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ABSTRACT 

 The following paper is a small-scale case study of four Catalan students of 4th of ESO 

(the last course of Spanish compulsory education) who were organized in dyads for task 

completion. The aim of the study is to examine the influence of motivation in task engagement 

while working in pairs. 

Motivation is a key concept of all aspects of human endeavor. L2 learning is by no means 

excluded of its influence. However, although this influence is widely recognized and literature on 

the subject is profuse, its complexity is always in need of new contributions that help cope with 

this multifaceted topic in its many variants and manifestations. 

 Whereas intrinsic motivation is generally considered the most effective form of 

motivation, it is largely unapproachable for all members of a group-class at the same time or about 

the same activity. However, there are certain forms of extrinsic motivation that are highly efficient 

and conducive to learning. It is these forms of motivation that we will focus on in the course of 

this paper. Their influence in dyads task engagement is critical. In the next few pages we will try 

to determine the extent of such influence. We will also attempt to signal possible paths for future 

implementation and professional development. 

 

 

  

 El siguiente ensayo es un estudio de caso a pequeña escala de cuatro estudiantes catalanes 

de 4º de ESO, que fueron distribuidos en parejas para la realización de una tarea durante la clase 

de inglés. El objetivo del estudio es analizar la influencia de la motivación sobre el compromiso 

con dicha tarea durante el trabajo en parejas. 

 La motivación es un concepto clave en todas las facetas del empeño humano. El 

aprendizaje de una segunda lengua no es ajeno a su influencia. Sin embargo, aunque esta es 

ampliamente reconocida y la literatura sobre el tema es abundante, su complejidad siempre 

requiere nuevas aportaciones que ayuden a abordar este asunto poliédrico en sus muchas variantes 

y manifestaciones. 

 Mientras que la motivación intrínseca está generalmente considerada como el tipo de 

motivación más efectivo, esta es ampliamente inasequible para todos los miembros de un grupo-

clase al mismo tiempo o en relación con la misma actividad. Sin embargo, existen ciertos tipos 

de motivación extrínseca que resultan altamente eficientes y que favorecen el aprendizaje. Son 

estos los tipos de motivación sobre los que nos detendremos a lo largo del presente estudio. Su 

influencia sobre el compromiso de las parejas con la tarea es decisiva. En las próximas páginas 

intentaremos determinar el alcance de dicha influencia. También trataremos de señalar posibles 

caminos para la futura implementación y el desarrollo profesional 
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5.1.2 SET 2: FUTURE USEFULNESS OF THE ENGLISH LANGUAGE 

The most solid finding of the survey connects with the general opinion that 

English will be a useful resource in the future life of students (see Fig. 3). 92 % of 

participants either totally agree (42 %) or strongly agree (50 %) with the statement that 

English will be useful in their everyday life. An additional 8 % show themselves neutral 

and no participant disagrees with the statement in any way. 

 

 

Fig. 3 Future usefulness of the English language 
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Fig. 1 Students' assessment of the 

likeability of the English subject             

Fig.2 Students' assessment of the 

difficulty of the English subject             
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Fig. 5 Relation of comfort and uneasiness in public vs. group settings 

 

The questions concerning embarrassment and insecurity upon interaction in 

English are somewhat biased by the results of question 4, in set 3. The 50 % of participants 

who claim that they actually try to publicly participate in class may not feel alluded by 

statements that refer to lack of participation. That might well be the reason behind the 

high percentage of participants that do not relate lack of participation to either 

embarrassment (42 %) or insecurity (57 %). Still, there is a ratio of 20 % of participants 

in both cases who completely (12 %) or strongly agree (8%) with the critical influence of 

embarrassment and insecurity on classroom participation. 

Finally, peer interaction (related to small groups rather than to public 

performance) is diversely affected by embarrassment, as more than half of the participants 

(58 %) either completely or strongly believe that embarrassment is not a determining 

factor of peer interaction. Contrarily, 30 % believe that it has an actual influence, while 

12 % neither agree nor disagree with the statement. 
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Having experienced the same process that I was describing while I was describing 

it has left an indelible stamp on me. This stamp will help me cater for the learning 

experience of my future students by approaching them from a holistic perspective, by 

offering them structured learning opportunities that may motivate them to learn further 

and by fostering their autonomy and self-regulation. I hope that the potential readers of 

this study may benefit as well from this experience for their professional development. 
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ANNEXES 

 

Annex 1: Teacher’s survey 
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 Student 4 
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b) Answers: Case study participants 

 Student 1 
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 Student 3 
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 Student 4 
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c) Answers: Rest of the class-group 
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Annex 3: Tables and graphs 
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Annex 4: Task CV 

 

 

  

  

 

 














