about intuitions and
explicit instruction on the part of the subjects. The decision of considering a sentence

grammatical or not may rely on two possible sources: explicit instruction or intuitions.
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Native-speakers of a language are said to have a sense of grammaticality that L2
learners develop through their process of acquisition. Although the intuition is not as
widely developed as in native-speakers, it is a frequent resource for learners. On the
other hand, subjects can use their received instruction to argue for the grammaticality or
ungrammaticality of a sentence, which will give show us that they have explicit
knowledge about the rules. To delve into this, subjects were asked to give a reasoning or
a corrected version for those sentences marked as ungrammatical.

In this case, subjects are presented 10 sentences and two options: grammatical or
ungrammatical. For example:

(9) I wonder how much did she pay for those boots.

Correct ! | Incorrect

The main aim of this test is to see if subjects are aware that there is no I-to-C in
embedded questions. Moreover, it will allow to see if any subjects now explicitly this
rule.

4. 3 Pilot Test

A first pilot test (Appendix A) was carried out to see if the selected sets of
examples were appropriate and if the subjects arrived to the expected outcomes.
Relevant information was brought up and allowed us to improve the structure of the

test.
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The general configuration of the test was different from the one in the final test.
Two tasks were used: a sentence combining and a grammaticality judgment task. The
first task, sentence combining, included 25 pair of sentences, with their translation into
Spanish. Within them, in 10 the Wh-Phrase was already provided in one of the original
sentences. In 10 other sets, the students were presented two original sentences in which
no Wh-phrase was mentioned. Finally, the remaining 5 sets were distractors. The
subjects agreed that the first exercise was too long. Instructions were clear although
there were some problems with certain examples. Those conflictive examples were
removed and the first exercise was reduced to 10 pair of sentences plus 5 distractors. It
was also discovered that adding the translation for each sentence caused distractions so
translations were also removed.

Moreover, taking into account the reasoning of RQI, it is necessary to get
evidence that the subjects, in fact, know the rules of direct question formation. To
consider the possibility that the use of SAI in embedded question may be the
interference from the direct questions, it was necessary to prove that learners did know
how to form direct questions. For that reason, a translation task was added.

Finally, to balance the test, the grammaticality judgment task was extended to 10

utterances: 7 questions and 3 distractors.
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5. RESULTS AND DISCUSSION
5.1 Results
5.1.1 Task 1: Translation

In this task, subjects were presented 5 direct questions that they have to translate
from Spanish into English. In this case, figures 1, 2, 3, 4 and 5 reflect the general results

for each group in general terms. Figure 6 shows the results of the five groups.

® Non-applicable ® Non-applicable ® Non-applicable
@ Correct ) ® Correct 7 ® Correct
® Incorre @ Incorre ® Incorrg

199% ! %”

Figure 1: Results Task 1 24 ESO Figure 2: Results Task 1 4t ESO Figure 3: Results Task 1 2nd Bach.
® Non-applicable @® Non-applicable
® Correct ® Correct
@ Incorrg @® Incorte

Figure 4: Results Task 1 2nd EEIT Figure 5: Results Task 1 4t EEII

The percentages of figures 1 to 5 show that the higher the level, the better they perform.

As we can see in Figure 6, the results of the Task 1 indicates that there is an
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o Correct o Incorrect

100

75

50

0
2nd ESO 4th ESO 2nd Bachillerato 2nd EEII 4th EEII

Figure 6: General Development in Task 1
improvement in the acquisition of SAI in direct questions. In this case, the error
observation seem to be more revealing. While still there is a 29% of failure in the
production of the correct sequence for a direct question in the 2" ESO group, it is
possible to observe how this rate is lowering through the different groups. In the last
group, 4™ year of English Studies, SAI in direct questions in completely acquired with a
100% of rate of success. These results allow us to state that most of the subjects have
acquired that SAI must always be used in direct questions.

5.1.2 Task 2: Sentence Combining
The sentence combining task approached directly the topic of this research: the

production of SAI in embedded questions. Subjects were presented 10 pair of sentences
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that required them to produce an embedded question using a Wh-element to join both

sentences. The results of this test are reflected in Figures 7 to 12.

® Non-applicable ® Non-applicable ® Non-applicable
® Correct ® Correct ® Correc
@ |Incorreg ® Incorre

23% 23%

Figure 7: Results Task 2 2nd ESO Figure 8: Results Task 2 4t ESO Figure 9: Results Task 2 2nd Bach.

@® Non-applicable

@® Non-applicable
® Correc

® Correc

Figure 10: Results Task 2 2rd EEIT Figure 11: Results Task 2 4t EEII

In this task, the rate of problematic cases that were not valid for this experiment
has increased significantly, specially in certain groups. Omissions of auxiliaries and
subjects are the most common reasons why these samples have been discarded, as we
cannot determine if the rule is acquired or not.

In relation to the actual results and looking closely to the rate of success of each
group the results are unexpected. The 2" ESO group performed better than the two

following groups, 4" ESO and 2"d Bachillerato. Between the two latter there seem to be
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an standstill in the development of the acquisition. Later, there is a significant increase
of the success rate in 2" EEII, that is surpassed by the 4t EEII group. This development
can be more clearly seen in Figure 12, which shows a diagram of the development of

the five groups.

O Correct O Incorrect
80
60
40
20
0
2nd ESO 4th ESO 2nd Bachillerato 2nd EEIl 4th EEII

Figure 12: General Development in Task 2
It is also interesting to pay attention to the development of the failing rate in this case.
Firstly, it is important to take into account that the results in this matter of the three first
groups is highly influenced by those non-applicable cases. Those cases do not belong to
any of the two categories that we are dealing with because they do not serve as evidence
but there must be a reason why there is such an increase in these three groups.
Going back to the failing rate, it is relevant to notice that the starting group of

this study, 2" ESO, and the final group, 4™ EEII, have the same failing rate, 23%. As in
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the case of success, 4" ESO and 2"d Bachillerato groups are both very close. In 2" EEI],
there is a raise of the percentage, but a great decrease of non-applicable cases.
of the percentage, but a great decrease of non-applicable cases.
5.1.3 Task 3: Grammaticality Judgment

The last task is a grammaticality judgment exercise. Subjects needed to consider
7 examples, decide if they are grammatical or not and, in the latest case, correct them or
give an explanation. In this task, those cases in which a subject has marked a sentence
as ungrammatical but have not given an explanation or correction have been considered
non-applicable and are not considered in these results. The results are illustrated by the

following figures:

® Non-applicable ® Non-applicable ® Non-applicable
® Correct i @ Correct ® Correct
@ Incorte ® Incorrg

® Incorregi

Figure 13: Results Task 3 214 ESO Figure 14: Results Task 3 4 ESO Figure 15: Results Task 3 2nd Bach.
@® Non-applicable @® Non-applicable
® Correct ® Correct

® Incorrg

Figure 16: Results Task 3 2nd EEII Figure 17: Results Task 3 4t EEII
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As far as figures are concerned, in this test we can see the highest failing rates,
but there is a linear development through the different groups, as Figure 18 shows.
Subjects found more difficulties when they had to point out specific mistakes in
ungrammatical sentences although the non-applicable cases rate has diminished
considerably, which means that not many answers were left in blank. In the two first
groups, 2" ESO and 4t ESO, the failing rate is higher than 50%. Figure 15 shows that
in 2" Bachillerato there is a relative balance between failing and success, although there
is a slight advantage of correct answers. In 2"¢ EEI and 4™ EEII, the failing rate starts to
decrease in favour of success rates. Nevertheless, it is important to mention that even in

the highest level, 4" EEII, the failing rate is almost a 30%.

o Correct O Incorrect
70
52,5
35
17,5
0
2nd ESO 4th ESO 2nd Bachillerato 2nd EEIlI 4th EEII

Figure 18: General Development in Task 3
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Looking at Figure 18, it is very significant to see how the percentage of incorrect
outcomes exceed the percentage of correct outcomes in the first group. But, in 2™
Bachillerato, there is a shift that inverts the situation. What is called a cross-over
phenomenon. Successful rates start to grow and failing rates to diminish.

This test has revealed another types of information, which is not represented by
the previous figures: only some of the students of 2" EEII and most of the students of
4t EEII have metalinguistic knowledge about the process that we are dealing with.
They are able, not only to point out the mistake in the sentences, but also to explain that
SAI is the movement responsible for the ungrammaticality. There are some cases in the
other groups that are able to explain that the auxiliary must be placed before the subject
but without using technical terms such as “auxiliary” or “subject”.

These results will be considered more closely and interpreted in the discussion section.

5.2 Discussion

A thorough analysis of the different tasks has revealed a lot of information
concerning the use of SAI in embedded questions and its possible source. Nevertheless,
other kinds of information have been also observed and, as they have a great
significance for our topic of concern, they have been considered worth mentioning. To
do so, this section has been divided into three sections, one devoted to each task. It is
important to mention that for the figures and tables that appear in this section, those
non-applicable cases have not been taken into account because they do not provide any

valid information.
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5.2.1 Translation Task: an Interpretation

For our RQI, based on the proposal of a possible influence of the direct
questions’ L2-structure into indirect questions, it is crucial to know if L2 learners of
English do know that they have to apply SAI in direct questions. The translation task
has revealed information not only about SAI, but also about the presence of V-to-I in L2

learners’ outcomes. Table 4 includes the experimental items.

2nd 4th 2nd 211d 4th

It ¢
em Sentence ESO ESO Bach EEII EEII

() . Qué comera Juan mafiana? v v vV VvV X
[ What will Juan eat tomorrow?]

3) . Dénde esta bailando Maria? v v vV X

[Where is Maria dancing?]

4) . Cuando llegara tu familia? v v VvV VvV X
[When will your family arrive?]

(6) (Como iréis a la fiesta? X X X X X
[How will you go to the party?]

(7 (Por qué esté llorando tu madre?

v VvV VvV VvV X
[Why is your mother crying?|

Table 4: Instances of V-to-I in L2 English among groups

The main piece of information provided by the analysis of this task is that L2 learners
apply V-to-I to direct questions in English. This seems to be a case of interference from
the L1. Lexical verbs in Spanish have the possibility to move to I, so Spanish L2
learners of English may be transferring this property to English verbs. But, their
outcomes are ungrammatical because in English, only auxiliary verbs can be in I. As we

can see in Table 4, the 4™ EEII group is the only one that does not present any case of
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V-to-I. Regarding the rest of the groups, all of them have significant amount of cases of
V-to-I. 80% of the incorrect answers in this task are due to V-to-I application in direct
questions in English.

Strikingly, as the table shows, sentence (6) seems to be resistant to V-to-I.
Nevertheless, it has been problematic for learners in other ways. It is the only case in
which learners have translated the sentence using a declarative word order: there is not
SAI either. Example (6.1) has been extracted from one of the subjects. This error has
prevailed from 2 ESO to 4t ESO. After that, only an isolated instance has been found
in 2" EEII. The 88% rate of incorrectness for this example corresponds to students who
have formed this direct question following the order of a declarative sentence, as in:

(6.1) *How you will go to the party?

This particular example is characterised for having a covert subject in Spanish
and the Wh-Phrase “how”. Any of them can be the source for this error. Nevertheless,
subjects do include a pronoun as subject of the sentence in their English translation;
therefore, there is no evidence to argue for an error related to the subject.

Moreover, the translation task has also revealed some subjects that produce
reduplications of the auxiliary when forming a question. They are isolated cases in 2™
ESO and 2" EEIL. In all cases the reduplication was found in the items (2) and (6), in
which they had to use the auxiliary wil/ for the future tense.

(2.1) *What does Juan will eat tomorrow?

(6.2) *Who did will go to the party?

According to Lightbown and Spada (1993), this would mean that they are in the third

stage of the acquisition of questions in English.
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At this point, except for the 4 EEII group, we can assume that not all subjects
are familiar with the application of SAI in direct questions in English, but a high
percentage (85%) is. Although the rate of incorrectness in this task is very low (13%),
within it, an 11% of the errors made by the learners are instances of an inaccurate use of

V-to-1., as figure 19 shows. The resting 2% corresponds to a lack of SAIL

® Incorrect ® Correct ® Non-applicable @ V-to-l @ Other reasons

Figure 19: Detailed description of Incorrectness in Task 1

The incorrect use of V-to-I in the process of question formation indicates that in direct
questions may be interference of the L1, Spanish. This information is crucial for our
RQ1. There is a 85% of the L2 learners of English that do know that SAI is mandatory
in direct questions. Therefore, we can assume that they can be candidates for the
interference of this structure into embedded questions. We have an initial base to argue
for our first research question.
5.2.2 Sentence Combining Task: an Interpretation
The purpose of this task was to collect data directly focused on embedded

questions in English. From the data collected in this task, we have focused on two main
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issues: V-to-I and SAI. This has given us a cue for the possible source of the
misapplication of SAI in embedded questions. The items presented to the learners are

provided in Table 5, their internal structure is signalled by means of bracketing.

Item Sentence

(1) Her mother wonders [cp what song [1p Mary is [ve singing]]]

(2) I asked the owner [cp what [ip the rabbit was [ve drinking]]]

(4) I wanted to know [cp when [1p the lesson has [ve begun]]]

(5) The mother wanted to know [cp how many chocolates [1p the children [vp

bought]]]

(6) I don't know [cp when [1p my father will [vp leavel]]]

(8) I wonder [cp where [1p my neighbour will [ve move]]]

(10) 1 found out [cp why [1p my mother is always [ve cooking spaghetti]]]
(11) The kid wondered [cp which T-shirt [ip he should [ve wear]]]
(13) Iwant to find out [cp where [1p they are [vp celebrating a party]]]
(14) I wonder [cp when [1p the bus had [ve arrived]]]

Table 5: List of items Task 2

In Figure 20, we can observe a detailed development of the rate of incorrectness by
sentence and by group. From now on, those percentages higher than 50% will be
considered relevant for this discussion. It is important to state from the beginning of our
discussion that the rates of incorrectness in this task are due to an erroneous application
of SAI in embedded questions. This piece of information is vital for our research

questions. No significant instances of V-to-I have been found in this task.
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Figure 20: Detailed description of Incorrectness in Task 2 by question
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This could mean a refutation to our RQ2: Spanish V-to-I is not taking place in
embedded contexts but there is a significant amount of instances of application of SAI.

We would like to analyse some sentences in more detail because they have
revealed more problematic for L2 learners than others. There are three main sentences
that, as it is possible to observe in Figure 20, they maintain significant high rates
throughout the five groups. They are sentence (1), (5) and (11), represented by colour
orange, red and green, respectively.
(1) Her mother wonders [cp what song [1p Mary is [vp singing]]]

(1.1) Her mother wonders what song is Mary singing

(5) The mother wanted to know [cp how many chocolates [ the children [vp

bought]]]
(5.1) The mother wanted to know how many chocolate have the children
bought
(11) The kid wondered [cp which T-shirt [1p he should [vp wear]]]

(11.1) The kid wondered which T-shirt should he wear
In all three sentences, L2 learners of English seem to tend to apply SAI, as shown in
(1.1), (5.1) and (11.1), more frequently than in other constructions. In order to try to
understand why these sentences are more susceptible to this kind of movement than
others, we have analysed the internal syntactic structure of the three sentences and they
share a main characteristic: they all present a complex Wh-Phrase introducing the CP.
Although instances of SAI has been found in all sentences in this task, it is striking the
variability of these instances. Some sentences, as the ones mentioned above, seems to

have a higher rate of application than others. The syntactic behaviour does not seem to
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be a crucial factor here, as we can find
@® Non-Aplicabble ® Correct

® Incorrect equivalents for the three sentences with the same

syntactic distribution but with much lower rates.
As figure 21 shows, there is an 28% of errors in
this task. From this 28%, an 11% is due to an

erroneous application of SAI in indirect

Figure 21: Total Percentages Task 2 questions.

The other crucial point related to our research questions was to find instances of V-to-I
in embedded questions. The results of Task 1 have provided a base to argue for transfer
from the L1 to the L2, nevertheless, it was necessary to find examples of subjects
applying V-to-I also in embedded contexts. If instances of V-to-I were found, this could
have meant that there was an interference of the L1 through the L2. Learners imitate the
mechanism of movable lexical verbs from Spanish when constructing direct questions
in English. Consequence of this are the instances of V-to-I in indirect questions. From
this point, learners may overgeneralise the erroneously learned rules of direct questions
to construct indirect questions. So, when forming indirect questions, learners will be
using the rules from their L1 that they have inferred from the direct question formation.
Nevertheless, this was not the case. The instances found were isolated to single
subjects that had not acquired the rule yet. With the data obtained, we cannot say that
Spanish L2 learners of English are transferring the movement of the V to English verbs
in embedded contexts. Therefore, our RQ2 seem to be rejected by this data. Contrarily,
this data seem to support our first RQ1. L2 learners of English acquire first the rules of

direct question formation, which includes SAI. When learning how to deal with indirect
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questions, they seem to be influenced by the already acquired rules of direct question
formation, more specifically SAI. Therefore, they apply SAI as movement showing
interrogative mode.
5.2.3 Grammaticality Judgment Task: an Interpretation

The grammaticality judgment task shows that L2 learners not only produce but
also accept embedded questions with SAI. This task has also shown, on a second level,
that only 2" EEII and 4" EEII show metalinguistic explicit knowledge about SAI.
In Figure 22, it is possible to observe the absolute rates from the subject’s results in task
3. The percentages of correct and incorrect answers have a very slight difference. A 45%
percent of the answers to these questions have been erroneous. Moreover, there are
certain examples that maintain a very high rate of incorrectness throughout the five

groups.

® Non-Aplicabble ® Correct @® |Incorrect

Figure 22: Total Percentages Task 3

Figure 23 shows a detailed register of the rates of incorrectness for each item and group.
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Figure 23: Detailed description of Incorrectness in Task 3.

This is the case of sentences (1) and (9).
(1) *You don 't know how much is that watch going to cost, don t you?

(1°) You don 't know [cp how much [ip that watch is [ve going [1p to [ve cost]]]]]
(2) *I wonder how much did she paid for those boots

(2°) I wonder [cp how much [1p she [vp paid for those boots]]]

Both examples present a high rate of incorrectness even in 4t EEII. Analysing
the underlying structure of both sentences, represented in (1°) and (2’), we can see that
both sentences share the same type of syntactic distribution. They also have in common

the Wh-Phrase “how much”. This observation, together with the analyses of the
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sentences from task 2, let us argue for the importance of the Wh-Phrase used to
introduce the embedded question. As another piece of evidence to support this claim, we
can see the analysis of items (6) and (8).
(6) *Do you know what time start classes?

(6”) Do you know [cp what time [ip classes [vpstart]]]
(8) Do you know what time the bank closes?

(8”) Do you know [cp what time [1p the bank [vp closes]]]

Again, both sentences share a CP introduced by a complex Wh-Phrase, in this
case, “what time”. Although the incorrectness rates are not as high as in the previous set
of examples, a high percentage of subjects have marked sentence (6) as grammatical.
Some others have consider it ungrammatical because it does not include an auxiliary in
the embedded question so a dummy-Do was inserted by them. In relation to sentence
(8), subjects have considered just the contrary: the sentence was marked as
ungrammatical. Two different solutions were provided by subjects: the insertion of an
auxiliary do or the movement of the verb before the subject, V-to-I. The few recorded
instances of V-to-I were all found in these two examples. This data confirms that our
RQ2 cannot be considered a solution for the source of the application of SAI in
embedded questions. The instances of V-to-I found are minimal and restricted to a few
subjects. Notwithstanding, the positive grammatical judgment that learners attribute to
embedded questions with SAI mean an important number of learners (45%) that are not

familiar with the asymmetry between English direct and indirect questions.
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6. CONCLUSIONS

This paper has tried to discern the possible sources why Spanish L2 learners of
English apply Subject-Auxiliary Inversion in English embedded questions. Two main
research questions have been the focus of this study: on the one hand, the possibility of
having an L2-structure interference and, on the other hand, the possible transfer or
effect of the L1, directly or indirectly.

The results of our experiment seem to refute the second proposal. Although
important amounts of cases in which subjects use V-to-I were found in direct
interrogative contexts, in indirect questions, there were only a few instances of clear V-
to-1. This means that L2 learners of English are not transferring the movable property of
Spanish verb into English verbs. L2 learners of English do know that this language does
not allow lexical verbs to move, only auxiliaries.

However, the data showed significant amounts of SAI application in embedded
questions. Using as a base that a high rate of subjects are aware of the requirement of
applying SAI in direct questions, we will propose that there is an interference of a
structure from the L2 itself. L2 learners of English learn that SAI is mandatory in direct
question and they overgeneralise this rule to all interrogative contexts, including
embedded questions.

As regards further research, it would be interesting to see if instruction can make
a difference: explicit instruction about English indirect questions may solve the
problem. Moreover, this test also showed that there are certain embedded questions that
are more susceptible to the unnecessary application of SAI, even in higher levels of

proficiency. The analysis of these data has suggested a possible relation with complex
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Wh-Phrases. Nevertheless, as this was not the focus of this study, no more conclusions
can be drawn from this. It would be necessary to design a similar test but taking into
account the different syntactic structures presented to the subjects.

Summing up, Spanish L2 learners of English seem to be using the same
mechanisms of question formation in direct and indirect questions. Therefore, we can
assume that they are not aware of the characteristic asymmetry that differentiates
English from Spanish. Although our first research question argued for a transfer from
the L1, data has proved otherwise. The source for the application of SAI in embedded
contexts seem to be L2 structural interference from the mechanisms of direct question

formation.
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Appendix A: Pilot Test

Exercise 1: You have a list of 25 pairs of sentences below. Please, combine each pair in
a single sentence. You should keep the same tense and meaning that the original
sentences have. You must start each sentence with the given beginning. You will find
the Spanish translation under each pair to help you. [Ejercicio 1: A continuacion, hay
una lista de 25 parejas de frases. Por favor, combina cada pareja en una sola oracion.
Debes mantener el tiempo verbal y el significado que tienen las frases originales.
Debes empezar la oracion con el comienzo dado. Encontraras la traduccion en espariol
debajo de cada pareja para ayudarte.]

*  Mary is singing. Her mother wonders what song.

[Maria estd cantando. Su madre se pregunta qué cancion. |

Her mother

* The rabbit was drinking something. I asked the owner what.

[El conejo estaba bebiendo algo. Le pregunté al duerio el qué.]

I asked

* My father had left. I don’t know the time.
[Mi padre se ha ido. No se la hora.]

I

*  Someone had been stealing. They found out who.

[Alguien habia estado robando. Ellos averiguaron quién.|

They

*  The tourists didn’t know the location of the National Museum. They asked
someone.

[Los turistas no sabian la localizacion del Museo Nacional. Ellos preguntaron a
alguien.]

The tourists

* The actor was inspired. The interviewer asked the way he was inspired.

[El actor estaba inspirado. El entrevistador pregunto la manera en la que se
inspiraba.]

The intervewer

e The bus had arrived. I wonder what time.

[El autobus habia llegado. Me pregunto a qué hora]

I wonder
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*  The party was celebrated. I wanted to find out where.

[La fiesta se estaba celebrando. Yo queria averiguar donde.]

I wanted

*  Sergio had to enter. He didn’t know in what moment.

[Sergio tenia que entrar. No sabia en qué momento]

Sergio didn’t know

*  People live in France. They are called French.

[La gente vive en Francia. Se les llama franceses.|

People

+ Atelephone was ringing. The assistant asked which.

[Un teléfono estaba sonando. La asistenta pregunto cudal.]

The assistant

*  She has bought those boots. You have to tell me where.

[Ella habia comprado esas botas. Tienes que decirme donde.]

You have

* My mother had always made spaghetti. I found out the reason.
[Mi madre siempre habia preparado spaghetti. He averiguado la razon)

I found out

*  The train had already left. I wonder what time.
[El tren ya ha salido. Me pregunto a qué hora.]

I wonder

Exercise 2: Decide if the following sentences are correct or incorrect. Those that you
consider incorrect, explain why or, if you don’t know how, rewrite the sentence
correctly. The translation is again given to help you. [Ejercicio 2: Decide si las
siguientes oraciones son correctas o incorrectas. Aquellas que consideres incorrectas,
explica por qué o, si no sabes como, reescribe la frase correctamente. La traduccion
vuelve a aparecer para ayudarte.]

You don’t know how much is it going to cost, don’t you?
[No sabes cuanto va a costar, jverdad?]
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Have you any idea of how much longer I will have to wait?
[Tienes alguna idea de cuanto mds voy a tener que esperar?]

Where did she get her coat from?
[De donde ha sacado su abrigo?]

Let me know what do you think.
[Hazme saber lo que piensas]|
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Appendix B: Final Test Sample

NAME (OPTIONAL):
AGE:

, COURSE:

Test

Task 1: You will find eight sentences in Spanish. Please, translate them into English.
[Ejercicio 1: A continuacion, encontraras ocho oraciones en espafiol. Por favor, traducelas a
inglés.]

(1) La casa era pequeiia pero bonita

(2) {Qué comerd Juan mafiana?

(3) ;(Doénde estd bailando Maria?

(4) ;Cuando llegara tu familia?

(5) jMira! jAlguien ha olvidado su cartera!

(6) ;Como iréis a la fiesta?

(7) ¢Por qué esta llorando tu madre?

(8) Manana voy a comprar huevos en el supermercado
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Task 2: You have a list of 15 pairs of sentences below. Please, combine each pair in a single
sentence. You should try to keep the same tense and meaning that the original sentences
have. You must start each sentence with the given beginning. [Ejercicin 2: A gontinuacion
hay uug lisia de 15 pavejas de frases, For faver, comhing cada pargia en yug sola Qragion.
Por favor, dehes. intewiar mawiener el jiempe verbal y el significado gue tienen las frases.

..............................................

Example:
(0) Susan bought a book. She bought it on Wednesday.

Susan...bought a book on Wednesday

(1) Mary is singing. Her mother wonders what song.
Her mother wonders...

(2) The rabbit was drinking something. I asked the owner what.
I asked the owner...

(3) You have always loved me. I don’t know why.
Idont know...

(4) The lesson has begun. I wanted to know when.

The student wanted to know...

(5) The children have bought chocolates. The mother wanted to know how many.

The mother wanted to know...

(6) My father will leave. I don’t know when.
Idon’t know...

(7) Something good had happened. He knew.
He knew...

(8) My neighbour will move. I wonder where.
I wonder...

(9) Mary is happy. John thinks so.

Mary thinks...
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(10)My mother is always cooking spaghetti. I found out why.
I found out...
(11) The kid should wear a T-shirt. He wondered which.
The kid wondered...
(12) A woman lives next door. I have told you about her.
I have told you...
(13) They are celebrating a party. I want to find out where.
I want to find out...
(14) The bus had arrived. I wonder when.
I wonder...
(15) The exam was very difficult. Mary said this.
Mary said...
Task 3: Decide if the following sentences are correct or incorrect. Those that you consider

incorrect, explain why or, if you don’t know how, rewrite the sentence correctly. [Ejercicia
3: Decide si las siguigures araciones son courecias o incorvestas. Aquellas. gue consideres

Example:

(0) You doesn’t know the time

r‘!] Correct m Incorrect

__El guxiliqr no correspande con el syjetp “you” / You don’t know the time

(1) You don’t know how much is that watch going to cost, don’t you?

i ‘J Correct ‘j Incorrect
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(2) Have you any idea of how much longer I will have to wait?

r:j Correct ‘j Incorrect

(3) Where did she get her coat from?

fj Correct 'j Incorrect

(4) What your favourite colour is?

O Correct D Incorrect

(5) Let me know what do you think.

f:] Correct D Incorrect

(6) Do you know what time start classes?

fj Correct D Incorrect

(7) When you are going to eat that cake?

fj Correct 'j Incorrect
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(8) Do you know what time the bank closes?

f::J Correct D Incorrect

(9) I wonder how much did she pay for those boots.

{j Comect D Incorrect

(10) What you will do about is?

l 'Corred ‘ 'Inconoct

71




The Syntax of Embedded Questions and its acquisition by L2 learners Cynthia Gonzélez Fernandez

Appendix C: English Native Speaker’s Sample

AGE: 2@
COURSE:
Test
Cnot nahve spealer of span)

Task 1: You will find eight sentences in Spanish. Please, translate them into English.

[Ejercicio 1: A continuacion, encontraras ocho oraciones en espanol. Por favor, tradiicelas a
inglés.)

(1) La casa era pequefia pero bonita
e hawse wag smalk but 'prcﬂ}}
(2) ;Qué comeré Juan mafiana?
Vot wil John eat tononan 7
(3) ;Dénde esté bailando Maria?
Where s n’la@ dana‘n&?
(4) ;(Cuéndo llegara tu familia? :
When wall s Mbm aurnwe.?
(5) Mira! jAlguien ha olvidado su cartera!
Loole! Sameone has focgstien treir courd |
(6) (Coémo iréis a la fiesta? ’
d to e ’Qalﬁ ’.
(7) ¢Por qué esté llorando tu madre?
\/NWJA & Lour onolbrex C/l\jtnfj ¢
(8) Mafiana voy a comprar huevos en el supermercado

Tomovoo | aom 0ang o by egds 1 bre supamadet.
T Yy w5, {
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Task 2: You have a list of 15 pairs of sentences below. Please, combine each pair in a single
sentence. You should try to keep the same tense and meaning that the original sentences
have. You must start each sentence with the given beginning. [Ejercicio 2: A continuacién,
hay una lista de 15 parejas de frases. Por favor, combina cada pareja en una sola oracién.
Por favor, debes intentar mantener el tiempo verbal y el significado que tienen las frases
originales. Debes empezar la oracién con el comienzo dado.)

Example:
(0) Susan bought a book. She bought it on Wednesday.
Susan...bought a book on Wednesday

(1) Mary is singing. Her mother wonders what song.
Her mother wonders. .t sy méwj 5 Nﬂ&ﬂj ,
(2) The rabbit was drinking something. I asked the owner what.
Tasked the owner..lhal e (abit \ias dnnhung.
(3) You have always loved me. I don’t know why.
Ldon'tknow. .\ uon have olvios loved e
(4) The lesson has begun. I wanted to know when.
The student wanted to know. .+ Dz Lzsson b‘am 2
(5) The children have bought chocolates. The mother wanted to know how many.
The mother wanted to know...}\0-4 many chocelates e cldren mﬂghi-
(6) My father will leave. I don’t know when.
I don’t know..iw\en V1Y Falrer wll Leave -
0) Somethmggoodhadhappened He knew.
He knew. Wﬂ’wg 3000\ had hapflwed
(8) My neighbour will move. I wonder where. ‘
I wonder...-nore Y r\oj%WW‘u move (0.
(9) Mary is happy. John thinks so.

vy thinks. Dol ey > l’\“ﬂ’j
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(10)My mother is always cooking spaghetti. I found out why.

1 found om.MJ "y mo‘Dwdlwaﬂs codhs 5%1«11[
(11) The kid should wear a T-shirt. He wondered which.

The kid wondered, o T-shevt e shauld wear.

(12) A woman lives next door. I have told you about her.
i I have told you. 2ol The wanan Who Lves next deov

(13) They are celebrating a party. [ want to find out where.
I want to find out. e fNj ofT a,lz,bmﬁtﬁ a fkué’»}

(14) The bus had arrived. I wonder when.
I I wonder..whean the s amved .

(15) The exam was very difficult. Mary said this.
| Mary said.. al te exam Was very diffiolt

Task 3: Decide if the following sentences are correct or incorrect. Those that you consider
incorrect, explain why or, if you don’t know how, rewrite the sentence correctly. [Ejercicio
3: Decide si las siguientes oraciones son correctas o incorrectas. Aquellas que consideres
incorrectas, explica por qué o, si no sabes como, reescribe la frase correctamente.)

Example:
(0) You doesn’t know the time

f DCorrecl lncomct

__El auxiliar no corresponde con el sujeto “you” / You don’t know the time

‘ (1) You don’t know how m oing to couOyou?
’ D Correct B/lnoomct

, - queston Jraq shanld b 'do wad?
a»\x‘hcmj\} A il | e
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(2) Have you any idea of how much longer I will have to wait?

Y cors s

(3) Where did she get her coat from?

Y oren e

i el
D e

Correct

Swhe kb amd  arlulbang myert
I =

(5) Letme know what 3§ you think.

D Correct @m

Nno do—wp'()a’c rearvu'hed

(6) Do you know what m\g\nﬂ)
D Correct g/noorrect

‘classes’ cove lofvx ‘stoud’

(7) When yo:}re going to eat that cake?

£ coren T fo

sw@ec’c QMK = (NVEASTON O
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(8) Do you know what time the bank closes?

o o [

(9) I wonder how much %sheﬂ for those boots.

D Correct @w

pov —> Past tense ‘pand’

I J T
no “doguppat requ reo)
(10) ou will do about is?
D Correct dncoma

Subieet ourx nveron

L B e e Ty
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Appendix D: Subjects’ Samples by Group

2 ESO

6

NAME (OPTIONAL):

AGE: |3

Course: 2" B
Test

Task 1: You will find eight sentences in Spanish. Please, translate them into English.
[Ejercicio 1: A continuacién, encontraras ocho oraciones en espaiiol. Por favor, tradiicelas a

inglés.]
(1) La casa era pequeifia pero bonita

The.  house.  wap  litlle buot beovki ]

(2) {Qué comera Juan mafiana?

What 1S Juan geung do ead  domonviouw)

(3) (Doénde esta bailando Maria?

Wwheve i o\anc.ng Magie ?

(4) (Cuéndo llegara tu familia?

when 18 qowmg Jo came gou family ?
o % e J -

(5) iMira! jAlguien ha olvidado su cartera!

Look | Somecne _has ijsz&aim_Zh;i_Pstse__!

(6) (Coémo iréis a la fiesta?

Hm.u_ave _"jco So\f\g o dle "PO‘H'SD

(7) ¢Por qué esta llorando tu madre?

Why s ciuning Lo mallef ?
) )=o)

(8) Mafiana voy a comprar huevos en el supermercado

Tomotouy T woilh 90 1o Ludn €99s do dbe
So‘ae(mo.ﬂ‘e"r
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Task 2: You have a list of 15 pairs of sentences below. Please, combine each pair in a single
sentence. You should try to keep the same tense and meaning that the original sentences
have. You must start each sentence with the given beginning. [Ejercicio 2: A continuacion,
hay una lista de 15 parejas de frases. Por favor, combina cada pareja en una sola oracion.
Por favor, debes intentar mantener el tiempo verbal y el significado que tienen las frases
originales. Debes empezar la oracién con el comienzo dado.]

Example:
(0) Susan bought a book. She bought it on Wednesday.

Susan...bought a book on Wednesday

(1) Mary is singing. Her mother wonders what song.
Her mother wonders. Lwhek*jong Ma\g S Sin Si ng
(2) The rabbit was drinking something. I asked the owner what.
I asked the owner.Lohat  wobd din |‘51f)3 e cabbit
(3) You have always loved me. I don’t know why.
Yo o, whs 30&) have aﬂm.y S \O\C(J me ,
(4) The lesson has begun. I wanted to know when.
The student wanted to know.sohen  hoos the ‘QSSOQ beS\X\ S
(5) The children have bought chocolates. The mother wanted to know how many.
The mother wanted to know..houd mﬁﬂ checoladen boe de childven [)ogjhf
(6) My father will leave. I don’t know when.
I don’t know.wohen  wll my Lodhe( leave .
(7) Something good had happened. He knew.
Heknew.#had somedhing goed had happened .
(8) My neighbour will move. I wonder where.
I wonder. 31 1 nr\3 h€§9 hbov{ mMote.

(9) Mary is happy. John thinks so.

%mﬁs ‘H‘Q‘¥ Mo&g S WFQ
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(10)My mother is always cooking spaghetti. I found out why.

1 found out..LU\’\S () :) mothel 8 QW.B QOOH‘VQ SPO\S hetti.
(11) The kid should wear a T-shirt. He wondered which.

The kid wondered..tich T shis sould iead.
(12) A woman lives next door. I have told you about her.

Ihave told you, oot e woman +had lwes nexd doos.
(13) They are celebrating a party. I want to find out where.

I want to find out.. Loheic Hney are @w«mm a PQH%'
(14) The bus had arrived. I wonder when.

Iwonder. wohen He bus hod  onied
(15) The exam was very difficult. Mary said this.

Mary said..+hda 4 He exom as us',(y : dllicol4

Task 3: Decide if the following sentences are correct or incorrect. Those that you consider
incorrect, explain why or, if you don’t know how, rewrite the sentence correctly. [Ejercicio
3 Decide si las siguientes oraciones son correctas o incorrectas. Aquellas que consideres

incorrectas, explica por qué o, si no sabes cémo, reescribe la frase correctamente.]
Example:
(0) You doesn’t know the time

‘ E Correct @ Incorrect

__El auxiliar no corresponde con el sujeto “you” / You don’t know the time

(1) You don’t know how much is that watch going to cost, don’t ydu?

@Correct ‘ ' Incorrect
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(2) Have you any idea of how much longer I will have to wait?

! sCorrect ‘3 Incorrect
_ﬁcuc%ou__gpd’_omj_xdm;@!__bmu_mmh_lmg@_r

T wil have Yo wnid.?
(3) Where did she get her coat from?

[B/Correct ‘ Incorrect
e =

(4) What your favourite colour is?

f‘ gCOrrect @correct
J.,uhg_}_\s_}jms_ﬁmmf_&gglw( %4

(5) Let me know what do you think.

‘a Correct ‘ i Incorrect

(6) Do you know what time start classes? -

‘ BCorrect Wcorrect
M_ﬁimg_éuwmi_m&_cjﬁié sdoctg?

(7) When you are going to eat that cake?

f % Correct ‘ ia Incorrect

When axe Geo go.ing do ea+t -Lha+é'q}<e?
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(8) Do you know what time the bank closes?

i E Correct @/Incorrect

Po _you Booul ot twhat dwore doen dle Fank

closes ?
(9) T wonder how much did she pay for those boots.

raéorrect ‘ i Incorrect

(10) What you will do about is?

" g Correct ‘ ia Incorrect

what ol yeo do for fhig?
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NAME (OPTIONAL):
AGE: |[§
course: 4 A

Test

Task 1: You will find eight sentences in Spanish. Please, translate them into English.

[Ejercicio 1: A continuacién, encontraras ocho oraciones en espariol. Por favor, tradicelas a

inglés.]

(1) La casa era pequefia pero bonita

e bse was (e ik beackf\ #
(2) ;Qué comera Juan mafiana?

Mhat W Man eat temercow ?

(3) (Doénde esta bailando Maria?

\Where & Mada é;non%’

(4) (Cuando llegara tu familia?

e il o ljam:\\.} ATUE.

(5) jMira! jAlguien ha olvidado su cartera!

\@ ( &)mecne \‘\thcge} bis. {xdxei’ :

(6) {Como iréis a la fiesta?

How ace o g b the 1\)&4—% J

(7) ¢Por qué esta llorando tu madre?

i 18 o enddhec erang )
P 4 ST

(8) Maiiana voy a comprar huevos en el supermercado

Taresao T wl\ by L3 10 Wee sugermarkel
[Y [4]
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Task 2: You have a list of 15 pairs of sentences below. Please, combine each pair in a single
sentence. You should try to keep the same tense and meaning that the original sentences
have. You must start each sentence with the given beginning. [Ejercicio 2: A continuacién,
hay una lista de 15 parejas de frases. Por favor, combina cada pareja en una sola oracién.
Por favor, debes intentar mantener el tiempo verbal y el significado que tienen las frases

originales. Debes empezar la oracién con el comienzo dado.]
Example:
(0) Susan bought a book. She bought it on Wednesday.

Susan...bought a book on Wednesday

(1) Mary is singing. Her mother wonders what song.
Her mother wonders...>1 < hatl g
(2) The rabbit was drinking something. I asked the owner what.
Iasked the owner.. $he (abbib was C\'ﬁf\évﬂ;} seviebhin 5
(3) You have always loved me. I don’t know why.
Idont know...aw hace al LGS lwed e
(4) The lesson has begun. I wanted to know when.
The student wanted to know. then the (essen bas  equn
(5) The children have bought chocolates. The mother wanted to know how many.
The mother wanted to know.. o Mmany the childen Ywe bﬁu%l’\ ¢ chocolabes
(6) My father will leave. I don’t know when.
I don’t know.. wh@’ my f 2bhe will leace
(7) Something good had happened. He knew.
He knew...&oMCH)ﬁg c)ooc) W heppered
(8) My neighbour will move. I wonder where.
I wonder...«ho® My O&gh\:xL{ call wee

(9) Mary is happy. John thinks so.
Mary thinks.. %0 f\'\é(b Y \\EW?
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(10)My mother is always cooking spaghetti. I found out why.

I found out. w\'\:} oy vorhe (S ’A\uaé‘:’s (u.\Lm& 593(1\'\9)(\-.}
(11) The kid should wear a T-shirt. He wondered which.

The kid wondered.. bch the (@ gaadd Lsear 2N = ek,
(12) A woman lives next door. I have told you about her.

I have told you.. 3ok ket @ coeman ey Aext dee,
(13) They are celebrating a party. I want to find out where.

want to find out. .+he/@ they ace celebeabog & P2y
(14) The bus had arrived. I wonder when.

I wonder..»PeA Ve by hed acdued
(15) The exam was very difficult. Mary said this.

Mary said. ths Ve iarq o3 oex\& 3\\6\\9\\\_ :

Task 3: Decide if the following sentences are correct or incorrect. Those that you consider
incorrect, explain why or, if you don’t know how, rewrite the sentence correctly. [Ejercicio
3: Decide si las siguientes oraciones son correctas o incorrectas. Aquellas que consideres

incorrectas, explica por qué o, si no sabes cémo, reescribe la frase correctamente.]
Example:
(0) You doesn’t know the time

‘ E Correct @ Incorrect

__El auxiliar no corresponde con el sujeto “you”/ You don’t know the time

(1) You don’t know how much is that watch going to cost, don’t yc;u?

RD Correct ‘ ' Incorrect
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(2) Have you any idea of how much longer I will have to wait?

f ; Correct g\{ncorrect

DO S have —\ng‘ ided

(3) Where did she get her coat from?

@/Correct ‘ ilncorrect

(4) What your favourite colour is?

@ Correct ‘ i Incorrect

(5) Let me know what do you think.

‘:ZE Correct ‘ , Incorrect

(6) Do you know what time start classes?

m Correct ‘ ! Incorrect

(7) When you are going to eat that cake?

|l :7% Correct ! D Incorrect
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(8) Do you know what time the bank closes?

! ECorrect S Incorrect

h‘t Lo ‘d‘\’é\’

(9) Iwonder how much did she pay for those boots.

Y
f:)j Correct ‘ E Incorrect

(10) What you will do about is?

@ Correct ‘ i Incorrect
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2nd Bachillerato
NAME (OPTIONAL):
AGE: \}
COURSE: 2° tacwUeiato
Test

Task 1: You will find cight sentences in Spanish. Please, translate them into English.
[Ejercicio 1: A continuacioén, encontraras ocho oraciones en espaiiol. Por favor, tradicelas a
inglés.)

(1) La casa era pequefia pero bonita

The house wasomal bul nce
(2) {Qué comerd Juan maflana?

ol u u\l(m? duan \MC\LI\
(3) ¢Dbnde esta bailando Maria?
° . l’)

Mﬁ—u—m‘-‘ﬂﬂ—md :

(4) ¢Cudndo llegara tu familia?

_\&}.m_gm.\l_\sxa_%nm-\m ausge )

(5) Mira! jAlguien ha olvidado su cartera!

&nﬂ_ﬁmxm_hm_&mmhm haa unllek )
. T °

(6) ;Como iréis a la fiesta?

Mow _m&_-?g:_’m_\m 9“\\5"

(7) ¢Por qué esta llorando tu madre?

Wwin “\“'\“'\
‘S 3 Q=K 2

(8) Mafiana voy a comprar huevos en el supermercado

ey R e ,
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Task 2: You have a list of 15 pairs of sentences below. Please, combine each pair in a single
sentence. You should try to keep the same tense and meaning that the original sentences
have. You must start each sentence with the given beginning. [Ejercicio 2: A continuacicn,
hay una lista de 15 parejas de frases. Por favor, combina cada pareja en una sola oracién.
Por favor, debes intentar mantener el tiempo verbal y el significado que tienen las frases

originales. Debes empezar la oracion con el comienzo dado.]
Example:
(0) Susan bought a book. She bought it on Wednesday.

Susan...bought a book on Wednesday

(1) Mary is singing. Her mother wonders what‘song.
Her mother wonders. . :uhcA mkgm\:ﬁ)\(\g_yqﬁ‘ s
: QF e
(2) The rabbit was drinking something. I asked the owner what.
I asked the owner. s00at wod Y\ raboik d¢ \nK\n%,.
(3) You have always loved me. I don’t know why. :
Idont know.‘.\id\(\o& \&‘)i\m*é (W‘»}BS oved M .
(4) The lesson has begun. I wanted to know when.
The student wanted to know.iehen  * Fhe lasson U{}}m
(5) The children have bought chocolates. The mother wanted to know how many.
The mother wanted to know. \naua) mu\y} dhecolat e haue ¥re chitdaen \l"u%\l\*‘
(6) My father will leave. I don’t know when.
I don’t know.wo¥en uslh M0y %CL\\\&X \eawe.
(7) Something good had happened. He knew.
He knew.$0oX amnebiwng good wadd hagiened. -
(8) My neighbour will move. I wonder where.
I wonder. &heie wis\h “‘“6 w u‘j"‘\‘ﬂ“‘“ s o
(9) Mary is happy. John thinks so.

Masy thinks. .3.‘\\ ar W\‘\l'u%\;) \(\Qﬁ‘\g .
Yon :
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(10)My mother is always cooking spaghetti. I found out why.

I found out. +4 \’\\}3 o wmother 1o QUGS Coormndy_ :5‘\0\%\1\&\‘\
(11) The kid should wear a T-shirt. He wondered which.

The kid wondered. .swo\Wien Y dnculd weau ke a\:w\"\ ;
(12) A woman lives next door. I have told you about her.

I have told you..od%cuk Yhe Gomap who \Loes nexyr dcer.
(13) They are celebrating a party. I want to find out where.

I want to find out. W0 \eAL @C‘u& cgj\gb@\ \-\\% &Wk% .
(14) The bus had arrived. I wonder when.

Iwonder..\lwvhen Yhe bun had anuiuved
(15) The exam was very difficult. Mary said this.

Mary said. Ytk Yo exam  uwod Ve u&x wik

Task 3: Decide if the following sentences are correct or incorrect. Those that you consider
incorrect, explain why or, if you don’t know how, rewrite the sentence correctly. [Ejercicio
3: Decide si las siguientes oraciones son correctas o incorrectas. Aquellas que consideres

incorrectas, explica por qué o, si no sabes como, reescribe la frase correctamente. ]
Example:
(0) You doesn’t know the time

'8 )”*% Craiaeh @ Incorrect
fo——_

__El auxiliar no corresponde con el sujeto “you” / You don’t know the time

(1) You don’t know how much is that watch going to cost, don’t ydu?

. Correct ‘ B Incorrect
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(2) Have you any idea of how much longer I will have to wait?

g‘?’% Correct { : E Incorrect

G

(3) Where did she get her coat from?

§ 75 Correct ‘ 3 Incorrect

@ Incorrect

whal o u)m; \gmrm;‘ré Bouit )
¢ QO ~

(5) Let me know what do you think.

égz g Correct { E Incorrect

(6) Do you know what time start classes?

§ ,,% Correct ﬂ\} Incorrect

Do \3\.\-‘ wooln wiaad Yume clanses dvax)

(7) When you are going to eat that cake?

§ @ Correct !Z E Incorrect

When e W gouney Yo eak Yhal cake)
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(8) Do you know what time the bank closes?

§7§ Correct é E Incorrect

(9) I wonder how much did she pay for those boots.

g{?é% Correct é E Incorrect
it o

(10) What you will do about is?
Q’j} Correct f z g Incorrect

WX el o Ao adouk ig)
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AGE: N9

COURSE: 2nd
Test

inglés.]

(1) La casa era pequefia pero bonita

e hue s e bk bl

Task 1: You will find eight sentences in Spanish. Please, translate them into English.

[Ejercicio 1: A continuacion, encontraras ocho oraciones en espafiol. Por favor, tradiicelas a

(2) (Qué comera Juan mafiana?

‘N}\C\*'JA Fanna eaX ?Mcn '\Dmmfow?
(3) ¢(Doénde esta bailando Maria?

9

whege if dan ung Maria:
(4) ;Cuando llegara tu familia?

When You (om«)j qmvto

(5) iMira! jAlguien ha olvidado su cartera!

Look ! Comesne. fw%ft) his wallel !

(6) (Como iréis a la fiesta?

Hon you actaning o the Pa'\‘%;?
i o) e

(7) ¢Por qué esta llorando tu madre?

W\wl; i (0409 \54\\)( moﬂe(/-)

(8) Mafiana voy a comprar huevos en el supermercado

Lw:\l \Wy ¢99J o the ocu?t‘rmaflle‘l' Fomoreow

92



The Syntax of Embedded Questions and its acquisition by L2 learners Cynthia Gonzalez Fernandez

Task 2: You have a list of 15 pairs of sentences below. Please, combine each pair in a single
sentence. You should try to keep the same tense and meaning that the original sentences
have. You must start each sentence with the given beginning. [Ejercicio 2: A continuacion,
hay una lista de 15 parejas de frases. Por favor, combina cada pareja en una sola oracion.
Por favor, debes intentar mantener el tiempo verbal y el significado que tieren las frases
originales. Debes empezar la oracion con el comienzo dado.)

Example:
(0) Susan bought a book. She bought it on Wednesday.

Susan...bought a book on Wednesday

(1) Mary is singing. Her mother wonders what song.
Her mother wonders. The 2009 Ahelt sheis & s s i
(2) The rabbit was drinking something. I asked the owner what.
Tasked tle Owiter. WhEY woo doinks ng ho abbi
(3) You have always loved me. I don’t know whyt
Idont know.‘w\’j Moy havt. Aw ayf loved me .
(4) The lesson has begun. I wanted to know when.
The student wanted to know..when The leson hed ,’“]"‘“ '
(5) The children have bought chocolates. The mother wanted to know how many.
The mother wanted to know. .how (=) rocoledt, Fha childven l"”‘d 190\19 h +
(6) My father will leave. I don’t know when.
I don’t know..when my fother will leave.
(7) Something good had happened. He knew.
koo Thek nomﬁ\r\;nﬂ yo0d hod  happenid -
(8) My neighbour will move. I wonder where.
I wonder. YW her my 1\:2,\'9 hbour w A\ move .
(9) Mary is happy. John thinks so.
ey ibinie Hhat Mary WS hap i

e
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(10)My mother is always cooking spaghetti. I found out why.

1 found out. ¥ \Mj my mo)[ hev s a.owafj}' ook r\7 5)’”\7 MH.
(11) The kid should wear a T-shirt. He wondered which.

The kid wondered..which 1 Shic " he ohovld wear.
(12) A woman lives next door. I have told you about her.

1 have told you. G)‘ﬁov'\' a woman —F hat Voves nf/# door .
(13) They are celebrating a party. I want to find out where.

I want to find out..w herx "Hmj ark ceieL./a‘h 09 a (wly ]
(14) The bus had arrived. I wonder when. :

Twonder-when e buy kad arrised®
(15) The exam was very difficult. Mary said this.

Ny saith 0k F A wxam weo wery i e adk

Task 3: Decide if the following sentences are cotrect or incorrect. Those that you consider
incorrect, explain why or, if you don’t know how, rewrite the sentence correctly. [Ejercicio
3: Decide si las siguientes oraciones son correctas o incorrectas. Aquellas que consideres
incorrectas, explica por qué o, si no sabes como, reescribe la frase correctamente.)

Example:
(0) You doesn’t know the time

é gCorrect @ Incorrect

__ El auxiliar no corresponde con el sujeto “you” / You don’t know the time

(1) You don’t know how much is that watch going to cost, don’t you?

Correct

Ahe order s wror\(}i })o\,‘ dcn’)’ know honv much oS
cljm'»9 45 ot Pah eaten dcm')l %QU(-)
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(2) Have you any idea of how much longer I will have to wait?

!‘ !Correct Ea Incorrect

)
) ]

(3) Where did she get her coat from?

E_ l Correct @/lncorrect

where  did che ?A‘ hord eeX 2

(4) What your favourite colour is?

g ECorrect B Incorrect

Nha)r S \your fovouritT Lolo!o

(5) Let me know what do you think.

@/Correct g g Incorrect

(6) Do you know what time start classes?

-

Incorrect

Correct

Po \0u know ot w\a+ time P danses sta ‘-f')

(7) When you are going to eat that cake?

Incorrect

Correct
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(8) Do you know what time the bank closes?

! 25 Correct

Incorrect

(9) T wonder how much did she pay for those boots.

Q/Correct

Incorrect

(10) What you will do about is?

ﬁ ! Correct

what you will do i e

Incorrect

96



The Syntax of Embedded Questions and its acquisition by L2 learners Cynthia Gonzalez Fernandez

4t EEIT

Test

Task 1: You will find eight sentences in Spanish. Please, translate them into English.
[Ejercicio 1: A continuacion, encontraras ocho oraciones en espafol. Por favor, tradicelas a

inglés.)
(1) La casa era pequefia pero bonita
Tos evu e wawm Bwel bl ’\‘>\“e* \w\ :

(2) {Qué comera Juan mafiana?

Whet Wil Tonwn est ‘omocmu 2

(3) (Dénde esta bailando Maria?

Whiere 2n Moy C\-m\l\{x\\u} ()

(4) (Cuando llegara tu familia?
Wther, ooy Joun %uww@.q\ oo 2

(5) jMira! jAlguien ha olvidado su cartera!

loclk . Someone hey Soractien e ?UJSC 5
(6) (Coémo iréis a la fiesta? '

How «wil you 9o o ti= party ?

(7) (Por qué esta llorando tu madre?

\'\}'\«,q\ v Yo Wothaa C_A./L‘-a/(‘ms)?

(8) Mafiana voy a comprar huevos en el supermercado

T v ] bqu! 26N ot He éupum%ke’t Formarosd
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Task 2: You have a list of 15 pairs of sentences below. Please, combine each pair in a single
sentence. You should try to keep the same tense and meaning that the original sentences
have. You must start each sentence with the given beginning. [Ejercicio 2: A continuacion,
hay una lista de 15 parejas de frases. Por favor, combina cada pareja en una sola oracion.
Por favor, debes intentar mantener el tiempo verbal y el significado que tienen las frases

originales. Debes empezar la oracion con el comienzo dado.]
Example:
(0) Susan bought a book. She bought it on Wednesday.

Susan...bought a book on Wednesday

(1) Mary is singing. Her mother wonders what song.
Her mother wonders... coMek  Song o 2NV S“‘"%’;h‘\‘b .
(2) The rabbit was drinking something. I asked the owner what.
Tasked the owner... tstcX ey e veblo K woeo M\Q’*\\% ‘\,
(3) You have always loved me. I don’t know why.
1 don t know... qﬁm\,\ Yy QJO”UCU“X) et ouE A St
(4) The lesson has begun. I wanted to know when. :
The student wanted to know... et ik e Quoron hod \QM'S"W\ ?‘
(5) The children have bought chocolates. The mother wanted to know how many. :
The mother wanted to know... W\—<s o Ay Vo caV el e l\""\%;iv::t\%}fr -
(6) My father will leave. I don’t know when.
I don’t know. soSe2 Ny %(cJH,M Wl ree
(7) Something good had happened. He knew.
He knew... thet Somne s ?ﬁ}@@k Rt /\’\C“W&M'él” .
(8) My neighbour will move. I wonder where.
Iwonder..., wia~e Lo 180 \%\\bou P oopen®
(9) Mary is h'appy, John thinks so.

Mary thinks... .
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(10)My mother is always cooking spaghetti. I found out why.

I found out.. .u:%\u\ W\ wios  clwese 9 ot W% P
(11) The kid should wear a T-shirt. He wondered which.

The kid wondered...\o\ni e, X - SV NIA, - wWwoo 2l o |

@%VQ\ o

(12) A woman lives next door. I have told you about her.
I have told you... cSswud T wooveon wio Spe, 7\%" dsox

(13) They are celebrating a party. I want to find out where.

1 want to find out... vwulSa e re M oo k&&xﬁa‘vﬁi’w\% o Fov&fu\a%

“/ (14) The bus had arrived. I wonder when.

Iwonder.. \Udsn. S0y Ko loun
(15) The exam was very difficult. Mary said this.

Mary said... YA~ xowma LoD By &&M

Task 3: Decide if the following sentences are correct or incorrect. Those that you consider
incorrect, explain why or, if you don’t know how, rewrite the sentence correctly. [Ejercicio
3: Decide si las siguientes oraciones son correctas o incorrectas. Aquellas que consideres

incorrectas, explica por qué o, si no sabes cémo, reescribe la frase correctamente.]
Example:

(0) You doesn’t know the time

g ECorrect @ Incorrect

fon

__El auxiliar no corresponde con el sujeto “you”/ You don’t know the time

(1) You don’t know how much is that watch going to cost, don’t ydu?

£ % Goreot !)(E Incorrect
i 5

Yeu doak ¥neow, Fhet wokds hen cost, dor't qou?
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(2) Have you any idea of how much longer I will have to wait?

§’ 5% Correct f\(; Incorrect

Do w0 52\0\\)*& Gy Ld 6L \N@uf e
) X
M &0 1 /%'\ o {‘O LUCLLE 7

(3) Where did she get her coat from?

é 3 %Correct E ) E Incorrect

(4) What your favourite colour is?
ﬁ it X% Incorrect
U\A)r\_cj' %

Lafmm K@Lm,wﬁ o Gl o 2

(5) Let me know what do you think.

é % Correct ‘ XE Incorrect

L%k e  Kneuw” whet You Hook |

(6) Do you know what time start classes?

f §Correct ‘ i Incorrect

Do You Kanow whet e Uasse, 3+cut 7.

(7) When you are going to eat that cake?

i ;}%Correct ‘ E Incorrect

whew aue You C;d'rgw\oj bow L L delie
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(8) Do you know what time the bank close%?

?fwg% Correct i XE Incorrect

e
§-7% Correct d E Incorrect

e

(10) What you will do about ig?

§.: ? Correct § g Incorrect

oo

whet wud You oo otbreut It?
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